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ABSTRACT

Volume I of the St. Louis Public Schools evaluation
report on programs, projects, services and activities funded in whole
or in part under Elementary Secondary Education Act Title I is
organized into Two Parts. Part One, Evaluation of Total Title I
Program, presents the completed evaluation forms. Part Two, focuses
on the Evaluation of Title I Projects. Seven out of ten components
are individually examined. Component One, Rooms of Fifteen, provided
remedial instruction for low-achieving elementary students in basic
skills to prepare them for returning to regular classrooms. Component
Two, Reading Improvement Teams, is directed at elementary students
with serious reading problems. Component Three, Lincoln High School,
is a school for students whc have been suspended from their regular
eligible ESEA Title I high schools, and who have met Title I guide
lines. Component Four, discusses a Work-Study High School. Component
Seven, Inservice Center, serves also as a curriculum materials
center. Component Eight covered Administration and Evaluation.
Component Nine, Kindergarten Extended Day, was basically a
supplementary instruction after and before school program for
kindergarten pupils. Component Ten, Summer School, made available a
total of 160 hours of instruction, including field trips to the
students. (JHM)
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Check the coordination of Title | activities with other compensatory State and,'or Federal programs operoting
within your school district. ldentify progroms ond agencies involved.

V' A Tule i, ESEA (Librory Services)
g/ B. Title i1, ESEA (Innovative Progroms)
1/ C. Title VI, ESEA ‘Handicopped Programs)

Y/ Remediol Recding

. Nunber of parents of public school Title | children on the parent odvisory

. Humber of perents of Title | children who visited Title | classes

. Number of pcrents voluntcers who worked- with Title | children throu gh the

‘Specicl Education Section)

PARENT COUNCIL INFGRMATION bace 1

Page 3

Fiscal Year 1574

(4-97 Co. Sch. Cede (10-11) Cong. Dist.
115 l-2-3

COUNCHMIPMBERS

council

Number of parents of nos-public Title | children on the parent advisory
council

Number of o' er persons on the parent advisory council

Total number of parent odvisory council members

COUNCILMEETINGS
Number ~f council meetings held regording FROJECT DEVELOPMENT

Number of council meetings held regording IMPLEMENTATION OF THE
PROJECT

Number of council meetings held regarding EVALUATION AND REVIEW of the
project

Total number of council meetings held for all purposes

OTHE R D ARLNTAL INVOLVEMENT
%

school setting

Number of Man doys spent by parent voluntecrs in working with Title |
children.
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TITLE I

ADVISORY COMMITTEE RECOMMENDATIONS
FOR
1974-75
AND
PRIORITY RANKING OF PROGRAMS

May, 1974




October 23, 1973 12:30
November 14, 1973 8:30
December 4, 1973 1:00
February 6, 1974 12:15
March 6, 1974 12:15
April 3, 1974 12:30
May 8, 1974 12:30
June 5, 1974 12:30
MEMBERS :

Nacmi Beaton

Eula Mae Black
Virginia Boyd

Mattie Divine

Myrtle Johnson

Lottie Lewis

Hettie Moore

Sister Margaret Mullin

PLANNING AND PROGRAM DEVELOPMENT

SUMMARY OF TITLE T ADVISORY COMMITTEE ACTIVITIES
1973-74

Orientation on duties of PAC
Review of Title 1 Programs

Bus Tour of Title I Progranms
Clinton and Clinton Branch - RIT
R/15
Lincoln High School
Clark Branch No. 2 - R/15
Work Study High School

Communication Skills Workshop
Inservice Center

Holy Guardian Angel School
Nonpublic Remedial Reading
and Remedial Math

Central City Lutheran School
Nonpublic Remedial Reading (Hoffman)
Evaluation Report

Stowe School
KED Program

Northwest-Soldan Title I Media Center
Ranked Title I Programs and
made recommendations

Curriculum Services Building )
Review of 1974-75 Title I Application

Rose Murphy
Rayomie Parker
Marcella Piper

Ann Marie Reynolds
Carol Streiff
Erlene HWashington
Christian Werstein

PROGRAM OPERATIONS
5/74




TITLE 1 ADVISORY COMMITTEC

Results of Priority Ranking
of Title I Programs

May 8, 1974

The score was computed by assigning the following points to the rankings:
1st place = 5 points; 2nd place = 4 points; 3rd place = 3 points; 4th place =
2 points, and 5th place = 1 point.

TOTAL SCORE

Parents Teachers  Total Resources J RANK

Public N=2¢6 N=4 N=10
Kindergarten: Extended Day (KED) 14 18 32 1
Reading Improvement Teams (RIT) 9 17 26 2
Rooms of 15 (R/15) 12 10 22 3
Work Study High School 14 7 . 21 4
Lincoln High School 11 8 19 5
Nonpublic
Remedial Reading 19 18 37 1
Remedial Math 17 18 35 2
*Two forms could not be tallied because markings were unclear.

10
PLANNING AND PROGRAM DEVELOPMENT PROGRAM OPERATIOﬂS

5/74
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FOR THE STATE DEPARTMENT OF EDUCATION

1. Revise the student eligibility guidelines so that 1st graders with 2 months
or more educational deprivation could qualify for Title I programs; 2nd graders -
4 months or more; 3rd through 121" graders - 6 months or more.

FOR THE ST. LOUIS PUBLIC SCHOOLS

1. Expand the Kindergarten: Extended Day program in public schools.
2. Include Kindergarten: Extended Day in nonpublic scheols.

3. Provide additional supervisory assistance for Title I teachers both public
and nonpublic.

4. Provide a variety of inservice workshops during the school year similar to
those offered during the summer.

5. Continue and expand Rooms of Fifteen.

6. Develop a remedial math program for Grades 1 - 8.

11

PLAMNING AND PROGRAY DEVELOPMENT PROGRANM OPERATIONS

SUMMARY OF THE TITLE I ADVISORY COMMITTEE RECOMMENDATIONS
|
|

5/74
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structional FISCAL YEAR 1974 ) lnsklructmnal
Activity LOCAL EDUCATIONAL AGENCY ANHUAL EVALUATION REPORT
PART Il = A

Evaluation of Title t Projects

TO BE COMPLETED BY LOCAL EDUCATIONAL AGENCY

St. Louis Public Schools 115 115

Name of LEA County Code LEA Code

PROGRESS REPORT OUTLINE FOR TITLE I INSTR’ ' ACTIVITY

Include @ progress report for EACH instructional activity opetated according to the tollowing outline.
Regular vear (RY) and surmnien (Su) programs should be reported separatels. Eech question should

be answered for cach instructionat activity. Do not leave blunks. Refer to directions on the back

of each page. Attach additional pages as needed.

1. Name of the istructional activity evaluated 1n this report Component 1 - Rooms of @ Su
Fifteen (Circle One)

2. Indicate the person (s) dong this evaluation (regular employ ees or consultants),

( ) Superintendent

Name and Title of the person primarily responsible for

() Counselor evaluation of this activity,

( ) Classroom teacher Dr. Jean José
incinal — _
() Principa Telephone Number 314-865-4550

(/) Other (specify) Staff of the Division of Lvaluation

Evaluator: Helen Young

3. Indicate, in number of weeks, the length of time this activity operated.

40

Regular year Summer

4. Indicate the number of public schuol children eligible for Tatle I programs, involved 1n this activity.

794 Regular year from grades 2-6 Summer from grades

5. a. Indicate the number of participants in which pre and post evaluation 1s available.

587

Regulur year Summer

b. How were the remaining participants evaluated® (account for the difference between item 4 and 1tem Sa

tf any) Standardized tests for either pre or post; diagnostic tests

administered throughout the year; teacher tests;
teacher judgment.

6.
INDICATE THE AVERAGE AMOUNT OF TivE A CHLD PARTICLIPATED 'N THIS ACTIVITY FACH WEELW
Number of Periods Per Week Length of !nsteuctionol Period
6 - 8 45 - 60 ninutes

7. We ot were t e obyectives of this activity®  Farlure to list the objecti- e will result in rejection of the

13

evaluotion,

O Ssce Component I




Sorx Co: jenent T
Page 2
Part 1A

Rooms ¢f r'ifteen: Readi
: teen I(ad"ng Instructional

Name ob st .0 b sctivaty evaiie ed m thas tep st

8. Present objectine evideny €, »LCR as Jualtiiil e SLmmaies, chatts, tables, ctee, used n evaluanng the
instre. troaat acunty. The sumanaries, ot bt sbow the basis for draw g conclusions about cerdent
progress and the success of the acuviny. The tables below are mintmums. 1 el free to submit such other

dara as riay be pertinent to the evaluation of the acuvity.

TABLE 3, CHART OF AVERAGL VCHIDVEMENT SCORLS WITH GAINS SHOWN N(}mc of test used
Complete this chart only where tests cre used for evaluotion L —

Grade Number of Students Mean Pretest Mean Post Test Gain

All regular ycar
mstructional
— —_—t— ——— activitics must
be evaluated

using a

[N S —_— standardized

achtevement
test,

TABLE 4. GAINS O STUDINIS PAR NC I ATING IN TITLEL INSTRUCTIONAL ACTIVITIES BY CATFGORIES

Complete this table for all instructional achivities, No. of wecks between tests
Ny - Regwlarvear Ry = Rasime SCates dio=.uros et Cacle "al) NVBER GF STUDENTS BY GRADE LEVEL
Pre
GAS k | x 1 2 |3 4 s | e 7 |8 9 0 | 1} 12 froTat
Lar e Soow
;DV o] —\)7 TS 4
i 31| 65| 72| 637 27| 1 263

14| 37 13} 18 7 0 ’ 89

Feher ISy,
W ~ 20| 32| 31| 22| 12| o0 117

§ egeantal Lenats
N I O

BES 16{ 26 | 29f 26| 20|. 1 118

G AR oo,

81164 | 1451129} 6o 2 587

Teial Grond

TABLE S, PRIOK AVLRAGE YEARLY GAINS OF STUDENTS PARTICIPATING * IN TITIE I ACTIVITIES
Complete for regular yeor reading and math only.

Pratert qrode equivolent scare = 1

Formulba 1of Friguring Prior Gornse Prior averoge yearly gon See bock of page 4
13, of years in school \
NUVBIR OF STUDENTS BY GRADE LEVEL
Proneba ns 1 2 ~ 4 5 I3 7 8 9 10 1 12 T0TAL
0. 25y, /< 12 95} 82y 35 b 225
. , S
C ~/ g5 5 17, 0 85
P - P ‘
. s of 5 1, d ¢ ! 6 14
N P
. ! ! g
VAL . . //\\\ 0 UE 0! N q 0
~ § e
N, - PR R W ] 216
) ~ 161 1louy 240} 2al b SRR
ERIC == oL A :
* loolude e by tage a0 Asta e o e d pomn pre ond podr ety

ong ore 10C P T AR N LR




See Component I

Page 3
Part 1IA

Instructional

. Rooms of Fifteecn: Readin
Name of instructional activity evaluated in this report g

PROGRESS RUPORT O FLINL TOR HTLE TINSTRUCHONAL ACTIVITY — Continued

9. To what degree were the objectives of this activity reached?

10. Based ou the evidence presented on Page * and in 1tem 8, what conclusions may be drawn regarding student

progress and the success of this activity? -

11. Make recommendation of changes needed for this activity.

12, Descnbe any unique or wnnos ative featutes of this activity.

13. Include such other information or items whict ore deemed necessary to show the effectiveness or changes
resulting from the Title [ activite. Attach at necessary.

15

ERIC '

Aruitoxt provided by Eic: .




See Component I

Name ot motruciional (o ovaluated m ths repont

8. Present objecuve ewnience,
s teuc ronal acnv iy,
p{()[!!(‘\s ﬂﬂd lh(‘ SUCCCNS Of the acuvity,
data as may be pertinent to the ecealuaten of the acuvity.

TABLE 3. CHART OF AVERAGE ACHIEVT mENT SCORFS WITH GAINS SHOWN
Complete this chart only where tests cre used for evaluotion:

Pape 2
Part 1IA

Instructional

Rooms of Fiftecn: Arithmotic

oueh tn JUAnGADN e Shanmnes, charts, tables, cte., used m ev.iating the
T'he sumpnaares, etc. should show the basts for drawing conclusiens about student
The tables below are mintmums. T eel free to submit such other

Name of test used.

Jrngp———

Gtade

Number of Students Mean Pretest Mean Post Test Gain

All regular year

instructional
activities must

be evaluated

using a

standardizerd

achievement

- test,

Complete this teble for oll instructionol octivities.

TABLLE 4. GAINS OF SIUDENTS PARTICIPATING IN TITLE 1 INSTRUCTIONAL ACTIVITIES BY CATEGORIES

No. of weeks hetween tests

Ry - Repalas vear Rs = Rutieg Scales Su - Sur=er (Cucle One) NUMBER OF STUDENTS BY GRADE LLVEL
P ! 7
re
GAINS X K 1 2 3 4 3 [) 7 8 9 10 1 12 TOTAL
Lvte Sooweh
RY O~ 1 yrs.
RS 14 & Bacw
4y 0 geowen & Neq. 54 79 €8 68 23 2 294
R 20| 21| 22| 15| 6| 0 84
Vigeend b auth
Ry 1,00 = VA5 v,
Ry 4l - 04 11 36 35 17} 15 0 114
SJ 2 ves. - Xmos,
Sitsracr o' (rawen
PY 150 yes. 8 cver
Y ke 4| 21| 18] 26} 20| o 89
SU AR, e 2ol
8 57 42
ToTAL 9tl1 1 126} 64 2 ggr‘ld
o'a!

TABLL S, PRIOR WERS
Complete for reqular yeos readirg ond moth only.

Formulo for Figuring Prior Goins:

GE YLARLY GAINS OF STUDENTS PARTICIPATING * IN TITLE 1 ACTIVITIES

Pretest yrode equivolent score — 1

o~

See back of page

Prior averoge yeorly gon -
No, of yeors in school

gnd e imeistAd o [

NMBER OF STUDENTS RY GRADE LEVEL
Peiar bming ) 2 2 i 5 6 7 g 9 16 " 12 ToTAL
R4 .
O Ty X 9l gol 67| 24| 0 180 16
L 3| 40l @2y 271 1 121
//
, . % of 3, 6, 0} 0 9
[V P e
N7
Cen AN ol of of 0! 0 0
i 12113 15105 310
o | 12{1311215{ 51} 1 s 320
ERIC T ‘
* fnclyan only T™hose vraient” who ? L2 both pre ond posy teuts

EUATIPCARE- LY




. Page 3
) Part 1A
Instructional

Component I

Rooms of Fifteen: Arit 3
Name of mstructional activity evaluated 1n this report ' : ! hmetic

PROGRLSS REPORT OULLING POR 1HLETINSTRUCHONAL ACTIVITY — Continued

9. To what degree were the objectives of this activity reached?

10. Buased on the evidence presented on Page 2 and 1n item 8, what conclusions may be drawn regarding student
progress and the success of this activity?

11. Make recaiemendation of changes necded for this activity.

12. Descnbe any umque or mnovative features of this activity.

13. Include such other infurmation or iterms which are deened necessary to show the effectiveness  t changes
resulting {rom the Tule T activity, Attach as necessary,

17
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Coaponent [
Page 2

Part ITA
‘oo SO TE . T oy
Nawe of mnatracitoanl wetivity s airaten i this rep o3t ooms of Filteen: LAnCage Instrucironal

b, Present obrective evidenoy, wuel dh i om0 sueanes, charts, tables, e, wsed an evaiuvating the
pnstructio b actvity. The saamires, etes s W13 how the bosas for drawing conchustons about student

progress and the success of the activny, The tables below are mimmums. | el trec to submit such other

data as> may be perunent to the evaluation of the acuvity.

LABILE 3, CHART OF AVERAGE ACHIEVEMENT SCORES WITH GAINS SHOWN Mcrie of test used- =
L Comp.‘o_l_c this chort only wlye:c;l-c:.s.l‘s-:l_i};.sfil’f'or evaluation S
Grade Number of Students Mean Pretest Mean Post Test Gain
All regular year
T T T Ty T mstructional
— [ - activities must

be evaluated

using a
standardized
achievement
test,

TAPLL 4. GAINS OF STUDENTS PARTICIPATING IN TTTLE T INSTRUCTIONAL ACTIVITIES BY CATEGORIES

Complete this table for cli wmstructionol activities. No. of wecks between tests
Ry - Regelat veus R - Rating Seoles Su- Sumnet (Cizele One) SUMBER OF STUDENTS BY GRADE LEVEL
Pre
GAINS K K 1 2 3 4 5 6 7 8 9 10 n 12 | TCTAL
U walrown
Rr 0= 7 yrs.
P> 3,:.‘.&.?'2 . 33| 83 65| 62} 24 1 267
C v Al
EE e A I
By 20 =29 13 15 28| 18 8 0 82
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See Component I
Page 3

Part A

. Instructional
Rooms of Fiftecen: Language

Nume of innlructicnal activity evaluated 1n this report
PROGRESS BEPORT OUTENE FOR THELL EINSTRUCTIONAL ACTIVITY = Continued

9. To what degree were the objectives of this activity reached?

10. Based on the cvidence presented on Page 2 and in item 8, what conclusions may be drawn regarding student

progress and the success of this activity?

11. Make recommendrtion of changes needed for this activity.

12, Descnibe any unique or mnovative features of this activity.

13, Iaclude such other information or stems which awe deemed necessary to show the effectiveness or changes
resclting fron the Tatle [ artivity,  Attach us necessary,

19
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ROOMS OF FIFTEEN B

SUMMARY

The third year's R/15 program provided remedial instruction for low-achieving
elementary students in the basic skills of reading, language, and arithmetic to
prepare them for returning to regular classrooms. The program was aimed toward
helping the students develop self-confidence, initiative, and dispel the feeling
of defeat and frustraticn, possibly due to lack of success in the regular class-
room. The program was designed to meet specific needs of each student by the
R/15 teacher using a variety of instructional materials and innovative teaching
techniques. The R/15 program operated in 24 sites located in 4 Title I districts;
33 classes were located in 4% buildings and 21 classes were located in Title I
elementary schools. Approximately 794 students in grades 2 through 6 were served
by the program.

Pupils were assigned directly to either the primary or middle grade unit, based
upon their grade level and individual needs.

Students were eligible for the R/15 program provided they met the criteria
established in the state guidelines based on educational deprivation as measured
by standardized test results.

Various data gathering techniques were employed during the year in an on-going
evaluation of the program. These data were analyzed and results are reported
in this document.

The R/15 special projects and components including +4 Reading Booster Program,
Toy/Game Center, R/15 Psychological Services, Trend of Former R/15 Achievement,
Parent Survey Inventory, Self-Concept Inventory, and Reading Attitude Inventory
aided the program's progress toward meeting its primary objective.

The Towa Tests of Basic Skills was used to assess the students' average achieve-
ment gain. During the 10 month school year the R/15 students' gain was 8.6
months. This was 1.4 months less gain than indicated by the R/15 staff city-wide
objective for the 1973-74 school year. However, this objective was achieved by
the sixth grade R/15 students witii an achievemeit gain of 1l1.i months of in-
structions, 1.1 months greater than indicated by the R/15 city-wide objective.
The attendance rate of 92% was 2% less than indicated by the city-wide objective,
but 3.6% higher than the city-wide attendance rate of 88.4%. Therefore, these
objectives were not met by the R/15 students as indicated by the city-wide objec-
tive, nevertheless the achievement gains and attendance rate were significant as
compared with the students' achievement gains and attendance rate city-wide.
Lastly, the objective that each R/15 teacher hold at least two parent conferences
for each child enrolled was met.

PROGRAM DESCRIPTION AND ORGANIZATION

Purpose. The primary purpose of the third year's R/15 program was to provide
Temedial instruction for low-achieving elementary school students 1in the basic

skills of reading, larnguace, and arithmetic so that they could succeed in the
regular classroom. The program aimed at helping the student develop self-confi-
dence and overcome the feeling of defeat and frustration, possibly due to lack
of academic success in the regular elementary classroom.
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Organization. The 54 Rooms of Fifteen were located in 4 Title I school districts.
Thirty-three classes were housed in 4% building sites, while the remaining 2] class=
es were housed in Title I elementary schools. Approximately 794 students were
served by this program.

Pupils were assigned to either the primary (2-3) or middle (4-6) grade units.
There were 25 primary units, 27 middle grade units, and 2 units composed of
both primary and middle grade levels.

When students transferred to another Title I school, R/15 was indicated on the
transfer card so they could be placed in the program at the receiving school,
if poss.ble. The students' prescription and progress records ware sent to the
receiving school with their official records.

Eligibility and Identification Reguirements. Students who lived in Title I
attendance areas were eligible for services in a R/15 program, provided they
were qualified according to the following criteria: they were substantially
below the norm in subject(s) of remediation - substantially below norm defined
as at least 2 months deprivation in grade 1, 4 months deprivation in grade 2,
6 months deprivation in grade 3, 8 months deprivation in grade 4, 10 months
deprivation in grade 5, and 12 months deprivation in grade 6.

Educational deprivation was determined by using standardized test results from
spring, 1973. Identified pupils were those who showed underachievement on tne
reading comprehension subtest of Gates-MacGinitie (grades 1-2) and Iowa Tests
of Basic Skills (grades 3-6).

Primary students with IQ's of 79 or above on any one of the suggested tests:
Otis-Lennon, Otis Quick-Scoring,and Henon-Nelson, were eligible. Middle grade
students with IQ's of 79 or above on any one of the two, the Lorge-Thorndike
(verbal part) or Stanford Binet, were eligible providing their IQ score was
not more than two years old.

Pupils were normally assigned to a R/15 class for one year's intensive remedial

* instruction. A student needing additional help could be assigned for one addi-
tional year, if, in the judgment of the teacher, principal, Curriculum Specialists,
Title I Supervisor, test data, other related information and parental consent, it
was deemed profitable.

Objectives. The new objectives fot the 1973-74"R/15 program were:

1. The R/15 students will attain an average attendance
rate of 94% during the 1973-74 school year as indi-
cated by the attendance report. -

2. The R/15 students will achieve an average gain of

10 months in the basic skills as measured by the
Towa Tests of Basic Skills by the end of the 1973-74
school Yyear.

3. The R/15 teachers will hold at least two parent

conferences for each student enrolled in their
class during the 1973-74 school year.
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The program wuas <designed to meet specific needs of each student by using a
variety of instructional techniques ard materials. The R/15 teacher diagnosed,
prescribed, and provided remediation for each individual pupil in reading,
language arts, and mathematics. Special R/15 projects and services included:
Psychological Services, +4 Reading Booster Program, end Toy/Game Center. FEach
of these will be described and evaluated in the remainder of the report.

An evaluation design developed by the evaluator was used as a guide in implement-
ing the R/15 evaluation cduring the 1973-74 school year. This design served as a
guicde in gathering pertinent data (1) to determine if the objectives of the pro-
gram had been achieved, (2) to determine the most productive answers and/or
solutions to questions relative to improving as well as implementing the instruc-
tional program, (3) to collect the rost important kind of input needed for
decision-makers relative to the program's continued operation. During the year
the following data gathering techniques were used: (1) ronitoring, (2) standard-
ized tests, (3) observaticn checklists, (4) informal interviews, (5) opinion-
naires, (6) questionnaires, (7) interest inventories, and (8) telephone interviews.

l.+ Monitoring and Observation. These were on-going processes
for the purpose of (a) observing first-hand what was actually
happening at each of the 54 sites, such as utilization of -
various methods of teaching-learning activities and use of
instructional materials; (b) observing the behavior and
2 attitude of participarts; (c) comparing visual observations
with written survey results for congruence of responses.

2. Standardized Tests. Test results were used to determine
the amount of gain made by R/15 students and to compare
the achievement gains of the R/15 students with gains
made by students in’similar programs such as Reading
Improvement Teams. Test results were also used to compare
R/15 students to Control groups to determine if the R/15
program had made a significant difference in achievement.

3. Observation Checklist. This was used as a guide in
gathering relevant data about process implementation.

4. Informal Interviews. These were used to gather verbal
information about the program's progress and to become
more knowledgeable about the participants' feelings and
attitudes.

5. Opinionnaires, Questionnaires, Survey Inventories. These
instruments were designed to collect data needed to
adequately assess program components.

These techniques and components all served as "inroads" toward achieving the
énd results contained in this final report for the year 1973-74.

EVALUATION

Analuysis of Peosults. Results from the Iowa Tests of Basic Skills (ITBS) were
used Lo determine whether the objective of 10 months gain in 10 months of

ERIC L. <6
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instruction by the R/:  students were met. The ITBS results, summarized in
Table 1, indicate that chis objective was not met for composite gain on all
students (Grades 4-6).

TABLE 1
SUMMARY
IOWA TESTS OF BASIC SKILLS PRE-POST-TESTS GAIN
ROCMS OF FIFTEEN
SPRING, 1973 -~ SPRING, 1974

VOCABULARY READING LANGUAGE ARITHMETIC COMPOSITE
Grade Stulents| Pre- Post  Gain Pre-  Post  Gain Pre- Post Gain| Pre- Post Gain | Pre- Post Gain
4 ’ 139 2.85 4.00 11.5 2.78 3.51 7.3 3.44 4.24 8.0 3.04 3.77 7.3 3.09 3.92 8.3
5 125 3.56 4.29 8.3 3.3¢ 4.13 7.9 4.02 4.74 7.2 3.7¢ 4,47 7.3 3.72 4.48 7.6
6 63 4.47 5.70  12.3 4.27 5.33 10.F 5.10 6.21 11.1 4.64 5.73 10.9 4.70 5.81 11.1
TOTAL .;-7- . All Students (4-6) 3:5_
|

From Table 1 it was seen that the cormposite academic achievement gain for all
students, grades 4 through 6, was less than 10 months. AiIl the students' com-
posite score was 8.6, which was approximately 1.4 below the expected gain of

10 plus months. Sixth graders were 1.1 months above the expected gain while the
fifth graders and fourth graders were 2.4 and 1.7 below the expected gain. In
analyzing scores individually, it was found that 43% of all the students made an
average achievement gain of 10 months or more in 10 months.

Data obtained from the Board's semester report revealed that the R/15 students'
attendance rate was 92.6% for the 1973-74 school year. This was 1.4% below the
stated criterion for successful completion of objective 1.

Each teacher held at least two parent conferences, with 60% holding at least
four or more conferences, for each student enrolled in their class during the
1973-74 school year, indicating successful completion of objective 3.

The achievenment gain of the R/15 middle grade students was compared with that

of the Hoffman Reading Program, Remedial Reading, Reading Assistants, Title I
Attendance Arcas as well as the city-wide gains, Title I Attendance Area scores
represented those students in eliqible areas for Title I assistance but were not
included in the R/15 program or any other special program such as RIT, Remedial
Reading, etc. Reading Improvement Teams (RIT) which were composed of both
Remedial Reading teachers and Reading Assistants worked with other eligible
Title I students who were not eligible for the R/15 program according to the
state's guidelines. Hoffman Read’. 3 Component was a special program in Title I
areas which served students to irnpLroving reading skills. City-wide scores repre-
sent all students' sccres in Title I attendarncc areas as well as Non-Title I
attendance arecas throughcut the entire city.

Analysis of Table 2 and Figure 1 indicated the R/15 students' average gain was
as follows:

Grade 4 - R/15 students' average jaln exceeded the
city-wide and Title I attendance areas but was
the same as the Remedial Reading aund lower than
the Reading Assistants and Hoffman reading groups.,
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Grade 5 - R/15 students' average gain was higher
than the city-wide, Title I attendance
areas, Reading Assistants, Remedial Reading
and Hoffman groups.

Grade 6 ~ R/15 students' average gain was higher than
the city-wide, Title I attendance areas,
Remedial Reading, Reading Assistants, and
Hoffman groups.

A comparison of achievement gains of all (grades 4-6) students in reading programs
revealed that the R/15 sixth g}ade students made the highest gain of 11.1 months
in 10 months, while the lowest gain, 6.5, was made by th~ 'offman group in

grade 5. The overall student's (grade 4-6) average achievement gain of 8.6 months
was 1.4 months below the established objective of 10 months gain in 10 months.

A_though the overall rity-wide objective was not met, the R/15 students' progress
was significant as cowpared with the students' gains city-wide. The R/15 program
made a difference in the achievement of the students' gains.,

Table 3 chows a comparison of gains on subtest scores with city-wide, Title I
Attendance Areas, Remedial Reading, Reading Assistants and Hoffman for grade 4.
A comparison of the ITBS subtest results indicated the fourth grade Remedial
Reading participants made the highest gain in vocabulary of 11.8 months in

10 months of instruction, 3 mcnths higher than the R/15 s:udents who gained
11.5 months in 10 months. Title I Attendance Area participants made the

lowest gain in reading of 6.2 months in 10 months, 5.6 months lower than the
highest gain which was made in vocabulary. Figure 2 presents a graphic view
of the summarized ITBS fourth grade results found in Table 3.

TAL. B 3

COMPARISON OF GAIN ON SUBTEST SCORES (Grade 4)
IOWA TESTS OF BASIC SKILLS
ROOMS OF FIFTFEN
WITH CITY-WIDE, TITLE I ATTENDANCE ARERAS,
REMEDIAL READING, READING ASSISTANTS, AND HOFFMAN
SPRING, 1973 = SPRING, 1974

T VOCARUIARY RE;DING LANGUAGE LV PRITHMFTIC
No. of G.E. G.E. 10 Mo. G.E. G.E. 10 Mo. G.E. G.E. 10 #o.| G.E. G.E. 10 Xo.

Jroup  Stucdeonts Pre- Pest Gain Pre- Post Gain Pri- Post Gain Pre-~ Post Gain

(1) 139 2.85 £.00 11.5 2.78 3.52 7.3 3.44 4.24 8.0 3.04 3.77 7.3

(2) 5,051 3.37 $.41 10.4 3.44 4.10 6.6 3.93 4.65 7.2 3.55 4.36 8.1

(3) 2,631 3.2 4.15 lv.4 3.15 3.77 6.2 3.68 4.41 7.3 3.27 4.04 7.7

(4) 362 2.59 3.87 11.8 2.44 3.31 8.7 3.20 3.95 7.5 2.92 3.73 8,1

(5) 509 2.78 3.85 10.7 2.66 3.51 8.5 3.33 4.08 7.5 3.01 3.79 7.8

(6) 222 2.74 3.87 11.3 2.51 3.44 9.3 3.26 4.05 7.9 2.93 3.72 7.9

(1) R/15 (3) Title I Attendance Areas (5) Reading Assistants

(2) City-Wade (4)  Remedial Reading (6) Hoffman

i 30
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Spring, 1973 ~ Spring, 1974

Towa Tests of Basic SKkills
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‘ .
Table 4 gives a similar display as Table 2 for fiftk graders. This table indi-
cates that the vocabulary subtest showved the highest score of 8.3 months gain in
10 montks was made by the R/15 students; the lowest score of 5.4 months gain in
10 months was made by the Hoffman participants in vocabulary. No group arnong the
fifth grade reached the national norm. Figure 3 presents a summarized graphic
representation of Table 4.

TABLE 4

CCMPARISCY OF GAIN ON SUBTEST SCCRES (Grade 5)
IOWA TESTS OF BASIC SXILLS .
ROQ!S OF FIFTEEN
WITH CITY~WIDE, TITLE I ATTENDANCE AREAS,
REMEDIAL READING, READING ASSISTANTS, AND HOFFMAN
SPRING, 1973 ~ SPRING, 1974

YOCAZLLI Y READIXG IANGUAGE ARITHMETIC
No. or G.%. G.z, 10 xo.| G.E. G.E. 10 0. | G.E. G.E. 10 ¥0.] G.E. G.E. 10 do.
Group Students re~ Post Gain Pre-~ Post Gain Pre~ Post Gain Pre-~ Post Gain
(1) 125 3.56 4.39 8.3 3.34 4.13 7.9 4.02 4.74 7.2 3.74 4.47 7.3
(2) 5,525 4.4 5.08 6.8 4.32 4.94 6.2 4.80 5.54 7.4 4.42 - 5.20 7.8
(3) 3,208 4.:20 4.74 6.4 3.99 4.54 5.5 4.55 5.25 7.0 4.14 4.85 7.1
(4) 417 3.€4 4.22 5.8 3.29 4.04 7.5 4.06 4.70 6,4 3.76 4.45 6.9
(5) 550 3.75 4.53 7.8 3.55 4.19 6.4 4.29 5.0i 7.2 3.88 4.61 7.3
(6) 225 3.89 4.43 5.4 3.61 4.36 7.5 4.45 5.10 6.5 4.02 4.67 6.5
(1) R/15 (3) Title I Attendance Areas (5) Reading Assistants
(2) city-wide (4) Remedial Reading (6)  Hoffman ’
Table 5 gives a similar representation as Tables 3 and 4 for s.xth graders.
This table indicates that the highest scores in each of the four subtests was
made by the R/15 students; Hoffman participants made the lowest score, 6.2
months gain In vocabulary; and the Remedial Reading group, 6.2 months gain in
arithmetic. Figure 4 presents a summarized graphic view of Table 5.
TABLE 5
COMPARISON OF GAIN ON SUBTI'ST SCORES (Grade 6)
IOWNA TESTS OF BASIC SKILLS '
ROOMS OF FIFTEEN
WIT#t CITY-WIDE, TITLE I ATTENDANCE ARELAS,
REMEDIAL READING, READING ASSISTANTS, AND HOFFMAN
SPFING, 1973 - SPRING, 1974
VOCLBULAFPY RFADING LANGUAGE ARITFMETIC
No. of G.E. G.E. 10 Yo.| G.E. G.E. 10 Mo. | G.E. G.E. 10 Mo.| G.E. G.E. 10 Mo.
Group Stirdents Oros Pnst Gain Pro- Post Gain Pre- Post Galn rre Post Gain
(1) 63 4.47 5.70 12.3 4.27 5.33 10.6 5.10 6.22 11.1 4.64 5.73 10.9
(2) 5,563 5.24 6.05 8.1 5,17 5.96 7.9 5.75 6.60 8.5 5 37 6.11 7.4
(3) 3,247 4.86 5.66 8.¢ 4.78 5.55 7.7 5.46 6.30 8.4 5.04 5.76 7.2
(4) 312 4.12 5.04 9.2 3.89 4.91 10.2 4.80 5.57 7.7 4.58 5.20 6.2
(5) 618 4,43 5,34 9.1 4.25 5.20 9.5 5.04 5.89 8.5 4.75 5.49 7.4
(6) 289 4.67 5.29 6.2 4.3 5.17 8.3 5.18 6.05 8.7 4.83 5.46 6.3
‘1)  R/1S (3) Title I Attendance Areas (5) Rcading Assistants
(2) City-wide (4) Remedial Reading L 32 (6) Hoffman
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A total of 230 Rooms of Fifteen students in the primary units made an average
gain of 9.1 months in approximately 7 months. These gains projected for 10
months, the normal school year, would have been 13.1 months gain. This would
have exceeded the expected 10 months plus gain by approximately 3.1 months,
provided the students had maintained the same learning rate for 10 months as
they had for the period of 7 months between testing times. Table 6 summarizes
the data relative to the primary units. (It can be concluded that the primary
units met and even exceeded the objective of the one month gain for each month

of instruction.)
TABLL 6

IOWA TESTS OF BASIC SKILLS TEST GAINS FOR GRADES 2 & 3
FALL, 1973 - SPRING, 1974

(Students Present for Both Pre- and Post-Tests)

Months Gain in Projected
. Approximately Months Gain
Grade Number Pretest Post-Test 7 Months in 10 Months
2 79 1,37 2.23 8.6 12.2
3 151 1.99 2.96 9.3 13.6
TOTAL 230 13.1

Table 7 presents subtest data for each grade level represented in the primary
units. The average gains in 7 months for the 230 R/15 students are as follows:
7.8 months in vocabulary, 7.8 months in word analysis, 9.0 months in reading,
9.4 months in language, and 7.6 months in arithmetic.

SABLE 7

ROOMS OF PIFTEEN PRIMARY UNITS
KATCHED GAINS = ITBS SUBTESTS

PALL, 1973 - SPRING, 1974

(Students Present for Both Pre- and Post-Tests)

vocasyy 'Y NOPD ANAIYSIS READING LANGUAGE APITHMETIC
G.F. G.E. Gain in G.E. G.E. Galin in G.E, G.E. Galr in G.E. G.E. Gain in G.E. G.E.
Pre- Fese 7 ¥rrths Fre~ Post 2 _Months Pre- Post 7 _Months Pro- Post 7_Months Pre- rost
.09 1.96 T e 1.33 2,11 7.8 1.38 2.39 10.1 1.44 .43 9.9 1.67 2.29
1.9%8 2,72 7.4 20,07 0.00 0.0 1,95 2.80 8.5 2.17 3.09 9.2 2.19 3.02
Averyte Gain 2.8 Average Gain 7.8 Average Gain 9.0 Average Gain 9.4 Average Gain
For all students

* Mord Aralyels subtest not Incluled in standrrd cditdon of the ITBS Tests, Level 9, Form 6.
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An analysis of Table 7 indicated that the secnnd graders made the highest gain
of 10.1 months in reading in approximately 7 months of instruction, This was
approximately 3.1 months more gain than expected in 7 months of instruction.

The lowest score, 6.2 months gain in arithmetic, was made by the second graders,
0.8 less than expected.

Primary third graders made their highest gain in language, 9.2 months. The
primary pupils in grades 2 and 3 made at leas* 7 months gain in all subtest
areas except one, arithmetic.

Tables 8, 9, 10, and 11 show pre-post and gain score comparisons (using the
Towa Tests of Basic Skills) made between the students in the Rooms of Fifteen
and the Control*students in grades 3, 4, 5, and 6 respectively. Separate
T-valuesl were compvted using the scores on each subtest (Vocabulary, Reading,
Language, Arithmetic and the Composite) for the Rooms of Fifteen and Control
students on the pretest scores, the post-test scores, and the gain scores.

Inspection of Table 8 reveals no significant difference between the pretest
means of the experimental and control students in grade 3. There is a signifi-

cant difference (p<.05) favoring the experimental students on the arithmetic
subtest of the post-test. A comparison of the gain scores also shows that the
experimental students' gain in arithmetic is significantly different (p4£.05)
from the gain of the control students.

The data for the experimental and control students in grade 4 is summarized in
Table 9. The pre- and post-test mean scores for all of the subtests and the
composite are significantly different (p< -01) favoring the control subjects.

A comparison of the gain scores, however, reveals no significant differences
between the gains of the experimental and control students except on the reading
subtest in which the mcan gain of the experimental students is higher than and
significantly different (p< .01) from the mean gain of the control students.

One implication of the above findings seem to indicate that the R/15 experience
made a great difference in improving the students' reading ability (skills).

Table 10 summarizes the data for the experimental and control students in

grade 5. Again, the pre- and post~-test mean scores for all of the subtests and
the composite are significantly different (p<& .0l) favoring the control students.
A comparison of the gain scores reveals that the mean gain of the experimental
students cn the reading subtest is greater and significantly different (p <.01)
from the gain of the control students.

~

1 phe use of t test in situations where the experimental and control groups are
both pre- and post—-tested is not the most appropriate analysis of the data.
Future analyses of data obtaired under similar circumstances will be performed
using analysis of covariance.

* Control group composed of those students in Title I schools not being served
by any of the special Title I programs.
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The data for tae experimental and control students in grade 6 are summarized in
Table I1. The pretest means for the experimental and control students are
significantly different (p« .0l1) favoring the control students. The post-test
means are not significantly different except for the reading subtest for which
t' 2 post-test mean of the control students is greater than, and significantly
different (p« .05) from the mean of the experimental students. A comparison of
the mean gain scores, however, reveals that for each subtest and the composite

the mean gains of the experimental students are greater than and significantly
diffeircnt (p<.0l1) from the mean gains of the control students.

The final analysis of the subtests and compcsite gain scores of the R/15 program
was effective favoring the R/15 students.

A comparison of the overall mean gains2 for the Rooms of Fifteen and Control stu-
dents ir grades 3-6 is shown in Figure 5, Figure 5 shows that for each grade
level (3-6) the overall mean gains for the students in the Rooms of Fifteen is
higher thaa the overall mean gains of the control students, A comparison of the
gain scores averaged across subtests for all grade levels (3-6) reveals that the
students in the Rooms of Fifteen show an average gain of 8.2 months while the
students in the Control group show an overall average gain of 6,1 months. The
most dramatic gain Is manifested by the sixth grade students in the Roc™s of
Fifteen program who show an average gain of 11.2 months while the sixth grade
control students show a 7.6 months gain.

These results indicate that the R/15 program has made a difference in achievement
gains favoring the R/15 students.

*Former R/15 Achievement Trend Comparison of Gains on the Composite Scores -
Iowa Tests of Pasic Skills. A comparison was made of composite scores of the
Towa Tests or Basic Skills for R/15 middle grade (4-6) students for the past
thre=e years, 1971-72, 1972-73, and 1973-74. Summarized results of this compari
:on are found in Table 12 and Figure 6. The overall gain in 1971-72 for 541
middle grade students was 11.8 months gain in 10U months of instruction; in
1972-73, 777 students gained 7.1 months in 10 months, 4.7 months less than the
students' gain in 1971-72; in 1973-74, 327 students made an overall gain of

8.5 months in 10 months, 3.3 months less than the students' gain in 1971-72, but
0.6 higher than 1972-73.

Presently there appears to be no available or conclusive evidence relative to

this (up-down-up) trend. However, one might hypothesize that: (1) 1971-72 marked
the initial year for the lowering in pupil-teacher ratio from 20/1 down to 15/1 --
this could have caused a "Hawthorne Effect" during that year; (2) 1972-73 decline
could have been influenced by the school system's work stoppage of one month

which caused a great loss of classwork time; (3) In 1973-74, the classes were
staffed with all teachers who had experience in remediation techniques, therefore,
this could have acccunted for the upward climb in achievement gains,

2 overall mean gains reflect the meun gain scores averaged over all subtests of

the ITBS.
* Students enrolled in the R/15 program during the years of 1971-72, 1972-73,
and 1973-74. ’
41
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Figure 5

OVERALL MEAN GAIN AVERAGED ACROSS SUBTESTS OF THE ITBS
FOR ROOMS OF 15 STUDENTS AND CONTROL STUDENTS IN GRADES 3, 4, 5, AND 6
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It is possible, however, that the instrument used did not accurately measure
students' attitude tcward reading and, therefore, conclusions based on this

data may not reflect the true picture. Future research in this area should

involve the use of a more valid and reliable instrument.

On the basis of the up-and-down trend observed in the achievement gain by
former R/15 students on the ITBS the following suggestions appear appropriate:

1. A replication of this study should be made for
the next three years or for as long as the program
Jasts to determine what factors caused this up-down-
up trend and how this trend can be resolved. This
information could be used by decision makers to
change or improve the program.

2. Comparisons should be made between the achievement
trends of the R/15 middle grade students and other
similar students in programs such as RIT and Right
To Read to see if a similar trend exists.

Reading Attitude Inventory (How Much You Like?). Inasmuch as the primary
purposes of the R/15 program were to aid the low-achieving elementary school
student in the basic skills of reading, language, and arithmetic, and to
improve the R/15 reading attitude, the evaluator felt that there was a need to
ascertain the students' attitudes toward reading. A l0-item instrument was
selected based on the following criteria: structure, content, ease of adminis-
tering, and relevancy to the student's interests and needs.

The instrument was administered on a pre-post basis in October, 1973 and

May, 1974 to R/15 students and students in the control group. The pre-post
statistical results as summarized in Table 13 reveal no significant difference.
Apparently attitude was not an important factor as perceived by the R/15 staff
or maybe the instrument was not reliable for use with R/15 students.

TABLE 13

READING ATTITUDE INVENTORY
COMPARISON PRE-POST-TEST SCORES R/15 AND CONTROL GROUP

. Group Number of Pretest Number of Post-Test Pre-pPost
Group Students Hean Students Mean ' T Value

R/15 N = 485 5.91 N 703 5.9 - 0.07

Control N = 418 5.82 y = 3.6 5.8 - 0.28

NS = not significant at p«£ .0l or £.05 level

ERIC
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Table 14 indicates the items on the Reading Attitude scale and a statisticel
comparison of R/15 with the control group. Two items concerned with listening
to someone read a story and reading a story were significant in favor of R/15
students on the pretest and one item concerned with learning about arithmetic
in favor of R/15 students was significant on the post-test., These items would
suggest the students changed their thinking as well as attitudes about the
types of learning activities. In addition, the data appeared to indicate the
need for more research on "HOW CHILDREN LEARN TO READ." The results of this
instrument suggests a more concerted effort in the field of research and
evaluation should be made to solve the problem, "Why Johnny Can't Read."

The results of the t test analusis (Table 14) further substantiates the con-
clusion gleaned from Table 13.

Self-Concept Inventory. The Self-Concept Inventory was administered: (1) to
determine whether there was any significant difference between the self-concepts
of the R/15 students in comparison to their peers in the regular classroom, and
(2) to determine whether there was any significant change in the self-concepts
of the R/15 students after completion of a year in the program.

The inventory was administered by the R/15 teachers to approximately 795 primary
and middle grade (2-6) R/15 students and by regular elementary teachers to a
randomly selected control group of approximately 450 primary and middle grade
(2-6) students on a pre-post basis in October, 1973 and May, 1974.

A t test was used to determine if there was a significant difference between
the means of the two groups. The results as summarized in Tables 15 and 16
indicate no significant differences between the means of the two groups. The
t value of the croups, 1.03, was not significant at the .05** level revealing
that there was no significant change in the R/15 student's self-concept after
completion of one year's experience in the program as compared with that of
the control group.

Table 17, indicating the items used on the Self-Concept Inventory, shows the
comparisons of R/15 students with control group students on each item by pre-~
and post-tests. Generally there is very little difference between R/15 stu-
'dents and control group students on any Items either pre- or post, and very
little gain between pre- and post-test means within either group of students.
This substantiates the observation that eligible R/15 students' self-concept
was not drastically changed by the R/15 experience.

Based upon the results of the Self-Concept Inventory, the following recommenda-
tions appear to be in order:

1. Positive reinforcement should be used by all school *
personnel dealing with R/15 students.

2. If a suitable instrument cannot be found to measure
the self-concept of the socio-economical different
student, then one should be developed by the
Division of Evaluation.

Rooms of Fiftecn Parent (uestionnaire. A l6-item questionnaire (see Table 18)
was designed to ascertain whether the parents were knowledgeable about the
Rooms of Fifteen program. The response of 110 R/15 randomly selected parents

ERIC
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TABLE 15

SELF--CONCEPT INVENTORY
COMPARISON FOR R/15 AND CONTROL GROUP

PRE~ AND POST-TEST SCORES

FALL, 1973 - SPRING, 1974

R/15 Control Group R/15 Control Group
Pretest Pretest T Post-Test Post-Test T

Hean Mean N Value Mean Mean Value
N = 434 N = 392 N =719 N = 314

0.95 NS 1.03 NS

3.6 3.6 3.6 3.6

** p .05
TABLE 16

SELF~-CONCEPT INVENTORY
COMPARISON PRE~POST-TEST SCORES R/15 AND CONTROL GROUP
FALL, 1973 - SPRING, 1974

Pretest Post-Test Pre~Post
Group Mean Mean T Value
R/15 N = 434 W=719 .24 NS
3.64 3.65 -~
Control N = 392 N = 314 .17 NS
3.61 3.61

NS - not significant at p<£ .0l or p<.05 level
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TABLE 18

SUMMARY OF ROOMS OF FIFTEEN PARENTS' SUKVEY RESULTS

N =94
Possible N = 110
5 %
Items Response No Response
1. Statement that tells best what happens in R/15 class.
a. Reading, larguage, and arithmetic are taught. 82 2
b. Reading and arzthmetic are taught. 16
2. How students are usuvally placed in R/15 class.
a. By super:ntendernt. 2
b. By principal and teacher. 80
c. By teacher 18
3. Charges roticed i1n child in R/15 program. ' 2
“a. Doesn't want to get up for school. 3
b. Has bocome a discizline problem. 1
¢. Likes school much better. 80
d. Does not want to miss school. 14
4. How child has Leen helped most in R/15 class.
a. Work:ing on 1ind:ividual learning level. 57
b. werking :n large groups. 2
c. Wworring on skills child knows. 9
d. Working in small groups. 32
5. Time teacher usually gives child in school work.
a., All the help neeled. 49
b. ¥ost of kelp needed. 37
c. Some of help needed. 12
d. Very little help. 2
6. Conferences with staff satisfactory.
a. Always satisfactory. 64
b. Usually satisfacteory. 22
c. Seldom satisfactory. 2
d. No opinion 7 5
Had Confererces: 77% No Conferences: 23%
7. Open and free atmosphere for parent visitation.
a. Always. 86 1
b, Usually. 10
c. Scldom. 1
d. Uncertain., 2
8. Teacher presents well prepared lessons. e
a. Always. 65
b. Usually. 25
c. Seldon. 1
d. Never. 1
e. Uncertain. [ . 2
3. Parent kept Informed of child's progress.
a. Wkell informed. 5"
b. Usually :nfcrmed. 32
c. Informed occas:onrally. 4
d. Only wlen there are problems. 6 1
10. Kept well inforred abcut P/15 prograr.
a. All alcut the prcg:anm I want to know. 44
b. Sati~firg with arn. s of inferration. 43
c. Hear cnly abeut urusual tainis awovul program. 9
d. Have not rece:ved any inforrmation. 4 1
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participating In the $urvey indicated that 88% possessed adequate knowledge
about the Rocms of Fifteen program. The parents possessed knowledge about:
(1) how students were assigned to Rooms of Fiftecen classes; (2) what basic
skills were taught; (3) how the instructional program was organized.

R/15 Princirals' Interim Progress Survey. A survey inventory was sent to all
R/15 principals near the end of the first semester to find out (1) how they
felt about the organizational and Iinstructional structure of the program,

(2) what suggested recommendaticns they had for improving the program, and
(3) what other altzrnative program(s) to the R/15 could ke implemented.

The 9-item gquestionnaire administered to 24 R/15 principals contained open-
ended as well as forced choice type items. The results presented in Table 19
indicated that principals were knowledgeable about the organization and
operation of the entire instructional program. They were aware and had observed
various instructional téchniques being implemented in classroom(s) which would
aid in achieving the program's primary objective. Ninety-four percent of the
principals agreed that no alternative program could be offered in lieu of the
R/15. However, 6% indicated that a similar program might be found ~ one with a
pupil-teacher ratio of 15/1 and structured to meet students' basic needs.

Fifty-five percent of principals' greatest concern was that there was need for
more R/15 classes. In their opinion, R/15 program operated in the past appeared
adequate in meeting the needs of those who participated.

Observations and Informal Interviews. During the 1973-74 school year visits
were made to the 54 R/15 sites to gather factual information through observation
and informal interviews relative to (1) teaching methods, (2) parental involve-
ment, (3) learning modalities, (4) teaching-learning activities, (5) various
media, and (6) the kind of reinforcement used to help motivate students to learn.
The results arc summarized in Table 20.

Of the teaching methods observed, 59% were informal and 41% were formal.
Eighty-three percent of the incidences of parental involvement were by telephone,
while the lowest, 37%, were through letters.

Visual modality was used by all (100%) of the classes, while kinesthetic was
used by 48%. Srmall group instruction was used by 67%, and 13% used traditional
methods. Eighty percent of the teaching activities were teacher-directed,

13% were student-directed, and 7% were "other". The most frequently used
instructional redium was the Listening Center (37%); the least used media was
newspapers and paints, each 4%. Reinforcement to motivate the students to work
was observed to be used "much" by 56%, and "very itittle" by 22%.

In surmary, these two techniques provided the evaluator with first hand data
which could be used to compare the congruence of data obtained through other
methods.

SPECIAL COMPONENTS

Threce special components (Isycholoyical Services, +4 Reading Program, Toy/Game
Center) of the k/15 program were evaluated. A description and the evaluation
of each component follows.




TABLE 19

SUMMARY OF R/15 PRINCIPALS INTERTM

N =20 PROGRESS SURVEY: PERCENTAGES AND AVERAGES

Possible N = 24

1973-74
Number Percentage
Item C~atent Response Response
1. Procedure used in assigning students to R/15 class.
- Principal-teacher judgment plus test results 9 45
- According to guidelines 10 - 50
- District office 1 5

2. Alternative prcgram to R/15.

- None 17 94

- Any program with 15/1 pupil-teacher ratio and
meets pupil’'s basic needs 1 6

3. Individualized innovative techniques of teaching
observed by principal in R/15 classroom(s}.

Pupil-pupil tutors 2 13
Use of unique learning packets 2 13
Use of teacher-nade games, gimmicks, In addition

to a wide variety of materials presented in

many ways 11 68
- Behavior modification approach to teaching-
learning activities 1 6

. I have observed many individualized innovative teaching techniques being used
this semester by the R/15 teacher(s) in improving the basic skills of students.
5 4 3 _ 2 1
strongly somewhat somewhat strongly
agree agree undecided disagree disagree

Average 4.0

. It appears that the R/15 program is very effective in helping students
develop a more positive attitude toward attending school as observed by the
students' daily attendance record.

5 4 3 2 1
strongly somewhat somewhat strongly
agree agree undecided disagree disagree

Average 4.6

Overall, the Rooms of Fifteen appear to be an effective program in my school
this year as viewed by observation and classroom visitations, etc.

5 4 3 2 1
strongly somethat somewhat strongly
agree agree undecided disagree disagree

Average 4.7
Y4




8.

The objectives formulated by-the R/15 class(es) appear to be very helpful in

5 4
strongly somewhat
agree agree

Average 4.5

3 2
somewhat
undecided disagree

Persistent R/15 problems and suggested solution{s).

Problem

- Classroom too small.

More pupils need R/15

help.

- Progrem hampered by
frequent teacher-
absernces.

-~ Often pupils with
behavior problems
are placed in R/15
program.

- Reassigning R/15 pupils

to regular elementary
befcre they are ready.

1

= Present guidelines puts

too much emphasis on
pupils' IQ oprosed

to teacher-principal's

Jjudgment.

Solution

None presently.
Increase budget.

Closer check on teacher-—
absences.

Do nct accept behavior
probiems. (Pupils trans-
ferred due to poor
behavior).

Give more time in R/15
when necessary.

Change emphasis on IQ -
allow more teacher-
principal's judgment.

Comments and/or concerns about R/15 program.

Comments/
Concerns

1

Federal government may not see fit to continue

to fund R/15 program and program will ke -

discontinued.

- Not enough R/15 classes to help many pupils who
need additional assistance in the basic skills.

- Students cannot be reassigned to a R/15 class even
if he needs the kind of assistance provided by

the R/15 prcgram.

- Incompetent teachers in R/15 program.

53

guiding us toward the attairment of the major purpose of the R/15 program.

1
strongly
disagree
Number Percentage
Response Response
1 5
11 55
1 5
1 5
1 5
5 25
Number Percentage
Response _Response
10 50
8 40
1 5
1 5
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TABLE 20

SUMMARY OF R/15 OBSERVATIONS AND
- INFORMAL INTERVIEWS

N = 54
Possible N = 54

Teaching method:

Parental invclvement:

Teacher working with:

Modality:

Method :

Activities seem:

Media (list):

Student work displayed in room:

Uses' reinforcement:

S

Using inservice:
Student keeps own progress record
N

Teacher keeps record of studer‘s'
progress

#  percentages will differ due to nattre of responses in numters

I-31

1973-197¢

Number of

Respon-zy

or Activities Percent
Formal 32 59
Informal 22 41
Letters 20 37
Meetings 40 74
School visits 35 67
Phone calls 45 83
Individual student 11 20
Small group ° 38 70
whole 2roup 15 28
Visual 54 100
Auditory 40 74
Kinesthetic 26 48
Tactile 35 65
Traditional 7 13
Tutorial (T/S) 28 52
Tutorial (S/S) 14 30
Open classroom 22 41
Small group 36 67
Planned 40 74
Non-planned 10 19
Other 4 7
Student directed 7 13
Teacher directed 43 80
Other 4 7
Listening Center 20 37
Group reading 15 28
Radio 7 13
Kits 18 33
Tape recorder 3 6
Filmstraps 10 19
Newspaper 2 4
Record player 8 15
Dukane 6 11
Overhead projebtor 9 17
Abacus : 3 6
Paint & brushes 2 4
Much ’ 4 7
Some 8 15
Very little 10 19
None 4 7
Much 30 56
Some 20 37
Very little 12 22
None 2 4
Yes 8 15
No 15 28
Yes 27 50
No 3 6
Yes 54 54 100
No 0 -
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Psycholoyicul Services. The primary focus of the services vf the psychologist
during the year was in the areas of: (1) psychological testing of students,
(2) conferring with students, teachers, prircipals, social workers, nurses,
and other administrators, (3) Initiating a special after-school basketball
project, (4) administeri.ng the Barclay Classroom Climate Inventory to two
classes as a pilot project, and (5) replicating for the third year the Draw-A-
Person Research Study. The psychologist spent 3 days per week assisting eight
teachers, one principal at the Cockx Branch School, as well as the staff of the
following schools: Clark Branch #2, Hamilton Branch #2, Euclid Branch #1,

1l - R/15 Stevens School, and 1 - R/15 Jackson School, six schools in all.

Thirty-nine s ts were referred to the psychologist ror psvchological eval-
uation. Referr.l:z and evaluations resul od in conferences with 39 teachers,

5 principals, and 27 parents. In addition, 26 follow-up ccnferences were con-
ducted to get to the root of the student's problem(s), determine the most
effective way(s) to resolve conflict, make home suggestions for parents to help
students, and pl . ru ure school placement.

Students werc . “erred for reasons such as, hyperactive behavior or condition,
disruptive bechavior, attention seeler, feels persecuted by peers and parer.
desirous of help. These conferences were scheduled at the particular chi..'s
school at a time most corvenient for the teacher. ’

The psychologist experimented with the Barciay Classroom Climate Inventory

(BCCI) in two elementary classrooms at Cook Branch. The inventory was supposed
to be used to help develop cocial and effective approaches to learning based on
multiple necds assessment. The inventory was designed to help students under~-
stand their own skills, Iinterests, and how these interests can help them in
school. The data results were analyzed by the two teachers in the experiment,
the principal, and the rsychologist. They concluded that BCCI was not a suitable
instrument to be used in the R/15 and that teacher judgment and observation ap-
peared to be as valid. The lc teacher ratio accounted for this conclusion.

Inasmuch as the results appcared unsatisfactory, the team (teachers, principal,
psychologi~ ) recommended that the experiment not be replicated in the R/15
but recouumended that it could be tried with a larger group.

Basketball after schoul was another project initiated by the psychologist at
Clark Branch 42, to help promote meaningful social interaction amoryg the stu-
dents. This project involved approximately 50 students with 20 or more parents
and one coach working as volunteers. The program was successful enough that
the psychologist and adult volunteers recommended the program be expanded to
‘other self-contained R/15 buildings.

Draw-A-Persor Research Study appeared in two classrooms of thirty primaru
stuuents at Cock Branch. A pretest was =»dministered in Scptember, 1973, and
post-test in l'ay, 1974. The purpose of thi- study was to measure development of
concept formation and rclaticnships of form as shown through the student's
drawings. The hypothesis w.s thot R/15 curriculum greatly increased a young
child's perccytion of reiationships because of the instructio.nal facilities
1Tur..ished the child, including multiple experichces.

The 1973-74 rost-test results showed no clear student indication of positive
growth in the development of concert formation and relationchips of forms 2s
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was shown througyh their drawings. The results indicated the greatest growth
was during 1972-73 school year and the least amount of growth during 1973-74.
Results of the hree-year study are summarized in Table 21.

TABLE 21

RESULTS OF POSITIVE AND NEGATIVE GAIN
OF DRAW-A-PERSON OVER LAST THREE YEARS

Number Number Number Number Number Students
Beginnirg End of Students Students Showed No

Year of Year Year Who Gained Who Lost Difference

1971~ ‘

1972 22 22 14 8 0

1972~

1973 30 16 11 5 0

1973-

1974 30 19 10 8 1

Based on the data contained in this report as well as observations and conferences
with many participants, it is recommended that psychological services be continued
and that validity of the Draw-A-Person instrument be Investigated.

+4 Reading Booster Program. The +4 Reading Booster Program was initiated by the
McGraw-Hill Company through the Division of Evaluation during the 1972-73 school
year. This second year program operated in 24 classrooms throughout 4 Title T
city districts. The program's primary purpose was aimed toward corrective read-
ing instruction designed to bring mirus-fourth grade readers up to a plus four
reading level. This multi-media program equipped students with necessary skills
in word pecception, sound-symkol relationships, and comprehension skills needed
- in learning to read. The program also provided for a systematic analysis of
students' reading disabilities as well as a chart to record his progress.
Students were assigned in a group of 20 or less and received instruction 5 days
a week until the program was completed. Completion varied with the child's
age, learning rate, and extent of educational deprivation. The program was
designed so components were systematically color-and-number coded to make It
easy for paraprofessionals to conduct the program. Approximately 500 students
were se.ved by this program.

Inasmuch as the complete report of the results from the initial year's evaluation
were not available, the investigator developed an opinionnaire to assess the
value of the 44 supplementary reading program. The results of this opinionnaire
are summarized in Table 22.

An analysis of the responses of 14 R/15 teachers out of a possibie 24 indicated
by a 4.4 average on a 5-point scale (5 being the highest, and one being lowest)
that they agreed that the +4 Readiny Booster program would be effective in
bringing the minus-fourth grade rcader up to a blus four reader - the primary
objective of the prejram. The teachers also felt the program could become a
valuable part of the curriculum and should be monitored by an experienced

teacher. ‘
. o6
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TABLE 22

SUMMARY OF RESPONSES
+4 TEACHER OPINIONNAIRE

1973-1974
N = 14 Possible N = 24
Item
Number Staterent Average *
1. The +4 Reading Booster supplementary program is structured ’ 4.4
to bring the minus-fourth nrader up to his appropriate
level of basic reading s! 's In relatively a short period
of time.
2. The +4 "booster” programr can profitably become a standard 4.4
part of the elementary sc:iool curriculum for the minus
middle grade reader.
3. The +4 readirg program is so tightly structured that an 3.4
inexrerienced teacher or a competent teacher aide can carry
on the program successfully with a group of 20 or less.
4. Most of my students were successful in using the materials 4.4
Iindependently after a moderate (2-3 times) amount of
assistance from me.
5. According to your experience in using the +4 materials rank

each piece of material in light of its (material) effective-
ness Iin meeting students' needs. Number 1, highest; 2, next
highest, and so on.

Rank Distribution of Materials

* * CATEGORIELS

Ite: No. % %
Number Description of Materials | 1 2] 3 41 51 6 17 | 8 | NR| Res. Res.| NR
1. The Code Books 7 3 2 1 1 14 100 -
2. The Teaching Cassettes 4 3 4 1 2112 87 | 13
3. Sight Word Cards 2 1 1 2 1 1 3 31 11 79 21
4. Dr. Spello Workbook 1 5 2 1 2 1 2412 87 13
5. Word Ending Wheels 1 5 2 2 41 10 71 29
6. Word Blending Wheels 3 1 5 1 41 10 71 29
7. Prefix [“heols 1 3 4 1 5 2 64 36
8. Suffix Wheels 1 4 4 5 9 64 36
* One beiry lcwest, five Leing highest
* # Number under each category irndicates the number of

teachers and how they (teachers) ranked the materials.

5Y
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The survey results appeared to indicate a positive assessment of the worth of
the program and this writer recommends the program be continued and expanded.

Toy/Game Center: Hamilton Branch #2 R/15 School. This was the second year for
the operation cf the Zoy/Game Center at Hamilton Branch #2, R/15 School during
the 1973-7« school year. The purpose of this second year program remained the
same as the iritial year: (1) To lend toys and games to those students who may
not have them; (2) To encourage constructive game playing at home for family
fun; (3) To reinforce school activities by indirectly reviewing basic concepts
by strengthening perceptual, visual, and motor skills in an enjoyable way; and,
(4) To remphasize responsibility and sportsmanship.

.

One hundred sixteen persons rarticirated in the Toy/Game Program. This group
was composed of 40 primary students, &4 middle grade students, 8 classroom
teachers, 1 principal, and 3 volunteers.

A 10-item questionnaire was developed to gather data necessary to evaluate the
effectiveness of the program. Questions were constructed to elicit a description
of the student's feeling and thinking mode called for in responding to the 10
types of questions, and, to elicit a "Yes" or "No" response following questions
such as "Do you like school?". The questionnaire items contained in the classi-
fication were:

1. Judgment 6. Enjoyment

2. Recall 7. Socialization
3. Decision 8. Sharing

4. Evaluation 9. Understanding
5. Assistance 10. Cooperation

The terms as defined for this report are found in Table 23,

The questionnaire was administered by the classroom teacher to the entire school
population on a rost-test basis at the end of the schogl year. The results are
surmarized in Tables 24 and 25.

In conclusion, the program appeared to be successful based on the data summarlized
and reported. As the result of written data contained in this report, observa-
tion, informal interviews with both staff and many students, the following
recommendations appear appropriate: (1) The Toy/Game Center should be continued
at Hamilton Branch #2; and (2) The Toy/Game Center should be extended to other
R/15 sites.

CONCIUSIONS AND RECOMMENDATIONS .
The R/15 staff adopted the thrcs city-wide objectives from 1972-73 school year
and worked toward the attainment of these objectives during 1973-74 school year.

The first objective that R/15 studemts will attain an average attendance rate
of 94% during 1973-74 school year as indicated by the attcndance report was
missed by two percentage points. The actual attendance rate was 92%.

The second Objective that all the R/15 students will achieve an average gain of ‘
10 months in the Lasic skills as measured by the Iowa Tests of Basic Skills L/ o(S'
composite score by the end of 1973-74 school year was @M not met. In 5*"(1495 an .

« -
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JUDGMENT

RECALL

EVALUATION

DECISION

ASSISTINCE

ENJOYMENT -

SOCIALIZATION

SHARING

UNDERSTHLIDING

COOPERATION

CONCRUENCE

TABLE 23
TOY/GAME

TERMS DEFINED

Drawing conclusions about worth of center.

This item reguired the students to demonstrate comprehension
by remembering things that had previously happened relative
to the center during the year.

The evaluation item deals with activities of value in that
the skills acquired from playing with various games and toys

might be transferred to areas of classwork skills.

Students makes own selection of game or toy based on his/her
interest.

Gives instruction or help to younger sisters or brothers at
home in playing games or toys.

Pleasure derived from playing the games and toys to take home.
Playing with toys and games with other students.
Permitting others to play with toys or games.

Does not complain about not being able to get favorite toy
or game at all times.

willing to help when needed.

As used here refers to the correlation of responses to the
questionnaire items between the primary and the middle grade
students - to ascertain if there is a significant difference
in response.
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The third objective that each R/15 teacher w.1l1 hold at least two parent
conferences for each student enrolled in his class during the 1973-74 school
year was met. There was an average of two or more parent conferences as indi-
cated by the data collected through the questionnaires. These conferences
appeared beneficial in that they brought about a closer relationship between
parent and school working as a team to meet the students' needs. This kind of
interaction should be encouraged by all schools.

Finally, the coordinated leadership and assistance of both the Title I Supervisor,
Curriculum Specialists, principals, and teachers provided on-going continuity
throughout the program. This assistance afforded valuable, direct, and Iimmediate
feediack of evaluation information that aided in implementing the program.

Based on data contained in this report as well as many ideas, written and verbal
suggestions offered by-the R/15 staff, the writer recommends that:

1. The R/15 program be maintained in the present
set-up. )

2. The R/15 classrocm should at all times be staffed
with teachers who have had experience in remediation
techniques. Teachers without remediation experience
should be given inservice training in order to become
more proficient in working with R/15 students.

3. R/15 teachers should continue using as many innovative
teaching-learning techniques as possible.

4. New R/15 teachers should be made more aware of the
rationale of evaluation by someone from the Division
of Evaluation.

5. The duties of the R/15 staff as related to implement-
ing the entire program should be stated in writing;
and closer monitoring of the program by the Title I
Curriculum Specialists.,

6. ~ An evaluator from the Division of Evaluation should
visit each R/15 site at least one time during the
school year. e,

7. The R/15 staff shouiu receive feedback relative to
evaluation data they have been asked to respond to,

8. Replication of the Former R/15 students' trend of
achievement gain should be continued for at least
three years.

9. Replication of Reading Attitude and Self-Concept
Inventory using a different instrument should be
made during the 1974-75 school year.

i0. Replication of R/15 students' attendance report

should be continued during the 1974-75 school year
to determine the R/15 students' mobility trend.

62

I-3¢




11.

12,

£/15 teachers should continue two=way communication
between parents and school to keep all concerned
parties informed of home and school conditions
relative to the students.

R/15 staff should continue to involve parents in

as many school activities as possible. Parents
need to be more aware of what the schools are doing
in terms of meeting the students' individual needs.

I-40




READING IS FUND/I'ENTAL

SUMMARY

The Reading Is Fundamental (RIF) Program was initiated in the St. Louis Public
School System during the 1971-72 school year. The program first operated in
eight Rooms of Fifteen buildings. The program was expanded to 23 schools in
1972-73. The past 1973-74 school year, 67 classes in 4 large elementary schools
were served with a total of approximately 1,003 students in the primary grades
and 1,185 students in the middle grades. The purpose of the RIF program was to
stimulate the students' desire .to read more by providing the student participants
with 3 free paperback books of his own selection. Each participant was permitted
to take his books home at the end of the program.

The RIF program continued to be staffed and operated by volunteers. These
persons served as storytellers who read and discussed stories with the students
to help stimulate a greater desire for reading. Approximately 6,564 books were
distributed to the participants.

Evaluation was an on-going process during the duration of the RIF program the
past school year, 1973-74. All four sites were visited at least one time.
Observation, informal Interviews, and opinionnaires were employed to collect
data to determine if the program's goal had been met.

The views expressed, verbally, by a random sample of 35 plus teachers and a
random sample of approximately 150 students in both the primary and middle
grades indicated that the program was successful. A comparison of teachers'
overall responses on the opinionnaire appeared to indicate that they agreed

that the RIF program was worthwhile and met its primary goal. In general

the pupils' responses relative to goals of the program appeared to be compatible
with the teachers.

Lastly, it appeared that the remaining techniques such as observatibn, verbal
communication, etc. supported the conclusion that the RIF program's goal was
met.

Based on data contained in this report the writer recommends that:

1. The RIF program should be continued.

2. The RIF program should be expanded, if possible.

3. School staffs should put forth greater effort to encourage
more parent volunteers as well as community volunteers.

4, RIF student participants should be encouraged to continue
" reading as many books as possible after the formal RIF
program has ended.

5. RIF student participants should be encouraged to go to
the library to read or borrow books to bring home to
read as often as possible. More parent participation
should be encouraged by the school staff.

61
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DESCRIPTION AND OKGANIZATION

Reading Is Fundamental was initiated In the St. Louis Public School System

in eight Rooms of Fifteen buildings in 1971. The basic goal of this volunteer
program was to stimulate the student's desire to read more by giving him/her
five paperback books of his/her own selections and the student took the books;
home at the end of the program. The RIF program was expanded to 23 schools
during the 1972-73 school year. In the first two years of the program
approximately 1,500 students in 106 classrooms w2re served. A total of
approximately 8,000 books were distributed. The past 1973~74 school year,
four large elementary schools were served. The population served was
composed of €7 classrooms with approximately 2, 188 students in both primary
(1,003) and middle (1,185) grades.

Table 1 lists the total population served in the four elementary schools.

TABLE 1

SCHOOL POPULATION SERVED DURING 1973-74 SCHOOL YEAR

No. of No. of No. of Parent No. of Community )
Schools Students Teachers Volunteers Volunteers
Hickey 770 22 '4 ' 3
Cupples 505 18 8 ' 5
Lexington 503 18 8 3
Benton 410 13 6 -
TOTAL 2,188 71 26 11

The RIF sites continued to be staffed and operated by volunteers. Of the
total number of volunteers who served, 26 were parents and 11 citizens of
the community. These persons served as storytellers who read and discussed
stories with the students, hopefully, to help stimulate a greater desire for
reading. Approximately 6,564 books were distributed to the participants.

EVALUATION AND RESULTS

Eveéiluation was an ¢n-going process throughout the duration of the program.
Numerous techniques such as informal interviews, opinionnaires, and observations

were enployed to evaluate the effectiv..iess of the program and to determine if
the goal was met.
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The results of the teachers' opinionnaire are summarized in Table 2 and
graphically represented in Figure 1. An analysis of the data revealed the

following:
1. The highest response was on #15 among the primary teachers.
Highest response for middle grade teachers was on items #1,
#3, #5, #12 and #14.
2. The .owest percentages of "YES" response for middle grade

teachers was on #11 which dealt with parents' participation
in book distribution in the RIF program. Middle grade
teachers responded 18% and primary teachers responded 54%.

3. Graphically summarized in Figure 1 are the percentages of
"YES" responses.

The results of the students' opirionnaire are summarized in Table 3 and
5y, graphically represented in Figure 2. An analysis of the data revealed the
5 following:

1. The highest percentage of response was obtained by the
primary grade students on item #5 (98% YES). This item
dealt with the student's feelings about the storyteller.

2. The lowest percentage of favorable "YES" responses,
68% by the primary students and 23% by the middle
graders related to reading to the family -~ item #8.

3. The highest percentage of "NO" responses, 77% by the
middle graders were on item #7. .

4. Graphically summarized in Figure 2 are the percentages
of "YES" responses represented.

Informal interviews were conducted with a random sample of 35 plus teachers
and about 150 primary and middle grade students who expressed verbally that
the RIF program was worthwhile. The evaluator visited 4 RIF sites during the
school year. Through observation and telephone conversations with parent
volu..teers as well as community volunteers additional supportive information
was collected. At least 20 to 25 volunteers expressed verbally that they
felt the program had met its objective and was worthwhile. One community
volunteer indicated that 25 students had written letters expressing their
feelings about the worth of the program. All the letters received were in
favor of continuing the program the next school year.

All techniques discussed in this report were employed to ascertain I1f the
primary goal of the RII' program was met. Based on the results reported, it
appeared to the writer that the primary goal was met. Inasmuch as there was

no means of administering a Standardized test to determine if the RIF experience
had made a difference in student's achievement gain, the data were analyzed and
summarized frem the technigies cmployed to gatler information regarding the
primarv goal of the program. Therefore, based on these data, it was concluded
that the primary goal of the program was met.

. .. 66
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CONCLUSIONS AND RECOMMENDATIONS

In summary, it appeared that the RIF program stimulated an interest in reading
on the part of the participating students. The teachers appeared to share the
students' view of the program's worth.

Based on the data presented, the following recommendations appeared to be in
order:

1. The RIF program should be continued.
2. The RIF program should be expanded, if possible.

3. School staffs should put forth greater effort to
encourage more parent volunteers as well as
conmunity volunteers.

4.  RIF student participants should be encouraged to
continue reading as many bocks as possible after
the formal RIF program has ended.

5. RIF student participants should be encouraged to
go to the library to read or borrow books to bring
home to read -~ as often as possible.

6. More parent participation should be encouraged
by the staff.




TABLE 2

* STATISTICAL SUMMARY
PRIMARY & MIDDLE GRADE I1EACHERS

READING IS FUNDAMENTAL OPINIONNAIRE

Primary Middle
N = 28 N = 34
Possible N = 28 Possible N = 43
% YES % NO % N.R.
Item Content p M p M p M
1. RIF program seemed to motivate children to 89 94 7 3 4 3
read more bocks.
2. Volunteers handled book distribution and ' 82 88 7 9 i1 3
display in a very efficient manner.
3. Storyteller assigned was very capable. 86 94 7 3 7 3
4. Selections of stories were well chosen. 89 88 4 6 7 6
5. Storyteller had a wide selection of books 86 94 7 3 7 3
on interest and reading level of most
students.
6. Students looked forward to having 86 83 4 6 10 11
storyteller come.
7. Students were pleased to select books. 90 91 - 3 10 6
8. Each student selected 3 books
to take home and keep.
g. Students seemed excited about owning books. 86 76 4 6 ‘10 18
10. It appears that students are more interested 79 8z 7 6 14 12
in reading as a result of the RIF program.
11, Parents helped in the RIF book distribution. 54 18 25 70 21 12
12, would welcome the RIF cJrogram again. 89 94 - - 11 6
13. Facets of the program could be altered. 29 29 43 39 28 32
14. Students got books they liked most of the time. 75 94 21 3 4 3
15, Students took an active part in the story 92 80 4 12 4 8
with storyteller.
l6. It appears the RIF program has stimulated 72 74 14 18 14 8
students' interest in reading.
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TABLE 3

STATISTICAL SUMMARY
PRIMARY & MIDDLE GRADE STUDENTS
READING IS FUNDAMENTAL OPINIONNAIRE

Primary Middle

N = 770 N = 931

Possiblze N = 906 Possible N = 1,282

) % YES % NO

Item Content p M P M

1. Liked the books the storyteller bro ght 926 96 2 4
to school.

2. Found many books I could read. 86 93 14 6

3. Enjoyed taking part in the stories told 95 86 4 13
by the storyteller.

4. Think reading is more fun now because of 91 72 8 27"
the storyteller.

5. Would like to have the sioryteller come 98 95 1 5
to our class again.

6. Liked the books I selected to take ho 2. 89 88 3 10

7. Have read my books to muy familuy. . 68 23 25 77

8. Am starting a book library at home. 69 45 25 55
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ADDENDUM .

There were eight elementary schools served by the RIF Program during the
1973-74 school year. Four of tht schools were randomly selected to serve
In the study. The data collected from these four schools were used to
determine whether the program's objectives were met., However, in order to
present an overall perspective of the entire RIF program, information is
presented in this addendum which was not included in the results of the
reported study (1973-74) for the four randomly selected RIF schools.

1. Additional schools served by the RIF
program during 1973-74 were: Euclid,
williams, Williams Branch #1, and
Williams Branch #2. '

2 Total number of students served in the
above four schools (1973-74) was: 1,362,

3. Total number of books distributed (1973-74)
by the RIF to the students in the above
four schools was: 6,€10.

4. Total number of RIF volunteers who served
from 1969-1973 was: 560.

5. Total number of schools served by the RIF
program from 1969~1973 was: 73 (22 R/15
classroomns) .

6. Total number of books distributed by the
RIF from 1969~1973 was: 125,175,

<
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McGRAW-HILL PROJECT: CRITERION - REFERENCE TEST

SUMMARY

A pilot project involving the use of criterion - reference tests was conducted
by McGraw=1{ill in eight randomly selected elementary schools in the St. Louis
Schools System during the 1973-74 school year.

A teacher questionnaire and an analysis of pre-post-test data was used to
evaluate the project.

The results indicated that the testing program was well received by the teachers
although they indicated the information would have been more usceful had it been
available earlier in the year. The pre-post data analysis, accomplished and
summarized by McGraw-Hill, discucses the objectives and percent of mastery of
these objectives.

DESCRIPTION

During the 1973-74 school year, a pilot project involving the vse of criterion-
referernce tests was conducted by CTB-McGraw-Hill in eight randomly selected
elementary schools in the St. Louis School System. This project was instituted
at the reguest of the State Department Director of Evaluation for the purpose
of investigating the effectiveness of this type of test in the Title I schools.
The Prescriptive Reading Inventory and Prescriptive Mathematics Inventory
developed by McGraw-Hill were selected for use in the project.

Forty teachers in four districts participated in the project. Pre~and post-tests
werc administered to approximately 1221 RIT and R/15 students in grades 1 through
7. Since the proposal for the project was not finalized until October, 1973, pre-
testing was not accomplished until November. Post-tests were administered during
May, 1974. This allowed approximately five morths for the teachers to utilize

the results yielded by the pre-tests.

EVALUATION

The evaluations consisted of a teacher questionna.re concerning the usefulness
of this type of test in their teaching situation and an analysis of the pre-post-
test data. The latter was accomplished and summarized by McGraw-Hill.

Questionnaire. Thirty-two of the forty teachers responded to the teacher ques-
tionnaire. The responses are summarized in Table 1. Of the 32 responding,

22 indicated they had used the PRI only, 1 had used the PMI only, and 9 had used
both the PRI and PMI.

As can be seen from Table 1, in all items except those dealing with usc of the.
test results with the students, over 75% of the tecachers responded positively.
Only one teacher explained why she :elt the results could not be used effectively
with students: "lost students were frustrated to know how far behind they were
even though precaution in preparing thcem for the results were made". Sevcral
other teaclicrs, however, indicated that the tests were administered too late

' 73
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TABLE I

SUMMARY OF RESULTS OF TEACHER QUESTIONNAIRE FOR CRITERION-REFERENCE TEST

Percentage of Teachers
ITtem Probably | Probably
Agree Agree Disagree | Disagree
Administration was easy 32 53 13 3
Test measured important objectives 53 44 3 0
Reported results were easy to understand 72 19 9 0
Results used for plann:ng teching 35 45 13 7
activities .

Results used to motivate students 44 22 15 19
Results easily understood by students 33 40 20 7
Publishers' representative was helpful 57 40 3 [4]

in the school year for the information to be helpful.

In order to determine whether the teachers felt the PMI/PRI was equally effective
for all grade levels, a question was asked concerning the continued use of the
criterion-reference tests. Of the 29 teachers who responded, 61% recommended

it to be continued for all students, 36% recommended it to be continued for only
certain grade levels, and 3% recommended it to be discontinued completely. The
reason given for discontinuing the use completely was that it was "too difficult
to give to younger children". The grades recommended by the teachers who
suggested it be used only at certain levels are presented in Table 2.

TABLE 2

SPECIFIC GRADE LEVELS SUGGESTED BY TEACHERS FOR ;l'NCLUSION IN CONTINUED
USE OF CRITERION~REFERENCE TEST

QR__&IZE NUMBER OF TEACHERS
2 o3
3 5
4 7 )
5 7
6 8
7 74 5
8 5
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Several reports generated from the pretesting were provided to the teacher for
their use in diagnosing, grouping, and teaching their students. Thcse included
Indavidual and Class Diagnostic Maps, Individual Study Guides, and Class Grouping
Reports. 1Irservice was provided by CTB-McGraw-Hill in each of the eight schools
for the participating teachers to help them interpret these reports. The
questionnaire results indicated that 71% of the teachers used all the reports
received, 23% used only the Individual and Class Diagnostic Maps, and 6% used all
except the Class Grouping Report.

In response to the question concerning changes in instructional approach as a
results of the PRI and PMI infprmation, 41% indicated the results had helped
them in locuting and identifying problem areas, 13% stated it had helped them
to individualize instruction, 10% indicated they had changed groupings as a
results of the results, and 7% indicated they had changed emphasis in some
areas. The remaining 29% stated that the results had little effect on their
teaching prirmarily because of the late administration of the tests.

Many o. the teachers made comments and suggestions concerning the effectiveness
of the testing project. In general, the comments indicated a positive attitude
toward the use of the test; however, it was suggested frequently that the pretest
be adminicstered early in the school year so the information could be used in
setting objectives and grouping students. Several comments were made concerning
the excessive amount of testing (some students were given the Gates-MacGinitie,
the ITBS, and the PRI) and suggested the use of the PRI and PMI instead of the
ITES. A few teachers indicated they felt the test was too long and too difficult,
and one felt a grade score would le helpful to her.

In general, the testing project seemed to be well-received by the teachers and
while most tearhers felt it was useful, it's usefulness would be greater if the
pretesting could be accomplished at the beginning of the school year so that the
information would be available for determining objectives, program planning, and
grouping students.

Since the PRI/PMI appears to yield information that is more useful to the teacher
in determining her jinstructional approach than the ITBS, it is suggested that

a criterion-reference test be considered to be used in conjunction with or as

a replacement for the ITBS.

It is possible that some of the concerns about the testing expressed by the
teachers could be alleviated through a more comprehensive inservice prior to

the test administration which included not only information on test administration
but topics suck as the level of difficulty of the test items, ways of using the
test information effectively with students, and why a grade score is not provided.

-~

SUMMARY OF DATA ANALYSIS (BY CTB-McGRAW-HILL)

Purpose of the Study. The purpose of this study was to identify the reading
objectives of the Frescriptive Reading Inventory (PRI) according to importance
by Title I classrocm teachers, and to measure the gain on these selected objectives,

Hethod. Title I tcachers indicated those objectives from the PRI continuum
they rfelt to ke inmportart according to their local needs. These designations
were surmarized and groupcd into three categorics -- objectives considered

I-52
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Important by 7C. or more of the teachers, objectives considered important by
50% to 70% of the teachers, and objectives considered important by less than
50% of the teachers.

A sample of students (approximately 1,100) from the Title I program were
administered the PRI as a pretest in November of 1973 and as a post-test in
May of 1974.

Results. The coding of PRI objectives is according to their standard numbers
found in the manual for the PRI. This section has been reproduced for con-
venience in reading the tables (Appendix A).

Tables lA - 4A give the percent of teachers rating the PRI objective as important
and the percent of students mastering the objective. The tables are in the
form of a nine-cell matrix. The rating of objectives by teachers has been
further subdivided by grade level. Tables lA -~ 4A can be used to identify,
for example, high rating of importance by teachers and low level of mastery

by students (Cell 1 - upper left corner), high importance by teachers and

high mastery by students (Cell 3 - upper right hand corner). Low rating of
Cell 7 objectives by teachers and low mastery by students (lower left hand
corner) and low importance by teachers, but high mastery by students (Cell 9 -
lower right nand corner). The intervening cells give the Immediate ratings

of teachers and the mid percentages of mastery by students. The matrices

can be used to isolate by grades the relevant objectives accourding to local
ratings by teachers and also according to mastery by students.

In addition, we chose Cell 1 for further illustration of a Needs Assessment.
This cell indicated the PRI objectives of high priority by teachers with
mastery below 50% by students. These objectives were listed in Table 5A
according to the four levels of the test booklets for the PRI. The percent of
mastery from pretest scores and the scores fram the post-test are given along
with the resulting gain.

The categories for Tables 1A through 4A and Table 6A were established arbitrari-
ly. The frequency and percentage of objectives in the various cells of the ma-
trix can proviae information concerning needs and prioriti:s. The analysis 1is
by objective also and the procedure can be utilized at the building level to
isolate specific needs. An instructional plan can be developed with attention
to specific tasks in the allocation of time and resources.

- Some
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Ta%le 1-A

Teacher Ratldg and Student Mastery of PRI Objectives

Red Level
Studeat Mastery Level

Below 50% 50% to 70% Above 707
Grade 1 2 3 4 1 2 3 4 1 2 3 4
17 7 7 17 1 1 7 7 59 1
21 17 16 57 4 64 : 67 59
57 46 17 5 67 63
59 48 64 6 82
63 63 57
A;g;e 64 64 83
. 67 67
83 83
w 1. 3 3 79 4 4 58 23 23 21 3
o 3 21 28 5 5 63 38 24 23 4
- 39 39 39 6 6 24 5
v 58 40 16 16 : 38 ° 6
- o7 to 62 47 24 38 40 16
°© . 68 62 40 42 42 21
o 707 68 42 62 .23
™ 79 79 63 24
w 39
: 40
c 58,62
o
bt 19 19 28 29 20 44 20 19 19
@ 28 28 43 41 72 41 20 20
o 4 29 7243 29 29
S 69 44 41 38
9 69 43 41
= Below 72 68 42
50% 69 43
44
68
. 69
72
A
Pars
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Table 2~-A

Teacher Rating and Student Mastery of PRI Objectives
Greer Level

Student Mastery Level

Below 507 50% to 70% " Above 70%
Grade 2 3 4 5 6 2 3 4 5 6 2 3 &4 5 6
1 1 1 1 1 7 7 7 5 59 10 10 10 7 7
4 14 14 16 14 17 17 59 17 10 10
57 57 19 57 63 54 . 17 17
58 63° 57 63 67 59
63 64 63 67 83
Abowe 64 67 64 83
67 83 67
83
» ‘8 2 8 11 11 2 05 2 2 2 5 5 9 5
¢ 11 8 11 12 12 9 21 9 8 8 54 21 21 21
b 12 9 12 s8 23 21 34 52 23 9 48 49 48
v 23 11 23 64 58 34 48 62 26 26 54 S4 49
P . 26 12 26 69 62 52
S 00’ |52 19 27 , s4
o : 55 23 47 57
fe 59 26 49 62
Y 47 50
o0 50 S5
5 52 58
v 58
o« 62
"
o
< 18 18 18 14 47 19 55 69 27 18 3% 19 19
2 27 27 66 18 66 47 50 34 27
= Below 47 49 68 72 72 55 S5 50 34
50% 49 66 70 74 17 66 68
S0 68 72 77 78 68 69
66 69 74
68 70 77 . e
69 72 78
70 74
72 17
74 78
77 >
78
\
|
78
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Teachers Rating of PRI Objectives

srade

Above
707%

50% to
70%

Delow

Below 50%

Table 3-A

Blue Level

50% to 707%

Teacher Rating and Student Mastery of PRI Objectives

Student Mastery Level

Above 70%

3 4 5 3 4 5 6 4 5 6
13 13 14 13 13 59
14 14 57 14 59 63
57 57 63 57 ) 83
58 59 64 64
59 63 67 67
63 64 83 72
64 67 84
67
83
15 15 15 15 9 45. 32 31 ‘9 9 9
22 30 31 48 25 46 37 32 25 25 25
31 31 54 54 45 45 37 52 34 34
32 32 58 62 52 46 58 52 45
46 34 62 48 60 46
48 37 60 ) 52
54 48
60 54
62 58

60

62
30 22 22 22 34 49 30 a3 49 30
33 33 33 53 51 51 71 49
37 53 53 61 72 72 73 51
49 61 61 66 84
51 66 66 70
53 70 70 75




Teachers Rating of PRI Objectives

Table 4-A

Teacher Rating ard Student Mastery of PRI Objectives
Orange Level

Student Mastery Lcvel

Below 50% 50% to 70% Above 70%
Grade 4 5 6 7 8 4 5 6 7 8 4 5 6 7 8
13 13 57 13 54 13 13
14 14 59 14 59 14 14
57 57 63 57 63 15

59 59° 64 58 64
63 63 67 59 67

Above 64 64 83 62 83
70% 67. 67 63
83 83 64
67
83
36 15 34 34 34 15 48 48 48 52 46 46 46 15 15
52 34 S8 S2 S8 48 52 46 46
58 52 62 62 , 48
62 58 . .
62
50% to
70%

22
33
49
53
56




Table 5-A

Pretest to Posttest Gaias by PRI Objectives

Dbjective Number

Red Book 17

Green Book 1

Blue Book 13

Orange Book 13

Pretest Score

16%
37%
547,
25%
487
59%

7%

7%
447,
317%
39%
207%
27%

507
34%
317
437,
367%

8%
30%

53%
447,
13%
207%
10%
13%
19%

Posttest Scor

30%
527,
70%
347,
587%
637%

17%
217,
56%
447,
457
21%
447,

70%
45%
427
50%
427,

8%
427,

65%
57%
167
317
17%
21%
237,




Teachers Rating of PRI Objectives
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Grade

Abov;
70%

507 to
70%

Below
50%

Table 6-A

Teacher Rating and Student Mastery Matrix -

Cell Frequency and Percentage

Below 50%

Student Mastery Level

50% to 70%

Above 70%

116 Objectives

17%

27 Objectives

4%

20 Objectives

3%

105 Objectives

167% -

60 Objectives

9%

64 Objectives

10%

204 Objectives

31%

37 0bjectives

5%

31 Objectives

5%

82
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; The Prescriptive Reading Inventory gives 2 shorthand nctations, giver. in parentheses

map of . udent mustery, or non-master;, of at the end of each objective, and the num- ,
the frllc ving beheviorully stated objec- bers of the objectives correspond to those i
tives The level of the PRI (Red, A; Green, used in the PRI report forms and in the ;
B; Blue ; or Orange, D) in which each suggested classroom activities in Part Six of ’
cbjective is tested is indicated in the this Handbook.
i columins to the nght of the statements. The }
OBJECTIVE LEVEL !
Red | Green | Blue |Orange
A B c D ;
! Recognition of Sound and Symbol !
} .
1. The student will distinguish between unlike vowel sounds and |° X X
cdemonstrate recogmtion of like vowel sounds by matching oral
words with printed words. printed words with pnnte i ecrds, or !
printed words with pictures: or will idenbify tie sanan <unds of !
J the same vowel and discammate aimong them by choosing the !
word with the same vowel sound as 2 given printed word. (Vowel
Sounds: Matching Like or Vanant) i
1
1 2. The stadent will identify the letters representing a consonant X ]
sound (single consonants, blends and digraphs) by matching the
letters with picture  contaiing that sound: by recogmzing the
letters that represent that sound n oral words: or by identify ing
) the printed word which contains that oral sound. (Consonant
i Sounds: Letters) . {
|
g ] 3. The student will demonstrate recognition of like vowe! sounds 2and X i
: vwill distingwsh betweer unhke vowel sounds by matching oral !
, words with printcd words, {Vowel Sounds: Unhze) !
H ; ,
. Phonic Analysis .
"B oo
! 4. The student will esnploy consonant substitution to select the X :
: correct word Lo compiete a sentence, when gnen a word vath a :
single comonant and  cvaal words which are identical except tha :
: they begm with a coasonant blend. (Consor at Substitution: ,
b Blends) , ‘ l
‘ ‘ \) e nanm sem vompe s e —. - - - - - - PR ~ }
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10.

11.

12,

13.

14,

15,

OBJECTIVE

The student will employ conscrant subst: ution in choosing from
specified imtial or final consonants to make a new word ‘when
given a printed word (Consonant Substitution: Initial and Final)

The student will emple consonant substiation to complete a
sentence by identifying the correct word ror* among words that
are idenlical except for the’ final consonant. (Consonant
Subsuitution: iinal)

The student will demonstrate recognition of syllables by identify-
ing the number of syllables n oral or printed words. (Syllables:
Number)

 The student will demonstrate recognition of the sounds of word

parts in identifymg rhynung words. (Rhy ming Word Parts)

The student will 1dentify the silent letters within words to show
recognition of silent letters. (Silent Letters)

The student will identify silent vowels within words to show
recognition of silent vowels, (Silent Vowels)

The student will identify variant vowel sounds by indicating the
words that contain the same y sound. (Variant Vowel Sounds: y)

The student will identify vanant vowel sounds by indicating the
words that contain the sane r-controlled vowel sound. (Vanant
Vowe! Sounds: r-controlled)

The student will discrininate between variant vowel sounds — ea,
00, au, aw, ou, oW, 01, 0y — i identifying a word that has the same
sound as the underimed digraph or diphthong in another word.
(Vanant Vowel Sounds: Digraph, Diphthong)

The student will demonstzate recognition of the variant phonetic
sounds of word parts by sdentifying words with the same vowel
sound = 2w, er. ur. car, ow. ew, ou, ir, ough, tion (hunj - or
words with the same sound as the part. (Phonctic Parts: Vanant
Sound>) .

The student will blend phonetic parts to build new:words by join-
ing together the underhned parts of two words. (Phonetic
Parls: Blending)

tructural Analysis

16.

17.

The studenl will make use of inflected word forms in choosing
destgnated forms of words (smgular or plural), or n inatching
singular or plural words with  pictures. (Inflected  Words:
Singular Plural)

The student will make use of affixes and inflected word forms in
employing m sentences words Lo which endings {ed, s, ing) have
been added, or i dentifying an affin that makes cen e when addeu
to a word in a phrase or sertence, (tnfleceed Word. {Endings| and
Afﬁ:\(-.)

Red
A

LEVEL
Green| Blue
B Cc

X
X
X
X X
X
X
X
X
X X
X
X

Orange
D
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OBJECTIVE

. The student wi't 1dentify a correct possessive form, as used in a

phrase, from among the given singular, plural, singular possessive,
and plural possessive forms of the same word. (Possessives)

. The student will demonsfrate recognition of the positive, compara-

tive, and superlative forms of adjectives in selecting the correct
form (all provided) of the same adjective. (Adjectives: Positive,
Comparative, Superlative)

. The student will 1dentify the meaning of prepositions and preposi-

tional phrases in choosing phrases to complete sentences or in
matching sentences with pictures. (Prepositions and Prepositional
Phrases)

. The student will make use of pronouns by choosing the correct

pronoun to complete a sentence, or by substituting the correct
pronoun for a noun in a sentence. (Pronouns)

. The student will make use of pronouns by identifying the referent

of a certain pronoun or by identifying a sentence containing
incorrect pronoun usage. (Pronouns: Referent)

. The student will make use of contracttons and contracted posses-

sives in selecting contractions for word pairs, matching contrac-
tions with them, or mn supplying the contracted form of a given
verb phrase. (Contractions: Word Pairs or Verb Phrases)

. The student will demonstrate recognition of compounds by identi-

fying compound words. (Compounds: Recognition)

. The student will identi{y words that are compounds or will select a

word te complete a compound. (Compounds: Forming)

. The student will employ the mechanic of word structure involving

endings thal require spelling changes by identifying the root or
base word, or by tdentifymg the word with the ending correctly
added. (VWord Structure: Endings, Spelling Changes)

. The student will demonstrate tense usage in selecting the correct

verb to complete a sentence in a given tense (e.g,, What is happen-
ing now? W hat has already happened?). (Verb Tense)

. When given the forms of an irregular verb, the student will demon-

strate subject-verb agreement in sclecting the correct form of the
verb to complete a certain sentence. (Subject-Verb Agreement:
Irregular Vorbj

. The student wil build sentences in coinbining subjects and

predicates. (Sentence Bulding: Subject-Predicate)

. The student will build sentences in selecung the appropriate phrase

to complete an incomplete sentence. (Sentence Bwilding: Phrase
Sclection)

. The student w  demonstrale recogmtion of the kind of informa-

tion e sentenee tarts by mdicabing whethier certain phrases n
sentenc(s tell when, chere, how, vhat kind, or whv. (Phrase
Informtion)

85
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32.

33.

34.

36.

31.

OBJECTIVE

The student will demonstrate recognition of affixes and endings by
identifying prefixes and suffixes 1n an affixed or suffixed word.
(Affixes: Idenufying Prefixes, Suffixes)

The student will use affixes to build words by adding the correct
affix to a word so that it w:l ccmplete a sentence or phrase.
(Affixes: Building Words)

The student will identifv the relationship of roots and affixes by
selecting correct defimtions for certain affixed words. (Doﬁmng
Afﬁ\od \Vords)

5. The student will select the defimtion of the affix in an affixed

word. {Defimng Aftixes)

The student will employ punctuation in identifving correct usage
of comhas in general punctuation, or 1n using commas to set off an
adjectival phrase, phrases n a senes, or words in a series.
(Punctuation: Cominas)

The student witl employ punctuation in selecting a sentence that
requires an exclamation point. (Punctuation: Exclamation Point)

Tyanslation

38.

39.

40.

41.

42,

43.

44.

46.

The student will match hke or unlike entities by pairing words with
their definitions. (Like or Unhke Entities: Word Defimtions)

The student will mateh Ile or unhke entities by pairing words with
their synonyms. (Like o Unhke Entities: Synonyms)

The student will match like or unlike entities by pairing words with
their antonyms. (Like or Unhike Entities: Antonyms)

The student will match hke or unhke entities by pairmng both
negative and posttive sentences with pictures. (Like or Unlike
Entities: [ ositive and Negative Sentences)

The stadent will demonstrate abihty to use context to complete
sentences by choosmnyg the only d,)proprmto word wom among
several unreiated in meaning. (Use of Contest: Sentence-Comple-
tion;

The student will make use of context in caoosing the appropriate
homonym frem a par to complete an incomplete sentence.
(Homonyms i Context)

The student will demonstrate recogmtion of sentenee sense by
matchig questions and pnnte d answers or by dentirying nonsen-e
sentences when presented with ther, (Sentence Sense)

The student will make use of contest to select from words related
in meamng the word that will complete & sentence appropriately.
(Moamng of Related Wordsin Context)

The student will mabe use of context to scleet from among
posable words the most sutable or precise word to complete a
sentence. (Mo U Proese Word i Contest)

86
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47.

48.

49,

51.

52.

53.

54.

56.

OBJECTIVE

The student wilt define phrases in sentence context by associating
indicated phrases n sentences with given defimtions. (Phrase
Definition in Context)

The student will emplov context to demonstrate recognition of
word meaning by idenufying the correct definition of a word
indicated 1n a sentence {Word Definition in Context)

The student will define words in isolation by matching certain
words with their defimtions. (Word Defimtion in Isolation)

The student will employ context to defirte multi-meaning words by
comparing certain sentences contaimng such words with defim-
tions, 0. by selecting a senience from a pair of sentences contannng
the word to match a gven definition. (Multi-meaning Words and
Definition)

The student will demonstrate recognition of the relation of multi-
meaning words to synonvms by selecting from a group of words
the synonym for a muiti-meaming word used in a sentence.
{(Multi-meamng Words and Synonyms)

The student will show recognition of synonyms by selecting the
synonym for a certain word. {(Synonyms: Selection)

The student will show recogmition of antonyms by selecting the
antonym for & certain word. (Anton) ms: Selection)

The student will show recognmition of he .onyms by selecting the
correct homonvin from a par to ¢o. .plete a sentence, or by
identifying the correct homonym as used n a sentence. (Homonym
Pairs: Selection)

The student will demonstrate recognition of homographs and
heteronyms by choosing the correct homograph from two given
phonetic transeriptions (e.g., wind, wind) (Homographs:
Selection)

The tudent will demonstrate recognition of homographs and
heteroayms by selecting the correct heteronym for a sentence from
two that have been diided and accented (e.g., des” ert, de sert’).
(Heteronyms: Selection) <o

Literal Comprehension

51.

58.

The student will demonstrate recall of sequence of events in
written matenal by indicating the specific part of a story in which
an event or achion occurred (¢ g., “first part” or “lust part’’ ) by
dicating when an esent heppened m relation to other event<; or
by selecting the correct arrangement of a senies of events, th ent
Sequence)

The student will demonstrate recogmuion of setting in reading
matter by identfyins the setting of a paragiraph. a story, or a part
of a story; or by an~wenng questions about the effect of the setung
in astory. (Story Setting) 8’7
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59.

60.

61.

OBJECTIVE

The student will demonstrate recall of story detail by selecting
from among possible facts —actions, places, names, descriptive
words — the one thal occurred in the story, or by completing
sentences that hist part of the detail. (Story Delail: Recall or
Descriptive Words)

The student will recall story details 1n naraing the story or story
part in which certain events occurred. (Story Detail. Recall by
Parts)

The student will recall story details in identifying true statements
about the story, (Story Detail: ldentifying True Statements)

Interpretive Comprehension

62.

63.

61.

65.

66.

67.

68.

69.

70.

The student will demonstrate recognition of cause and effect by
idenufying the cause of a given effect in a story, by mal.aing
groups of causces and effects, or by identfying the effect of a given
action, (Cause or LEffect)

The student will demonstrate perception of inference by identify-
ing the correct inference thal can be drawn from reading material
or by answering questions about the matenal that require infer-
ences to be drawn. (Inference)

The student will demonstrate the ability to form conclusions from
reading matenal by dentifying or supplying the logical conchision
or choosing the best of several conclusions, or by answenng
auestions thal require conclusions to bhe drawn. (Conclusion:
Formation)

The student will identify the clues in reading material that leasto a
conclusion. (Conclustons: Factor identification) *

Th2 student wall draw inferences in anticipating or predicting
future action or events based upon the content of reading matenal,
{Predicting Future Actions)

The student will demonstrate recognition of the main idea of a
pissage or story by selecting the most appropnate title; by
choosing the vord, phrase, or sentence Lhat telis the main idea; or
by identifying the theme, moral (lesson), or best summary state-
ment for a given selection. (Mamn Idea: Summary, Title, or Theme)

The student will employ character analysis in idenlifying or
desenbung the feelings of a character at a parlicular time cr
throughout a story, (Character Analysis: Feelings)

The student will employ character analy sis i indicating or describ-
mg the reison for, or ptihication of, a story character’s action.
{Character Analysis: Mouve or Cause)

The student will domonstrate the abihty o dosenbe and analy 7e
characters by <electing oradentifying character names, manner of
speech, spearfie descrniptine word., or deseniptive sentences, or by
answonng questions ahout or choosng desenplion, of character
trants and attitudes, (Character Analysis: Deseriptine Words, Traits,

or Attitudes) 88
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OBJECTIVE

The student will demonstrate the ability to recognize and define
descriptive words and phrases by wdentifying deseriptive words and
phrases from among given ones or by choosmg the most
apprapnate descriptine word for a person or thing. (Descriptive
Words or Phrases)

. The student will demonstrate perception of sensory imagery by

choosing the most mtense or appropnate imagery for a given sense;
by indicating the sense to which certamn sensory images appeal, or
by selecting the example cf sensory imagery that answers a given
question or completes a given sentence. {(Sensory Imagery) - -

The student :ill recog.ize and employ idioms and figurative
language as elements of style by selecting or supplyng paraliel
figures, appropnate sentence completions, or literal definitions.
{1dioms or Figures of Speech)

The student will recognize the purpose of figurative Janguage by
defining examples, distinguishing between hteral and figurative use
of words, supplving examples, or identifying its purpose.
(Figurative Expresston: Deflinivvon)

The student will demonstrate the ability to recognize and define
similes by locating a simle in reading matenal and choosing its
meamng or identifymng its rcferent; by choosing the sentence
coctwmng a sumle, by choosing a sunile to define a phrase; or by
identity.ng a simule. (Simule)

The student will demons rate the ab:hity to recognize and define
metaphors by selecing tre deliuon of a metaphor: by complet
ing a certin sentence with a metaphor; or by identufymg a
metaphor. (Metapl.or)

The student will <how perception of mood by identifying the story

elements that set the meod: by identifying in a story the pomt at
which there 15 a mood change: or by choosng the mood that
describes a story or a part of the story. (Mood)

The student will demonstrate recogmtion of the period or time
span of reading matenal by uang whatever facts or dues are aiven
to determine the penod or tine span of the material, part of the
material, or a specified event. (Thime Span and Period) . -

Critical Comprehension

Yhen given a probiem, the student vill demonstrate the abihity to
mahe udgmen®s by selecting the best solution from those give.
(Uroblem: Solution)

The stndent wilt demonstrate recogniine of the hterarv form of
the fable by identifying, desenbing, or galing use vt (Literary
Forms: Fable}

The student will deronstrate recogmtion of the hterary form of
the satire by ik it ivsr v or deserthinenit adentifymg the techmgues

imolved and ther elicet, or by ditferentiating 1t from sipdar
forms (Literary orin: Satire}

89
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82.

83.

84.

85.

86.

81.

88.

89.

90.

OBJECTIVE

The student will demenstrate recognition of the literary form of
the myth by identifying or describing it, matching it vith a Iiteral
explanation or the events it explains, differentiating between myth
and realny, or differentiating it from similar forms. (Literary
Forms: Myth)

The student will distinguish between fantasy and reality by identi-
fying real and make-behieve sentences 1n a group of sentences, or by
identifying real and make-believe elements in a given story.
(Reality and Fantasy)

The student will distinguish between fantasy and reality in written
matenal by identifying elements in a story that could or couid not
be true. (Reahity and Fantasy: Possibility)

The student will distinguish between fact and opinion by identify-
ing or defiming elements 1n reading matenal that are fact or
opnion. (Fact and Opin:on)

The student will demonstrate recoznition of propaganda tech-
mques by adenufying an author's attempt to sway the reader to a
particular point of view. (Author Technique: Persuasion)

The student will demonstrate recognition of techniques used to
create effects with rony or fanciful language by idenufying or
defining the techmque, or ity purposcs and uses. (Author Tech-
nique: frony, Fanciful Language)

The student will demonstrate recognition of techniques used to
create effect by adentifying altered syntax or by choo.ang a
response to a question about altered syntax. (Author Tech-
nique: -’ Altered Syntax)

The student will demonstrate recognition of author purpose by
identifying the purpo.e of a given sclection (e.g., to entertamm, to
inform). or by idenufying the techniques used by the author to
attain his purpose. ( Author Purpose)

The student will demonstrate recognition of symbolisim by iden.:-
fying symbols: by «electing the meening of given symbols: or by
selecting the best symbol {or 2 certain concept, t- ete.
(Symbohsm) .t
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READING II'PROVEMENT TEANS

SUMMARY

The Readinc Improvement Team Program (referred to hereafter as RIT) has completed
its third year of cpcration. The program is directed at elementary students

with serious recading problems who have scored below their grade level on the
Gates-MacGinitie and Iowa Tests of Basic Skills (ITRS) in conformity with Title I
guidelines. A team usually is composed of the principal, reading assistant,
remedial reading tecacher, an aide, and 10 classroom teachers, These team members
combine their knowledge and skills to diagnose the strengths and weaknesses of
the student's reading and to prescribe learning experiences which build upon
‘strengths and eliminate weaknesscs.

puring the 1973-74 school year there was a total-of 98 Reading Improvement Teams
serving in 77 schools. These teams include: 98 reading assistants, 98 aides;
61 remedial reading teachers (includes Board paid and Title I paid), and 126
Career Opportunity aides, serving approximately 10,613 students in grades one
through eight.

The program has threc basic objectives: (1) To improve the reading comprehension
skills of the students by an average gain of 10 months in 10 months as measured
by standardized tests: (2) To help classroom teachers improve their remedial
reading techniques; and (3) To improve the student's attitude toward reading

in general. '

Each RIT set its own specific objcctives based on the three broad program ob-
jectives stated above. Gates-MacGinitie Standardized Test results show primary
RIT students with measurable achicvement data made an average gain of 7.1 months
for the 10 month school year. The ITBS Test results of RIT students in grades
4-8 indicate that they made an average gain of 8.8 months, A control group of
students in grades 4 through 8, who were from the same classrooms in the same
schools as the RIT students but who were not served by the RIT program, showed
an average gain of 5.7 months. The RITs showed a substantial 3.1 months net
gain over the contrel ¢roup; however, achievement gains were down in comparison
to its second yt of opcration. (Gains for all students city-wide indicated a
decline from 1¢ 73.) For instance, RIT students (grades 4-8) showed an aver-
age gain of 9.8 months for 1972-73 as compared with 8.8 months gain for the
1973-74 school year. A&t the primary level (2nd and 3rd grade) RIT students in
1972-73 made an average gain of 8.9 months for the 10 month school year in the
spring-to-spring testing program as comparecd with 7.2 months gain for the
1973-74 school year, representing a loss of 1.7 months achievement gains from
the second yecar's operation.

In order to help classroom teachers improve their remedial reading techniques,
Reading Assistants provided inservice training for their team members, This
inservice ranged from formal total group meetings to informal individual contact,

In regard to the third objective, no attempt was made to gather data on the
specific means and/or methods used by RITs to improve students' attitude toward
reading. & pre-post rcading attitude survey indicated tnat RIT upper grade
students imprcved their attitude toward readirg while prirary and riddle grade
students did not. A pre-posi suwsvey of RIT students' self-concept indicates
that RITs, in general, did rot improve the self-concept of primary RITs,
although they did imprcve the sel-concept of middle and upper grade RITS.

lzl<j}:‘ II-1, . f)fg
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In general, recommcndl.tions for RIT include encouragement of more active
leadership ard participation by the principal and the curriculum specialist

‘n the operction of Reading Improvement Teams; curriculum specialists provide
greater supervision and/or monitoring of RIT program in order to give the
necessary lLelp and assistance requested by RITs. It is also recommended that
more Reading Improvement Team inservice meetings focus on indiviiualizing in-
struction. RITs inservice training should include an emphasis on ways and means
of building positive self-concepts and positive attitudes toward reading.

PROGRAM DESCRIPTION

Purpose. The RIT is a Title I program whose aim is to improve reading skills of
identified students who are expericncing difficulty in that area so that they
have a better opportunity to succeed in their school work. It focuses the
knowledge and skills of a team of reading specialists directly on the individual
needs of elementary students with serious reading problems who are below their
grade level. In addition, as a complimentary measure, the classroom teachers of
these RII students also are provided assistance In improving *heir own remedial
reading teacking technigues to help the students. This was the third year of
operation for the program, and it expanded from a total of 95 elementary teams
in 71 schools and branches in 1972-73 to 98 teams servicing 77 elementary schools
and branches in 1973-74. Twenty~three of these schools had two reading teams

assigned to their building. a total of 23 Hoffian Readina Labhoratories operated
in 20 of the 77 elementary schools.

Structure. The original structure of the reading team remained intact. It was
composed of the principal, a readiny assistant, a remedial reading teacher, a
reading aide, and those classroom teachers whose students received this special
reading assistance. The usual number of classroom teachers was 10 per team.

In some schools Career Opportunity Program (COP) aides and volunteers had been
made available; they also were included as part of the team, In addition, each
school regularly received the services of a Board paid social worker and nurse,

_In regard to specific operational responsibility, the principal served as leader

and determined with his staff the placement and scope of the RIT in his school.
The reading assistant had both coordinating and teaching responsibilities. As a
coordinator he was responsible for the team's schedules and activities for
providing on-site inservice training for reading aides and classroom teachers on
the team. FKis teaching responsibility this year was to provide remedial reading
instructior to approximately 80 students. This number accointed for a total
reduction of 40 students from the previous year, He met with students in groups
of 10 which is the approximate nurber of students from eack class he served.
Altogether there was a total of 98 reading assistants.

The Remedial Reading teacher was responsible for the instruction of the 50
students served by the team who had the most serious reading problems., He
worked with the students individually, mecting with them singly or in small
groups of 2 to € students. There was a total of 61 remedial reading teachers,
15 of which were paid by the Board of Education.

The classrocr teachers on the team were those who had students in their class-
rooms served by the rcading assistant, Classroom teachers continued to provide
the basic rcading instruction but were expected to reinforce and build upon the
work done by the reuding assistant and remedial iecading teacher. Lligible class-
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100m tcachors also reoceived help from the reading assistant in broadening an:
improvinyg their skills in teaching reading. There were approximately 990
classrocm teachers involved this year In the RIT program.

The reading aide work.d under the direction of the reading assist. nt and helped
with testing, record keeping, proparation of materials and tutoring students.
There were 98 reading aides. Th. Career Opportunity Program (COP) aides worked
under the dircection of identificd RIT classroor: teachers in Improving reading
skills of ¢ligible identified pugplils. These aides worked with one teacher at a
time on a rotating basis that was agreed upon by the principal and COP Instruc-
tional Cocrdinator. Thoese COP aides numbered 126 and served 39 schools.

Title I Curriculum Specialists in each district, working closely with the
District Superintendent, the “rincipals and the Supervisor of Title I Projects,
were directly responsible for the effective operation of the program in their
district sclcols. Systemwide coordination was provided by the Supervisor of
Title I Projocts.

Students served by the RIT were identified according to Title I state guide-
lines. In order to qualify for identification a student must live in a Title T
school attendance area, have at least a normal IQ, and meet the Title I educa-
tional deprivation level which is defined as at least two months below the norm
in grade 1, four morths in grade 2, six months in grade 3, and so on. Approxi-
mately 12,200 students were served by the RIT program during the 1973-74 school
year.

Implementation. As indicated in its title, this program continued to utilize
the "tean” approach as its plan of operation. The reading assistant ana remedial
reading teacher administered diagnostic read.ng tests to all pupils who were
identified. To facilitete studcnt identification this year as last year, the
R1Ts continucd the spring-to-spring test.ing program throughout the entire RIT
program. In the spring of 1973 all primary studeuls in RIT were administered
the Gates-!acGinitie Standardized Reading Test. In the spring of 1974, ail
second a:rd third grade RIT students with a May, 1973 Gates Reading Comprehension

_ gcore had to take Loth the Gates and the Iowa Tests of Basic Skills - Primary
Battery, Basic Edition. This was the last year for testing with the Gates-
MacGinitie. 1In the future the Iowa Tests of Basic Skills (ITBS) will be used
for grades one through eight. In addition to providing a means of determining
student eligitility for inclusion in Title I programs, the initiation of the use
of ITBS spring-to-spring testing schedule in grades 1-8 will hopefully establish
a uniform testing program to measure Student achicevement throughout the entire
RIT program.

The Division of Evalbation made available, upon request, student achievement
data te facilitate the checking of eligibility requirements. After the identi-
fied student's rcading difficulty was diagnosed, a specific prescription was
drawn up for the individual student. Each team had the flexibility to organize
its prcoram and accommodate the necds of the students In their particular school
situaticn.

In actual implementation, reading assistants worked with students In their class-
room or sorytimes with thom in the school's rcading center, if such was avalilable.
The remedial reading teachers usually met with their students in the school's
readirg center or wherever they cculd find a' place to work alone, such as in the

corrigor.
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Each team set up its own time schedule. However, reading assistants and remedial
reading teachers were encouraged to provide at legst 2% hours of weekly instruc-
tion per studcnt for at least 30 weeixs. According to available achievement data
from the previcus 1972-73 school year, this arount of time appeared to preduce

the best gain. The time schedules of approximately 75% of the RITs indicated that
they were able to implement this suggestion.

Each team selected its own instructional materials according to the individual
needs of the students it served. Gencrally many of the same materials were used
by all of the tcams. These included reading labs and kits, workbooks, a variety
of co:merciully available garmes, controlled readers, cassecttes and listening
centers. This year a total of 23 Hoffman Reading Laboratories operated in 20 RIT
locations compared to 1 during 1972-73.

A variety of inservice for RIT members was provided throughout the year. The
Inscivice Center arrarged for and provica:d inservice sessions for RITs ranging

in size from city- ide grcups to individual team mermbers. There also had been
inservice meetings conducted by Title I curriculum specialists. At these sessions
RIT rembers had the opportunity to explore new reading materials, learn how to
create their own materials, including games and puzzles, and view new instruc=-
tional techniques.

The Hoffran System. The Eoffman Language Arts Reading System is an innovative,
individualized corponent of the Reading Improvement Team Program. The overall
focus of the Hoffmun System Is directed at eligikle Title I elementary students
with serious reading problems who are below their grade level. The general
purpose of the Hoffman Language Arts Reading System and the specific reading
objectives are identical with those of the total Reading Improvement Team Program.

The Hoffman Larguage Arts Reading System consists of special equipment designed
for flexibility of use. The system can be used by individual students, groups,
or an entire class. The system's hardware consists of the Hoffman Viewer which
is a self-contained, solid state, portable audiovisual unit presenting a syn-
chronous film slide and record instructional program, Students can listen
privately, without disturbing others, using comfortable air-cushioned headsets.
Up to six students can use a single Hoffman Viewc~ at the same time by using a
Jack Rox for hcadsets. This six-way outlet has indiviiual volume controls.

A Listening Center consists of six headsets and a Jack Box. A specaker is avail-
able for large group use of the Hoffman Viewer. The Hoffman Language Arts
Reading System provides individualized instruction in reading and language arts
for levels kindergarten through six. The Hoffman System is divided into audio-
visual study units, which begin with a motivational story. Audiovisual skill
instruction follows. Students respond on answer sheets and receive immediate
fecdback for reinforcement. Extended learning activities and supplemental
readirg materials reinforce the newly developed reading and language arts skills.
A Reference Guide or Teacher's Manual is available for cach level of the Hoffman
System. It documents the content of the particvlar program and offers suggestions
for teacher-dirccted acitivities related to the audiovisual instruction.

The following phases summarize the Hoffman System:

Phase I: Students develop skills, concepts, and oral vocabulary
through programmed instruction delivered through the
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audiovisual Hoffman Viewer. Students work at individual-
ized learning stations as per Reading Assistant pre-
scription.

Phase II: After the student corpletes the audiovisual programmed
instruction phase, he independently applies his newly
learned skills throvgh silent reading of a book or hooks
which contain sections used specifically to reinforce
the skills acquired during Phase I.

Phase III: A Mastery Test designed for each lesson, each unit of
ten lessons or each level of lessons may then be ad-
ministered. These r.y be adninistered by the para-
professional. Tests are directed and keyed to the
teacher's manual.

Phase IV: The Reading Assistant will conduct oral and written
forms of diagnosis, provide individual direct instruction
as necessary, and prescribe for extended reinforcement
or enrichrent.

EVALUATION

Process. Each individual RIT was requested to set its own specific objective
for the current vear. The three broad program objectives outlined above pPro-
vided the Lasis for these specific objectives. Most of the teams spelled these
out in terms of achievement gain as determined by standardized reading test
results. Copies of these objectives were collected and reviewed.

RIT locations in all districts were visited by the Evaluator to provide an
on-sitc assessment of the RIT program operation. RIT staff concerns, sugges-
tions, and general information were collected. Finally, standardized achievement
data (CGates-!tacGinitie and ITBS) were collected on spring-to-spring 1973-74
pre-post-tests to dectermine gain for the school ycar.

Evaluation Questions. In order to determine the effectiveness of the RIT program
the folilowing questions formed the basis for the evaluation.

1. Have students' reading skills improved adequately?

2. How did RIT students' reading gain scores compare
with non-RIT students?

3. How did RIT students' reading gain scores compare
with Rooms of Fifteen students'?

4. How did RIT students' reading gain scores compare
with city-wide students'?

5. Did the students taught by rermedial reading teachers

gain more than these students taught by reading
assistants?

102

Aruitoxt provided by Eic:

N S



ERIC

Aruitoxt provided by Eic:

6. Did the students tausht by rcadir.qg assistants
gain more than those students taught by Hoffman
Laboratory reading assistants?

7. Did the students taught by remedial reading
teackers gain more than those students taught by
Hoffman Laboratory reading assistants?

8. How did Hoffman students in Part A schools compare
with non-Hoffman, non—-RIT students in Part A schools?

9. How did Hoffman students in Part C schools compare
with ron-Hoffman, non-RIT students in Part C schools?

10. Have students' self-concept improved adequately?
11, Have students' attitude toward reading improved
adequately?

12. Do members of the RITs work well together?

13, To what extent do curriculum specialists contribute
positively to team effectiveness?

Evaluation Data Sources. The following sources provided the data necessary for

answering the evaluation questions which formed the basis for this evaluation.

1. On-site visits by the Evaluator to provide an
overall assessment of the RIT program operation.

2. Pre- and post-tests standardized achievement data
to determine gain for the year,

3. Evaluation staff developed questionnalres, surveys
and interviews to assess students' attitudes toward

reading and students' self-concept improvement.

4. Reading Improvement Team questionnaire to assess
team compatibility.

5. Curriculum Specialists' interviews.

Standardized Test Results. Although each RIT set its own objectives, available

time did not permit specific evaluation of each tcam's results. As mentioned
previously most of these individual objectives focused on standardized achieve-
ment gain and the amount of expected gain cxpressed rost frequently was 10 months
gain for the regular 10 month school ycar. At lecast one month of gain for each
month spent in school was expected by wost teams, A summary of RIT achievement

for 1973-74 is provided in Table 1. Trigure 1 piesents *this information graphically.

Part A Schools - Title I eligible schools with the lowest concentraiion
of poverty as deteriined by ESEA Titie I criteria — ADC.

Part C Schools - Title I eligible schools with the hiqhest concentration
of poverty as determined by ESEA Title I criteria - ADC.
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TABLE 1

READING COMPRI'NDNSTON SCORFS
READING IMPROVENENT TEAM STUDENTS
G.E. PRE- AND POST-TESY MLANS AND KCiTHS OF GAIN
GATES-MacGINITIL (2-3) ICGWA TESTS OF BASIC SKILLS (4-8)

SPRING, 1973 - SPRING, 1974

(Students Present for Poth Pre- and Post-Tests)

G.E. G.E. Months of Gain
- Grades N Pretest Mean Post-Test Mean in 10 Months
2 1,347 1.6 2.3 7.1
3 928y 2.0 2.7 7.2
4 - 1,126 2.6 3.4 8.7
5 1,201 3.5 4.2 7.0
6 1,226 4.2 5.1 9.4
7 1,025 4.9 5.9 9.8
8 961 5.4 6.3 9.0

First grade RIT students (N=1,132) were not included in the summary since it was
impcssible to irndicate a gain in terms of a regular 10 month school year. The
Gates-tacGinitie is not administered until the ¢nd of the first semester of the
first year. The total average gain for the 2,336 second and third grade students
who were administcred the Gates-MacGinitie Reading Test was 7.2 months gain for
the 10 ronth school year. This average gain fell 1.7 monthe below last year's
average gain of 8.9 months and 2.8 ronths short of the overall expected gain of
10 rmonths.

Freguency distributions of pre- and post-reading scores for second and third
grade students fion Gates-i‘acGirnitic Tests gives an immediate picture of the
distribution of reading scores among thc second and third ¢rade RIT students.
(See Tables 2 & 3.) On the rretest, 19% of the second grade students ranked
above the 30th percentile, and 50% scored above 1.50. For second grade students
on the post-test, 53% ranked above the 37th percentile, and 50% scored above 2.20.
(See Tuble 2.) The post-test mean for the 1,347 sccond grade students indicates
a gain of 7.1 ronths. (For a ccmplcte summary of distribution of gains for
orade 2, scc Appendix A.) On the pretest, 51% of the third graders ranked above
the léth percentile and 50% scored above 1.90. For third grade students on the
post-test, 69% ranked above the llst percencile, and 50% scored above 2.60.

(Sec Table 3.) fhe post—acest rean for 269 third graders was 2.70, indicating a
mean pre-post c¢ain of 7.2. (For a complete summary of distribution of gains for
grade 3, sece appendix B.)
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Figure 1

READING T PROVEMENT TEAM STUDINTS
MONTHS CAIN IN 10 MCUTHS ON READING COMPRLHIN:TON SKILLS
GATIE S~MacGINITIE (2-3) TONA TESTS OF PASIC SKILLS (4-8)

Spring, 1973 ~ Sp?lug, 1974
(Students Present for Both Pre- and Post-Tests)
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TABLE 2

PRTMARY REZDING IMPROVEMNINT TLAMS
I'REQUENCY DISTRIBUTION OF PRE—- AND POST-READING SCORES
GATES-MacGINITIE TEST

1973-1974
- PRETEST POST-TEST
Grade
Equivalent Cumulative Cumulative
Interval Froguency Freguency  Percentile | Frequency Frequency  Percentile
7.2 - 7.6 0 1347 99 1 1347 99
6.7 - 7.1 0 1347 99 0 1346 99
6.2 - 6.6 0 1347 99 0 1346 99
5.7 - 6.1 . 0 1347 99 0 1346 99
5.2 - 5.6 0 1347 99 0 1346 99
4.7 - 5.1 0 1347 99 7 1339 99
4.2 - 4.6 0 1347 99 25 1314 99
3.7 - 4.1 0 1347 99 57 1257 95
3.2 - 3.6 3 1344 99 71 1186 90
2.7 - 3.1 11 1333 99 157 1029 83
2.2 - 2.6 62 1271 97 393 636 59
1.7 - 2.1 174 1097 89 326 310 37
1.2 - 1.6 1086 11 30 308 2 8
7 - 1.1 11 0 1 2 0 1

Grade 2
N = 1347

Preotest Mean 1.57 Post-Test Mean 2.29

Prctest Median 1.50 Post-Test Median 2.20

Prctest Varlance .08 Post~Test Variance .56




PRIMZRY READING IMPROVLEENT TEAMS

TABLE 3

FREQULNCY DISTRIFUTION OF PRE- AND POST-READING SCORES
GATES-MacGINITIE TEST

1973-1974
PRETEST. POST-TEST
Grade
Equivalent Cumulative Cumulative
Intcrval Frequency Freguency  Percentile | Frequency Frequency — Percentile
5.8 6.2 0 989 99 1 989 99
5.3 5.7 0 989 99 2 988 99
4.8 5.2 0 989 99 9 986 99
4.3 4.7 1 989 99 32 977 97
3.8 4.2 1 988 99 38 945 94
3.3 3.7 l6 987 99 128 907 86
2.8 3.2 34 971 97 231 779 67
2.3 2.7 250 937 85 238 548 43
l.8 2.2 299 687 54 210 310 21
1.3 1.7 359 388 18 100" loo 4
.8 l.2 29 0 1 0 0 0

Grade 3
N = 989

Pretest Mean l.v8 Post-Test Mean 2.70

Pretest Median 1.90 Post-Test Median 2.60

Pretest Variance .25 Post-Test Variance .59
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In grades 4 througl 8 the students were adninistered the Jowa Tests of Basic
Skills (ITBS). The total average gain for 5,539 RIT students (Crades 4-8) was
8.9 rmenths., A countirel group cvomposed of students from the same classrooms as
those of the RIT students, but who had not been in the RIT program, showed an
average gain of 5.7 months. The total numnber of students in the control groups
was 11,130. RIT showed a subctantial 3.2 months net gain over the control group
for the 10 ronth school year, kut 8.9 ronths fell short of the overall expected
gain of 10 months.

A surmrary of the comparisons between RIT students and their control group is
shown in Table 4. Figure 2 presents this Information graphically.

TABLE 4
IOWA TESTS OF BASIC SKILLS
READING CCMPREFENSION PRI~ AND POST-TEST MEANS
FOR CITY-WIDLC RIT STUDENTS AND RIT CONTROL GROUP
SPRING, 1973 - EPRING, 1974

(Students Present for Both Pre~ and Post-Tests)

All RIT Control All RIT Control RIT Control
Grade Pretest Pretest Post-Test Post-Test Gains Gains
4 2.56 3.45 3.43 3.91 8.7 4.6
5 3.47 4.23 4.17 4.70 7.0 4:7
6 4.18 5.08 5.lé 5.76 9.4 6.8
7 4.87 6.05 5.85 - 6.77 9.8 7.2
8 5.39 6.80 6.29 7.33 9.0 5.3

TOTAL NUNBER OF STUDENTS

Grade RIT control
4 1126 1741
5 1201 2171
6 1226 2146
7 1025 2234
8 961 2838




Figure 2

EADING COMPRIHENSTON SCORES
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Reading Imrroveicnt Team gains (Grades 4-6) was compared on the ITBS Reading
Comprehension subtest with the Rooms of Fifteen (R/15) Title I program. In

grade 4 RIT showed an averace gain of 8.7 months coupared to 7.5 months gain

for Rooms of Fiftecn; in grade 5 RIT with @ 7.0 average gain fcll slightly below
the 7.8 months ¢gain made by R/15; in grade 6 RIT showed a 9.4 months average gain,
slightly below the national norm of 10 months gairn in 10 months as compared to

an average gair of 10.5 months for R/15 which is slightly above the national norm.
The total averagc «ain for 3,553 RIT students (Grades 4-6) was 8.4 months. Total
average gain for 340 R/15 students (Graces 4-6) was 8.6 months, indicating very
little or no differcnce between the two programs in the area of reading, Table 5
summarizes the comrarison of RIT students with R/15 students (Grades 4-6).

Figure 3 is a graphic representation of this information.
TABLE 5
IOWA TESTS OF BASIC SKILLS
READING COMPREHENSION PRL- AND POST-TES™ MEANS
FOR CITY~-WIDE RIT STUDENTS AND ROCMS OF FIFTEE.. STUDENTS
SPRING, 1973 - SPRING, 1974

(Students Present for Both Pre— and Post-Tecsts)

All RIT All R/15 All RIT All R/1% RIT R/15
Grsie Pretest Pretest Post-Test Post~Test Gains Gains
4 2.56 2.76 3.43 3.51 8.7 7.5
5 3.47 3.32 4.17 4.10 7.0 7.8
6 4.18 4.25 5.12 5.30 9.4 10.5

TOTAL NUMBER OF STUDENTS

Grade RIT R/15
4 ) 1126 145
5 1201 129
.@‘
6 1226 66

In grades 4 through 8, RIT students and all students city-wide were comparec on
the ITBS Reading Comprchension subtest. The total average gain for 5,539 RIT
students was 8.9 months. The city-wide group (grades 4-8) which was composed
of all students (total N=22,£27) except RIT showed an average cain of £.8 months.
The RIT achieved a substantial 2,1 months gain over the city-wide group for the
10 month school ycar. As shown in Tablc 6 the RIT group did not reach the over-
all exrected ¢ain of 10 months, although in grades 6-8 RIT fell only slightly
short of the expected gain., .The city-wide group fell way short of the expected
10 months cain in all grade levels.
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TABLE 6
IOKA TESTS OF BASIC SKILLS
READING COMPRFHENSION PRE- AND POST-TEST MEANS
FOR RIT STUDENTS AND ALL STUDENTS CITY-WIDE
SPRI!G, 1973 - SPRING, 1974

(Students Present for Both Pre- and Post-Tests)

All RIT City-Wide All RIT City-wide RIT City-Wide
Grade Pretest Pretest Post-Test Post-Test Gains Gains
4 2.56 3.62 3.43 4,23 8.7 6.1
5 3.47 4.51 4.17 5.11 7.0 6.0
6 4.18 5.41 5.12 6,17 9.4 7.6
7 4.87 6.37 5.85 7.14 9.8 7.7
8 5.3¢ 7.17 6.29 7.81 9.0 6.4

TOTAL NUMBER OF STUDENTS

Grade RIT City-~Kide
! 1126 4488
5 120: 4488
6 1226 4450
7 1025 4369
8 961 5032

A.comparison of Readjng Assistants (Hoffman), Reading Assistants (Non-Hoffman),

and Remedial Reading Teachers on ITBS Reading Comprehension Pre-Post-gains

(Grades 4 through 8) are summarized in Table 7. Figure 4 presents this Iinformation
graphically.

Reading Assistants (lloffman) showed an average gain of 8.6 months, Reading
Assistants (Non-Hoffman) showed an average gain of 8.5 months, and Remedial
Reading teachers showed a slightly higher average gain of 9.4 months. Remedial
Reading teachers surpassed the national norm of 10 months gain in grades 6 and
7. FBoth Readiny Assistants (iloffman) and Reading Assistants (Non-Hoffman) fell
short of the expected 10 months gain in all grade levels.
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. TABLE 7

READING COMPREHENSION SCORLS
READING IMPROVEMENT TEAMS
COMPARISONS OF READING ASSISTANTS (HOFFMAN),
READING ASSISTANTS (NON-HOFFMAN) AND
REMEDIAL READING TLACHERS
PRE-POST-GAINS
IOWA TESTS OF BASIC SKILLS (4-8)

(Students Present for Both Pre- and Post-Tests)

Number of Gain in

Grade 4 Students Pretest Post-Test 10 Months
Reading Assistants (Hofrman) 222 2.51 3.43 9.2
Reading Assistants (Non—Hoffman) 511 2.67 3.51 8.5
Remedial Reading Teachers 362 2.44 3.31 8.7
Grade 5

Reading Assistants (Hoffman) 224 3.61 4.36 7.5
Re 1ing Assistants (Non—-Hoffman) 549 3.56 4,21 6.5
Remedial Reading Teachers 417 3.30 4.04 7.4
Grade 6

Reading Assistants (Hoffman) 291 4.34 5.17 8.3
Reading Assistants (Non-Hoffman) 619 4.25 5.19 9.4
Remedial Reading Teachers 312 3.89 4.91 10.2
Grade 7

Reading Assistants (Hofrman) . 176 5.04 ,5.94 9.0
Reading Assistants (Non-Hoffman) 561 4.91 5.84 9.3
Remedial Reading Teachers 279 .4.71 5.83 11.2
Grade 8

Reading Assistants (Hoffman) 140 5.46 6.37 9.1
Reading Assistants (Non-Hof*man) 508 5.40 6.26 8.6
Remedial Reading Teachers 303 5.37 6.31 9.4

Results of T Tests. T tests were used to test the following hypotheses in
Grades 4 through 8:

1. There is a significant difference between the
reading zomprehension gain scores of students
taught by Erading Assistants (Non-Hoffman) and
Reading Assistants (Hoffman).

2. There 1s a significant difference between the
reading comprehension gain scores of students
taught by Remedial Reading Teachers and Reading
Assistants (Hoffman).
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Since the ITBS was administered in multiple settings, some students were not
present. for all of the subtests. This condition created variations in the
numbers of students across subtests.

Hypothesis 1:

There 1s a significant difference
between the reading comprehension
galn scores of students taught by
Reading Assistants (Non-Hoffman) and
Reading Assistants (Hoffman).

Results of t tests between Reading Assistants (Non-Hoffman) and Reading Assistants
(Hoffman) are indicated below. '

Grade 4 Pretest Results:

Grade 4 Post-Test Results:

Grade 5 Pretest Results:

Grade 5 Post-Test Results:

Grade 6 Pretest Results:

Grade 6 Post-Test Results:

ERIC
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Even though the t test results show no significant
differences in all areas except reading, Reading
Assistants (Non-Hoffman) in all areas scored
slightly higher. (See Table 8.)

There 1s no significant differences between the
groups in any areas. As in the pretest, the Reading
Assistants (Non-Hoffman) were higher in all areas
except vocabulary, where the means are the same.

The t test of gains showed no significant difference
between the groups in terms of gains in any area,
with Hoffman scoring slightly higher in all areas.

Hoffman Group scored slightly higher than the Reading
Assistant (Non-Hofiman) group. The t test shows a
significant difference between the groups in all

areas, favoring Hoffman, except reading. (See Table 9.)

The post-test results show no significant differences
between the groups in all subtest areas except reading.
Hoffman group scoring higher in all areas except
vocabulary.

The t test of gains showed a significant difference
between the groups in vocabulary favering Non-
Hoffman group, and no significant difference in all
other areas. Reading assistants slightly higher in
all areas except reading.

There 1is a significant difference between the groups
in vocabulary and composite, favoring Heffman, with
the Hoffman aroup also showing a higher score in all
other areas. (See Table 10.)

significant difference between the groups. Reading
Assistants scored higher .in the subtest areas of
vocabulary, reading, arithmetic, the Hoffman group
higher in language and composite.
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Grade 7 Pretest Results:

Grade 7 Post-Test Results:

Grade 8 Pretest Results:

Hypothesis 2:

Grade 4 Pretest Results:

Grade 4 Post—-Test Results:

ERI
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Grade 8 Post-Test kesults:

The t test of gains showed a significant difference

between the groups in the subtest area of vocabulary
and in composite, favoring Non-Hoffman, with Reading
Assistants (Non-Hoffman) scoring higher in all areas
except language.

Hoffman group showed higher scores in all areas
except vocabulary, where the Reading Assistants
showed a very slight increase over Hoffman group.,
The t test indicates that there is a significant
difference in the areas of language and composite
favoring Hoffman. (See Table 11.)

The post-test results show no significant differences
in the areas of reading, arithmetic and composite
with the Hoffman group scoring higher in all areas,

The t test shows no significant differences between

the groups’ gains in reading and vocabulary. The
Hoffman group scoring higher in vocabulary, arith-
metic and composite, the Reading Assistants (Non-
Hoffman) scored slightly higher In reading and language,

As indicated in Table 12 the difference between the
groups are significant in all of the areas favoring
Hoffman, except reading. Hoffman group scoring
higher in all subtest areas and composite.

The results of the post-test indicates that in all
areas there is no significant differences between
the groups, with the Hoffman group scoring higher
than Reading Assistants Iin all areas.

The differences In gains are significant in the
subtest area of vocabulary and composite, favoring
Non-Hoffman, with Reading Assistants (Non-Hoffman)
scoring higher in all areas except reading.
Hoffman group scored higher in reading,

There is a significant difference between
the reading comprehension gain scores of
students taught by Remedial Reading Teachers
and Reading Assistants (Hoffmen).

Results of the t tests between Remedial Reading and Hoffman are Indicated below:

The t test results as indicated in Table 13 show
that the differences were not significant in any
areas. Hoffman scored higher in all areas.

There were no signiflcant differences between
Remedial Reading and Hoffman, The Hoffman group
scored higher In the subtest areas of reading,
language and composite. Remedial Reading scored
slightly higher in vocabulary and came out even
in arithmetic,

I1-22 119
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Grade 5 Pretest Results:

Grade 5 Post-4c¢st Results:

Grado 6 Pretest Results:

Gradc 6 Post-Test Results:

Grade 7 Pretest Results:

Grade 7 Post~Test Results:

Grade 8 Pretcst Results:

G ins betwéen the two groups showed no sicnificant
d: ““erences, with slightly higher Remedial Reading
sc..oes in the arcas of vocabulary and arithmetic,
Hoffman slightly higher in reading, language and
composite.

There is e significant difference between the two
groups 1in all areas as indicated in Table 14,
favoring Hoffman. Hoffman scored higher in all areas.

Results show significant differences betwcen the two
groups in all areas favoring Hoffman, which scored
higher in all areas.

There were no significant differences in the gains
of the two groups. Remedial Reading showing mini-—
mally higher scores in vocabulary, arithmetic and
composite. Hoffman minimally higher in reading
and language, '

Pretest differences were significant in all of the
subtest arecas favoring Hoffman, which scored higher
in all arcas, (See Table 15.)

The results show significant differences hetween the
groups in all areas favoring Hoffman, which scored
higher in all subtests.

The t test results show significant differences
between the two groups in subtests gains of vocabu-
lary and reading, favoring Remedial Reading group,
with higher scores in these areas for Remedial
Reading. Hoffran scored higher in language and
arithmetic, '

The diffcrences between the two groups were Sigrifi-
cant in areas of recading, language, and composite,
favoring Hoffman, which scored higher in all areas.
(Sce Table 16.)

Post-Test results as indicated by the t test showed
no significant differences between the two groups in
vocabulary and reading. Hoffman again scored higher
than Rermedial Reading in all areas.

In terrms of w,ins the differences betwecn the two
groups were significant in the subtest arcas of
reading and arithmetic, favoring Foffman; with
Remedial Reading scoring higher than Hofiman in
reading and language,

The differences wern not signifjcant in reading and

arithmetic as indicatec in Table 17. Hoffrman
scored higher than Remedial Reading in all areas.
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CGrade § Post-Test Results: The t test results showed that significant differ-
ences exist between the two groups in the subtest
areas of language and composite, favoring Hoffman,
which scored higher in all areas.

There were no significant differences between the

two groups in gains in any areas. Remedial Reading
scored higher in all areas except language.

Results of Comparisons Between Part A Hoffman3 and Part A Non-Hoffman Schools4 .

In grades 5 through 8 Part A Hoffman scored higher reading comprehension gains
than Part A Non-Hoffman, with both groups scoring the same for fourth grade.
The Part A Hoffman group showed an average gain of 9,6 months gain as compared
to 8.4 months for the Part A Non-Hoffman group., Table 18 summarizes the com-
parison of the Part A Hoffman with Part A Non-Hoffman, Figure 5 presents this
Information graphically,

Results of Comparisons Between Part C Hoffman and Part C Non-Hoffman Schools.,

In grades 4 through 7 Part C Non—Hoffman scored higher reading comprehension gains
than Part C Hoffman, with Part C Hoffman higher in grade 8. Part C Hoffman showed
an average gain of 7.6 months slightly lower than the 8.6 months gain of the

Part C Non-Hoffman group. A summary of the comparison between the two groups 1Is
presented in Table 19, and graphically illustrated in Figure 6.

Results of Sclf-Concept Survey. The instrument "Would You?" (see Appendix C)

was administered pre-post to a total of 913 randomly selected primary, middle

and upper grade RIT students. A 5-point scale was used with 5.0 being the
positive end (almost always) and 1.0 (almost never) being the negative end. An
lncrease of post-scores over pre-scores was accepted as indication of improvement
in self-concept of students. Primaiy students did not indicate an overall Im-
proverent even though there was an increase on 6 of the 16 items; middle grade
students did show an overall improvement with Increases on 10 of the 16 items;
upper grade students showed an overall increase making gains on 11 of the 16
items. Table 20 summarizes this information.

Result.” of Reading Attitude Survey. In order to determine improvement Iin RIT
stude:.s' attitude toward reading an instrument "How Much You Like" (see

Appen. x D) was administered pre-post to a total of 925 randomly selected
primar ', middle and upper grade RIT students. A 7-point scale was used with
7.0 L ny the positive end (Likes A Iot) ard 1.0 (Likes A Little) being the
negativc end. An increase of post-scores over pre-scores was accepted as indi-
catior of improvement In reading attitude ¢f students, Primary students did
not show an overall increase although there was indication of improvement on two
of the 10 items; middle grade ctudents did not show an overall increase, the
total number of iters showing an increase (5) was equal to the number of items
(5) sl.wing a decrecase or loss; upper grade students showed an overall Increase
with i1: ;rovement on 6 of the 10 items. Table 21 summarizes this information.

3 par. 1 Schools - Title T eligible schools with the lowest concentration of
pove ty as determined by ESEA Title I criteria - ADC.

4 part A Schools - Title I eligible schools with the highest concentration of
poverty as determined by ESEA Title I criteria -~ ADC,
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Figure 5
READING CO!MPREHENSION SCORES
READING IMPROVZHENT TEAMS
PART A NON-HOFF!NAN AND PART A HCFrMAN
PRE-POST GAINS

JOWA TESTS OF BASIC SKILLS (4-8)

Spring, 1973 -~ Spring, 1974
(Students Present for Both Pre~ and Post-Tests)
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TABLE 20
SUMMARY CHART OF SELF-~CONCEPT GAINS ANL LOSSES
FOR PRIMARY, MIDDLE AND UPPER GRADES
READING IMPROVEMENT TEAM STUDENTS
FALL, 1973 - SPRING, 1974

(Students Present for Both Pre- and Post-Tests)

Total N = 913 PRIMARY MIDDLE UPPER
Question Gain Loss Gain Loss Gain Loss

1 + +

2 + +

3 +

4 +

5 - +

6 -

7 + +

8 - +

9 -

10 - +

11 -

12 - +

13 -

14 - +

15 + +

16 - +
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TABLE 21

SUMMARY CHART OF READING ATTITUDE GAIN AND LOSSES
FOR PRIMARY, MIDDLE AND UPPER GRADES
READING IMPROVEMENT TEAM STUDENTS
FALL, 1973 - SPRING, 1974

(Students Present for Both Pre- and Post-Tests)

Total N = 925 PRIMARY MIDDLE UPPER
Question Gain Loss Gain Loss Gain Loss
1 - - +
2 - + -
3 + + -
4 - + +
5 - + +
6 - - -
7 - - -
8 - - +
9 + - +
10 - + +
134

IIr=37




ERIC

Aruitoxt provided by Eic:

Results of Reading Improvement Team Questionnaire. As part of the 1973-74

RIT Title I Evaluation, a Reading Improvement Team Questionnaire was sent in
January, 1974 to each team member of each RIT in the system. Of 1,425 question-
naires sent ou’, 690 or 48% were returned. Although the 48% return rate 1is
considered by this Evaluator as inadequate, it is hoped that the results will
provide some basis for future attempts to answer questions concerning the
compatibility of RIT members as they go about their work as a team,

The questionnaire consisted of 61 items, divided into 3 sectio-<., Section 1
dealt with team meetings; section 2 was concerned with Curcsiculum Specialists;
and section 3 provided respondents with an opportunity to give final reactions
to the questionnaire. (See Appendix E.)

Scoring of the instrument was done in the following manner: Questions 1 and 2,

. 40 through 45, and 59 through 61 were tallied for total number of responses to

ecach item; Questions 3 through 39 represented the compatibility sccre5, with a
possible maximum score of 222; Questions 46 through 57 were used to determine a
Curriculum Specialist's score5, with a possihle maximum score of 72.

Of the 690 respondents, 384 or 56% indicated that their team met at least once
a month; the length of RIT meetings, as indicated by 641 or 93% of the respon-
dents, was arproximately one-half hour to an hour. A majority of respondents
indicated that 26% to 75% of meeting time was spent on information giving, and
similarly that the same amount of time was spent on problem solving. Respon-
dents also indicated that 26% to 75% of the time should be spent on information
giving and problem solving.

There were 547 or 79% of the respondents indicating that they did have a curricu-
lum spocialist working with their team, while 143 or 21% indicated that they did
not. Of tk. total number of respondents, 448 or 65% indicated some contact with
their cu.riculum specialist as compar.d to 242 or 35% that indicated no contact.

In terms of time spent in filling out the questionnaire, 423 or 61% of the
respondents took from 15 to 30 minutes; 173 or 25% took from 1 hour to 1% hours:
94 or 14% spent 2 hours or more. Of ¢90 respondents, 388 or 56% felt annoyed

or bored while filling out the questicnnaire; 261 or 38% felt curious or frustra-~
ted; and 41 or 6% felt committed or were frank. Also, respondents indicated

that they felt mistrustful or resentful while filling out the questionnaire.

Some of the questions were especially difficult, confusing or amrbiguous to

634 or 92% of the respondents. Table 22 presents a complete summary of tallied
questions.

A comparison by districts of RITs actual compatibility score and curriculum
specialist score to the average (scoring above the average was considered as
"high") for each component shows the following: Principals in Districts x gnd
y had a compatibility score above the average of 159.9 for principals; and in
Dpistricts x, y, and w, principals had scores equal to or above the average

5 The compatibility score represents how members feel about their relationship
to other merbers on the team.

6 The curriculum specialist score represents how team members feel about the
curriculum specialist's relationship to the team.
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TABLE 22

SUMMARY OF READING IMPROVEMENT TEAM QUESTIONNAIRE

TALLY OF SELECTED QUZSTIONS
JANUARY, 1974
TOTAL N = 690

Question Number Percent of
Number Responding Total
1. How often does team meet?
Weekly - Monthly 384 56
Every Two Months - Once each Semester 263 38
Once yearly -~ Never 43 6
2. Length of typical meeting.
Less than % hour - 1 hour 641 93
1 - 3 hours 44 6
More than 3 hours 5 1
40. Percentage of time spent on information
giving.
Less than 10% ~ 25% 229 33
26% - 75% 377 55 -
76% - 100% 84 12
41. Percentage of time spent on problem solving.
Less than 10% - 25% 225 33
26% - 75% 410 59
76% - 100% 55 8
42, Percentage of time that should be spent on
problem solving.
Less than 10% - 25% 272 39
26% - 75% 379 55
76% - 100% 39 6
43, Percentage of time that should be spent on
problem solving.
Less than 10% - 25% 156 23
26% - 75% 436 63
76% - 100% 98 14
44. Do you have a curriculum specialist working
with your team?
Yes 547 79
No 143 21
45, Have you had any contact with this person?
Some contact ’ 448 65
No contact 242 35
58. About how long did you spend in filling
out the gquestionnaire?
15 ran. - 30 min. 423 61
1 hour - 1% hours 173 25
2 hours - more than 2 hours 94 14
59. Feelings while filling out instrument.
Annoyed - Bored 388 56
Cortnitted - Frank 41 6
Curious - Frustrated 261 38
60. Feelings while filling out Instrument.
Interested, Stimulated 83 12
Mistrustful -~ Resentful 603 87
Tired - Uncertain 4 1
61. pid you find any of the questions especially
difficult, confusing, or ambigucus?
Yes 634 92
No 56 8

ERIC
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curriculum speciali:t scure of 53.5; Reading Assistants In Districts w and v
scored below the aver.age compatibility score, while Reauing Assistants in
Districts y arnd v had curriculum specialist scores below the average score of
52.7; Remedial Reading teachers in Districts x and y scored above the average
compatibility score of 157.2; and in Districts z, w, and v Remedial Reading
teachers scored below the average curriculum specialist score of 54.9; Aides
in Districts x and z scored above the average compatibility score of 160.6;

the average curriculum specialist score of 51.5 was surpassed by Aides in
Districts x, z, and w; RIT teachers In Districts x and v scored above the
average comp..ibility score of 150.9, and RIT teachers in Districts x, z, and
w scored above the average curriculum specialist score of 34.6; ” ams in
Districts x, y, and w showed compatibility scores above the average team score
of 150.7, while teams in Distiicts x, z, and w showed curriculum specialist
scceres higher than the average team score of 43.9. (S5ee Table 23.) The compar-
ison by districts of RITs actual compatibility scores and curriculum specialist
scores indicate that there is a significant correlation between compatibility
and curriculum specialist scores at the .001 level determined by employmert of
the Pearson Correlation statistic. Twu of the five districts showed all Team

components scoring above the average compatibility and curriculum specialist
scores. ‘

Results of Title I Curriculum Specialists Interviews. In an effort to secure
feedback from all Title I Curriculum Specizlists relative to their on-site
monitoring of Title I programs, this Evaluator conducted personal Iinterviews
with each of the five Title I Curriculum Specialists. (See Appepdix F.)

These .nterviews indicated that Title I Curriculum Specialists were visiting most
of their supervised RIT sites and that during these visits RITs were observed
emplcying individualized teaching techniques and attempting innovative approaches
t> the teaching-learning process. Requests from RIT teachers for assistance was
not as numerous nor as frequent as in prior years. All of the Title I Specialists
indicated that they did not have adequate time to provide the kind of assistance
requir . for effective on-site monitoring of the RIT prvgram. Included among the
reasons given were: (1) monitoring responsibilities fcr a preponderance of

Title 1 programs, (2) various and sundry requests for assistance from non-Title I
District personnel, (3) other Title I responsibilities such as monitoring entire
budget for RIT and R/15 programs, selection of program personnel, responsibility
for all inventories of Title I programs, devising training for personnel of new
Title I programs, providing district Iinservice for personnel of Title I prograas,
and many cormittee responsibilities.

Suggestions given for improving the RIT program included the following: assign
fewer students to the Reading Assistant, pr v de time during school day for team
meetings, continue and expand Title I Inservice Workshops for RITs, RIT Evaluator
provide Title I Curriculum Specialists with more frequent feedback on results

of any evaluative efforts concerning RIT.

Many RIT teachers, as indicated by the specialists, were using ideas from Title I
Inservice workshops, and noticeable changes in RIT teachers' behavior attribu-
table to Inservice Center workshops were reported. All Title I Curriculum
Specialists were involved in some way with parents of RIT students.

As a r~sult of interest in the involvement of parents and the participation of
citizens in the decision-making process this Evaluator attended meetings of

the Title I Advisory Committee. Results of the committee's activities were pre-
pared and presented in written form by the PlanniniLii Program Development
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TABLE 23

READING IMPROVEMENT TEAM QUESTIONNAIRE
SUMMARY OF COMPATIBILITY AND CURRICULUM SPECIALIST SCORES

JANUARY, 1974

Remedial
" Reading Reading RIT
District Score Principals Assistants Teachers Aides Teachers Teams
< c 178.6 180.3 183.0 182.9 169.9 168.4
CcSs 59.4 58.5 60.4 52.8 38.8 46.3
c 162.3 161.2 1 .2 155.5 146.5 152.9
g CS 53.8 48.8 57.9 49.0 25.3 42.4
b . c 154.0 162.3 150.1 162.6 137.8 133.5
. Ccs 51.0 53.8 51.8 53.8 37.0 44.4
- y c 150.3 147.5 142.8 151.5  146.7  150.4
,é; Ccs 53.1 54.0 53.1 56.0 40.6 45.3
.E%J .
2
o c 154.5 152.3 142.8 150.3 153.4 148.5
v cs 50.3 48.2 51.5 45.9 31.3 41.1
" Averaon
Scores: c 159.9 160.7 157.2 160.6 150.9 150.7
Ccs 53.5 52.7 54.9 51,5 34.6 43.9
) *° C ~ Compatibility - represents how members feel about their
relationship to other members on the team,
CS ~ Curriculum Specialist = represents how éeam members feel

about the Curriculum Specialist's relationship to the Team.
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Division of the St. Louis Public Schools. This information is presented in

Appendix G under the heading "Title I Advisory Committee Recommendations For
1974~75 and Priority Ranking Of Programs." As indicated in the committee's

recommendation section RIT received the second highest priority rating, yet

this rating gives RIT higher priority than any of the Title I programs which
were in operation during 1972-1973.

CONCLUSIONS AND RECOMMENDATIONS

Conclusions and Findings. The following list of conclusions and findings are
based on the various data sources:

1. RITs for the must part fell somewhat short of their
achievement objective of 10 months gain for the year,

2. RIT students' gain on the ITBS (grades 4-8) was sub-
stantially greater than that made by their fellow
classmates who made up the Control group.

3. Reading skills of RIT students were improved.

4. Middle and upper grade RIT students' self-concept
scores increased as a result of being in the program.

Primary RIT students have not indicated overall
improvement in their self-concept scores.

RITs were more successful in improving the self=
concept of upper grade RIT students than they were
in improving self-concept of primary and middle
grade students.

There is little or no difference between reading
comprehersion gains made by RIT and R/i5 students
on standardized tests; therefore, it may be assumed
that both programs are viable means of improving
students' reading comprehension.

Students in RIT program made substantially better
gains than did students city-wide.,

There is no differcace in the overall gains of
students taught by Remedial Reading Teachers and
Reading Assistants.

Gains of Remedial Reading Teachers' students were
higher in the upper grades (6, 7, 8) than they were
in the middle grades (4 & 5).

Gains made by RIT, R/15, and city-wide students
were down from previous years,
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12. In geﬁera], there are no significant differences
between the Reading Assgistant (Non-Hoffman) and
the Reading Assistant (Hoffman).

13, There are no significant differcnces between
Remedial Reading Teachers and Hoffman, although
Hoffman scored higher consistently in the upper
grades (6, 7, 8).

14. Gains of students in Hoffman program increased with
each level. Hoffman appears to do better in the
upper grades than in the lower grades.

15, Hoffman, a first-year program, has dorne as well as
the third year components of RIT (Non-Hoffman
Reading Assistants and Remedial Reading Teachers).
Hoffman's second year gains should surpass the gains
made by the other components of RIT.

16. In grades 4 through 8, Hoffman Part A is not
significantly different from Non-Hoffman Part A
with Hoffman means slightly higher in grades 5,
6, 7 and 8.

17. In grades 4 through 8, Hoffman Part C is not
significantly different from Non-Hoffman Part C.
Hoffman scored lower than Non-Hoffman,

18. Title I Curriculum Specialists do not have
adequate time co provide the kind of assistance
needed by RITs.

20. Some RIT members did not have any contact with
their Curriculum Specialist during the year.

21. Some Principals and some Remedial Reading Teachers
do not view themselves as active mcmbers of RIT.

22. RITs are adhering to the guidelines set for stu-
dent enrollpent, average class size, number of
instructional periods per day and length of
instructional periods.

23, Reading Assistants, in general, provided inservice
training for their teams.

24, Curriculum Specialists had a positive effect on
KRIT effcctivencss.

110
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Recommendations.

of data used in this evaluation:

10.

11.

12.

13.

Greater eﬁphasis should be placed on increasing
the supervision and/or monitoring of the RIT
program in order to provide greater assistance
to RIT members.

More emphasis by administrators of RIT program
on the concept of teamwork inherent in the RIT
approach, especially the team members' relation-
ships and responsibilities to each other.

Principals and Curriculum Specialists should be
encouraged to exert more leadership in RIT program.

Reading Assistants should be provided with more
inservice meetings focused on individualizing
reading instruction.

Jorkshops in developing positive student self-
concepts and reading attitudes should be provided
for RITs.

Curriculum Specialists should make regular on-site
visits to all of their assigned Reading Improvement

Teams .

Curriculum Specialists should be encouraged to

schedule regular inservice meetings for Reading
Assistants and Remedial Reading Teachers based

on observed and requested needs.

Continue the Hoffman Program in all present
locations.

Expand the Hoffman Program in the upper grades,

The second year evaluation of Hoffman gains should
involve some comparative measures of first and
second year operations.

Reading Assistants should continue to provide
inservice training for their tecams.

RIT program should be continued as an effective
means of improving the reading skills of Title I
students.

141
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APPENDIX A
PRIMARY, READIRG INPROVEMENT TLAMS
FREQUENCY DISIRILUTION OF GAING N
RLADING SCORLS, CATLS MACGINITIE €T
SPRING, 1973 T0 SPRING, 1974
GRADE 2
CuM, PERCEN- GROWTH
FRE- FRE- TILE iN
QUENCY QENCY RANK MONTHS
[ 1347 99 62
0 1346 99 61
0 1346 99 60
0 1346 99 59
0 1346 99 58
0 1346 99 57
0 1346 99 56
0 1346 99 55
0 1346 99 54
0 1346 99 53
0 1346 99 52
0 4346 99 51
0 1346 99 50
0 1346 99 49
0 1346 99 48
0 1346 99 47
0 1346 99 46
0 1346 99 45
D] 1346 99 44
0 1346 99 43
0 1346 99 42
0 1346 99 41
0 1346 99 40
0 1346 99 39
0 1346 99 38
0 1346 99 37
0 1346 99 36
0 1346 99 35
0 1346 99 - 34
| 1346 99 33
2 1345 99 32
! 1343 99 34
3 1342 99 30
4 1339 99 29
| 1335 99 28
4 1334 99 27
6 1330 99 . 26
5 1324 98 25
6 1319 98 24
6 1313 97 .23
1 1307 97 22
13 1296 96 21
19 1283 95 20
11 1264 93 19
. 19 1253 92 18
20 1234 9i 17
18 1214 89 16
19 1196 . 88 15
15 1n 87 . 14
27 1162 85 13
40 1135 83 12
64 1095 79 1
92 1031 73 10
78 939 67 9
78 861 61 8
81 783 55 7
86 702 49 6
63 616 43 5
82 557 38 4
10t 471 34 .3
119 370 23 2
92 251 15 i
74 159 9 0
36 e8 5 -l
28 52 3 -2
13 24 1 -3
4 1 | -4
3 7 | -5
2 4 | -6
0 ? | -7
i 2 | -8
1 1 | -9
. GAINS MEAN T4 2NTHS
GAING MDA 6 G
CAING VA AL 44,49

MMLER OF §71 L44TS 1347 112
ERIC 11-45
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APPENDIX B

PRIMARPY READING I!PROVEVINT TEANS
FREQUERCY DISTRIBUTION OF CGAINS Ol
READING SCORLS, GATES MacCINITIY TEST
SPRING, 1973 TO SPRING, 1974

GRADE 3

FREQUENCY CUMULATIVE FPLRUENCY PERCENTILIE RAKK

GROWTI _IN KONTHS

1 989 99
0 $88 99.
2 988 99
2 987 99
0 985 99
0 985 99
2 965 99
2 983 99
2, 981 99

4 479 ‘99
3 975 98
4 972 98
5 968 98
1 963 7
8 962 97

. 6 954 96
6 . 9¢8 96
9 942 95

12 933 94

16 921 92

2 905 90

19 881 ae

22 862 86

38 840 83

41 802 79

&~ 761 75

€7 714 70

52 667 65

66 616 59
58 550 53

76 492 46

59 416 39

5s 357 3

58 302 28

60 244 22

43 184 16

42 141 12

33 99 8

14 ¢6 6

10 52 5
9 42 4
8 23 3
7 25 2
8 18 2
4 20 "2
2 [ 2
1 4 2
[ 3 2
0 . 3 2
2 3 2
0 2 ‘2
[ 2 2
0 2 2
[ 2 2
0 2 2
[ 2 2
2 2 2
0 1 1
2 2 2

GAINS MFAN 7.2 MONTHS
GAINS MFDIAN 6 KONTHS
GAINS Ve InNCE 48.18
NUMIER CF STULENTS 989
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ArrENDIX €

School — . I pubiic ] privasy
Districe 33 - wonpudblie [ wddte
3 upper
NOULD YOU?

Directions: Sco how well you can deseribe yourself, Mark the box that tells how you
Teel about yoursclf. Hero i3 a somple.

How often do you have a dollar in your pocket?

(1 Alsost () Not very () About half ( ]Most of () Almost
never cften the time the time Alvays

1f you think you have a dollar In your pocket about haif the time, put 8 mark in the
box [v] before “atout half the timc.”

Remeober, norc of the questions have right or wrong ansuers, They are Just ways to
describe yoursclf. Rais~ your hand 1f you have any questions.

1. How often do you feel frce to say what you really think?
11 Alpost () Not very ) About half (3 Most of (3 Almost
never often the time the time Always
2, How often do you try to make things turn out thc way you want?

. [1 Alzost 0] Not very () About half (1 Most of (1 Alrost
never often the tine the time Always

3. How oftcn are you a leader nn¢n friends are around?

11 Alzost (1 Xot very (1 About haif (1 ¥ost of (1 Alrost
never often the time the tioe Alvays

4. How often do you feel left out of things?

A R PR R Rl A ot
§. How often do you think that food grades are loportant to you?

SR DR T e A Bt Rt

6. How often do you think the teacher ikcs to teach you?

Almost hot very About half Most of Aleost
{1 never 0 often ) the time (] the timo (3 Alsays

9. tor often do you fcel smart cnough to sork hard probleus?
@] Almost (] “ot very [ ] About half (1 Most of { Aloost
never often the tiee the tine Aluays
8. Hov oftcn do you lcarn froa your mistakes and try not to ¢o them again?

Alcost (1 Not very t) About half ] Fost of Almost
never often the tine * the timc Alvays

-
™

9. How often, vhen you arc hore, dO jou and your pParcnts talk atout your school work?
[} Alrost (] Sot very [ ] About half [ ) Yost of { Almost
never often the tice the tice £ Yways
10. Mo« oftcn de you read btooks or ragazines, other than for school work?

[) Atrost [ ] hot very (] About half { ] Most of Alrost
never often the tine the tine Alvays

11. Mow often do you fecl lile coning to school in the morning?

{ ) Arost 1) Not very [ About hatf [ ] Most of ( Alcost
ntver often the tizo the tize Always

12, How often do you sakc up your own nind in<tcad of listcning to other kids?

() Alsost ) Not very ] About hatf (3 Host of () Alrost
never otten Y1 the time the time Always

13.  low often do you stack to a hard job until jou finish jt?

Alrost Kot very About half Most of Alnost
(0] ) (0] {) {
never often the tice the tisc Always

14, How often {c you feccl happy to be who you are? -

1] Alcost {1 Mot very 1) Abeut half ) Most of )] Almoct
never often the tive the tice Atnays

1S.  Vow often ¢o you wark h-rg even If the reward or payoff isn't soon?
)] Al est g Notery () weout haaf )] Mast of 1) Almost
naver eften the time the tire Always

16, low cfter ¢y you 1.h¢ t6 gccade thinge (or yourself?

Alics Not uer Abert half tost of Alnost
) neirt tl often e the t.o¢ () the tine t Always 1&14
DIVISION OF EVALUATICN ° 1/
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apprubix p 1
HOM i You LIvE

Schuol o I pudlic {3 Primary
District - 3 Mon-Public {3 niddie
[ upper

Since all peonle are different, they like different things and they like thowm in
different arsunts, Ve vould Tike to learn HOU QG QU LIKE certain things about
school.

The way to show your likes is this:
(1) The rore you like sor2thing, the more points you give it.
(2) The things you like very little, you mark 1.
(3) The thi~as you like very ruch, you mark 7.
(4) You cen cloose any nusber from 1 to 7.

(5) Mtark the nu ber you cheose by drewing a circle around it.

1. Playing gawes or sports at school.

Like a little 1234567 Like a lot
2. Being in a school that has a library.

Like a little 1234567 ] Like a lot
3.  Learning ho. to read and write well.

Lite a little 1234567 Like a lot
4. Leerning about people and placec.

Like a Tittle . 1234567 . Like a lot

(84}
.

Learning about arithmetic or nsthematics.
Like a little 1234567 Like a lot
é. Ceing vhore there are many othoers ny cun age,

Like a little 1234567 Like a lot

7.  Reading beo's and icazines.
Like a little 12234567 Like a Jot
8. Mriting about things, -
Like a little 1234567 Like a 19t
9. Listeming to sur»ope read a suory.
Lite a Nttle . 123456067 Like a Tot
10. PRrading a story Lo son2one.

Lile a Tittle 1234567 like 2 lot

1. Dr. Liel . Faader and Dr, EMen B, Peneil. Yoohod

Cn } G i et 1o & a12ef. ferieley Publishang Corperaticn,

Kew Yore; i ¢
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APPENDIX E 1
READING 1UROVIVENT TEAMS
QUL“IIOHJAI!L

As part of the 1973-74 T1t1e I evaluation, we are asking your ccoperation in completing
*he {olle:ing questiunnaire.  This instruwcnt is designed to provide information con-
erning U concept of Reading Iuprovemznt Teams.

Directions for marking answer sheet:
1. Please prini your scheol and district in spacc provided on answer sheet.

2. Location Ccdz - in the Tour colu.as warked with the heavy black lines located
2lei Locaticn Codz, please Ti11 in your sclice] code, using only one colum
pai nunber.

3. Team MHo. - if there is only one RIT in vour school, please fill in flo. 1.
If therc ere tuo RIT teews in your school, Team No. is to be designated
(ifuvver 1 or 2) alphatbetically according to last name of Reading Assistant
of your RIT, i.e. Ms. Jones, wis. Williams.

RIT's working with Ms. Jones would be Team flo. 1, and RIT's working with
s Hi111avg would be Teem ilo. 2. Principals should use Team No. 1 if theve
is only cre Lesw, Team (0. 2 if thore are two teaus.

4. Position - in right hand corner please put an X beside your position; then
o]
using the nunoer indicated for your position fi11 in column beneath position.

lease couplete the QUJSL1Ohna1ru by marking your answers on the answer sheet and
seturn boin gquesticanaire and answer sheet {0 your RIT's Reading Assistant by
January 1o, 1374,

_ach Reeding Assistant should return all of his/her RIT teams' questionnaircs and
cordletad aaswer sherts to Lincoln Ueniels, Evaluator, 1517 S. Theresa, St. Louis, io.
63104 on or bLefore Junvery 18, 1574,

Jollowing is an exarple of how to mark the answer sheets.
Categories

1 2 3 4 5 o
(Rever) (Rarely) (Sgimatimes) (Often) (Freguently) (AMways)

X.  The sun appears co sct in the west.
fnswier Shest
Answer 6 (Always) has been marked for

Example X and shows that you believe
the sun Always sets in the west.

DW= O
WO OoOYOT
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Y. Teachers should encourage absenteeism in their students.
Ansvicr Sheet
.0.
.1,
.2,
.3.
4. Ansver 2 (Rarely) has been marked for
.5, Example Y and shows that you believe
.6. student absenteeism should Rarely be
.7 encouraged by the teacher.
. 8.
.9.
I'ou plecse bogin with Ttem 1 end cerplele 211 items.
Prohably your team holds a lot of uwz2etings, and much depends on their quality. We
would like to consider your team raetings.
1. How often does it mzet?
Every Every Once
Heekly two Monthly two each Once Never
weers months semester yearly
1 2 3 4 5 6 7
2. Length of typical Leéting.
More than
Less than 1/2 kr. to 1 hr. 1-2 hrs. 2-3 hrs. 3 hrs.
1/2 hr.
1 2 3 4 5
liow please considar what usually or typically heppens in this meeting. For each

of the 11e.5 beive (nualer 3 through 33) choosé one of the numbers and mark it
on your &nsuwar sheet.

1. This is not typical at all; it never happens.

2. This is quite untypical it raraly happens.

3. This is rore untypical than typical, though it dozs heppen som.
4. This is mor2 ispical than not, but it deesn't heupen o lot.

5. Thie is fairly iypical of this neelings it happens quite often.
6. Thic is very iypical of this neeling; it happens repeatedly.
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3. Uhon problems o2 up in the moeting, tliey are thoroughly cxplained unlil every-
onz undersiands vhat the problem is.

1 2 3 4 5 6
4. The firsi solution proposed is often accepted by the team.
1 2 3 4 5 6
5. Team nzwbers cou2 to the meeting not knowing what is to be presented or discussed.
1 2 3 4 5 6
6. People ask why the problem exists, what the causes are.
1 2 3 4 5° 6

7. There are any problews which team menlars are concerned about which never get
on the agenda.

1 2 3 4 5 6 .

8. There is a teadancy to propos2 ansvers without really naving thought tae problem
and its causes through carefully.

1 2 3 4 5 6

9. The teen discusses the pros and cons of several different alternate solutions
to a problem.

1 -2 3 4 5 6
0. Teanm seinbers bring up extrancous or irrelevant matters.
] 2 3 4 5 ' 6

1. The average person in the neeting feels that his ideas have gotten into the
discussion.

1 2 3 4 5 6

12.  Scmacne suyarizes progress trem time Lo time.

1 2 3 4 5 6

13. Decisions are oft:in left vague--as to what they arc, and who will carry them
out.
1 2 3 4 5 6

4, Either Latore the @ cvine or at its boghmndng, any team nenber con easily get
jlen, Lo tie ac2nda,

H

[82]
(o2

1 2 3 4
118
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16.

17.

18.

19.

20.

21.

22.

23.

24.

Team rewbers are afraid to be openly critical or make good objections.
1 2 3 4 5 6

The team discusses and evaluates how decisions from previous meetings worked
out.

1 2 3 4 5 6

Team members do not take the time to really study or define the problem they
are working on.

1 2 3 4 5 6

The sarm2 few team members seem to do most of the talking during the meeting.
1 2 3 4 5 6

Team marbers hesitate to give their true feelings about problems which are
discussed.

1 2 3 4 5 6
When decision is made, it is clear who should carry it out, and when.
1 2 3 4 5 6

There is a good cdeal of jumping from topic to topic--it's often unclear where
the group is on the agenda.

1 2 3 4 5 6

From time to time in the meeting, members openly discuss the feelings and
working relationships of the team.

1 2 -3 4 5 6

The same problens®*seem to keep coming up ‘over and over again 7-om meeting to
meeting. '

1 2 3 4 5 6
Team menmbers don't seem to care about the meeting, or want to get involved in it.
1 2 3 4 5 6

lhen tha group is thinking about a problem, at least two or three dificrent
solutions are suggested.

1 2 3 4 5 6
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Uhen there is disagrecnont, it tends to be smoothed over or aveided.

1 2 3 4 5 6

27. Sou2 very creative solutions come out of this group.

1 2 3 4 5 6

28. Iiany people remain silent.

1 2 3 4 5 6

29. Mnen conflicts over decisions come up, the group does not avoid them, but really
stays uith the conflicl and works it through.

1 2 3 4 5 6

30. The results of the group's work are nct worth the time it takes.
1 2 3 4 5 6

31. Teas members give their real feelings about what is happening during the meeting
itself.
1 2 3 4 5 6

32. Team wewbers feel very coumitted to carrying out the solutions arrived at by
the group. ‘
1 2 .3 4 5 6

33. \Mhen the group is supposcdly working on a problem, it is really working on some
other "under the table" problem.

1 2 3 4 5 6

34.  Team members feel antagonistic or negative during the meeting.

1 2 3 4 5 6

35. There is no followu-up of howo docisions reached at earlier meetings worked out
in practice.

K
13
[op])

2
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36. Soluticns and decisions are in accord with the principal's point of viev, bui
not necessciily with Lhe rest of ihe leam wmoibeors.

1 2 3 4 5 6

37. There are splits or deadlocks betieen facticns or subgroups.

1 2 3 4 5 6

2

38. The discussion goes ¢~~~ on witihout any decision being reached.

1 2 3 4 5 6 .

39. Team members feel satisfied or positive during the meeting.

1 2 ? 4 5 6

.

Meetings vary accerding to their privary focus of aitention. They may be mainly
focused ¢ infor. tionsrivine--taking ennouncements, explaining plans or rules,

dealing with rouiine vatt2rs. Or they may be mainly focused on problew-solving--
discussion and ducision, working out ansers to problems on the spot.

Thinking of the tean weetines, mark your «nswer sheet to indicate what percentage
of tins you estinate is actually spent on these two kinds of activities?

40. Information giving

] 2 . 4 5
Less than
(1o ) (10-25%) (26-50%) (51-75%) (76-100%)

41. Problem solving

1 2 3 4 5
Less than ‘
(10%; ) (10-25¢%) (26-50%) (51-75%) (76-1007)

Row st. 11 thinking of the lLean n2etings, what percontege of tinz do you think should
be spent on these 1ho types of activities, as far as you are concerned.

42. Inforuation giving
| 2 3 4 5

Lcﬁs.than . /
(30 ) (16-2 ) (26-50::) (51-75%) (76-103%)
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43. Problem solving

1 4 5
Less than
(10% ) pA 0% (51-75%) (76-100%)

CURRICULUM SPECTALISTS

44. 0o you have a curriculun speciolist working vith your team?

1. Yes
2. ho

Have you had any contact witn this person.

1. T have had sow2 contact
2. I have had rno contact

Now, thinking of the person you have indicated in the space ebove, to what extent
does he or sne encaga in the foilowing kinds of behavior? Please indicate on your
ansiur sheet the one nuuber in each row that best describes the behavior of this
person. .

Occa-
Almost sion- Fre- Almost
lever never ally quently alvays Always

66. Gives Llean rurbers 2 3 4 5 6
thne feeling wnat
their vork is an
"frportant” wctivity.

47. Gives toam nombers
the: feqiing Laat
they cen 1one sicnifi-
cant contributions to
fssroving the c1asss
room pertore nee of
their studentls.

Tekes a streng in-
tercst 10 Lo v ie2rs
professicaci duveiop-

nont.

LR
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Alirost Fre- Almost
hever — naver quently  abuays  Always

49. fiakes team meatings ] 2 3 a 5 6
a voluchble cducaticnel
activity.

50. FH2lps to elirinate 1 2 3 4 5 6
weaknesses in the
schools.

51,  Treats tegn az2noers 1 2 3 4 5 6
as professionzl
workers,

52. lus tean moambers 1 2 3 4 5 6
to undzrstond the
sources of i:xsort-
tant proovicms they
are facing.

no
w
B3
(8]
()]

53. Disnlays a strong 1
interest in i 2roving
the quality of tne
RIT program.

54. ODOrings to the atten- 1 2 3 4 5 6
tion of {oam o bers

educetict.al literature

that is of value to

thew in their jobs.

Has constructiv: 1 2 3 .4 d 6
suqg-ostions Lo offer

tean «Leders in

dealing with their

major provlems.

(3]
ot

56. Gets team 12rburs 1 2 3 4 5 6
to uporcur wreoir
perfoynance stencards
in their classroonis.

57. MHexinizes the vilfer- 1
ent skiils {ouad in
RIT's.

O
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FINAL REACTIONS

Answering those quustions may have left you with a variety of {ecelings. In order to
help wit! future cvcluations, we would apprcciate your answering the following
ques .ions .

58. About huw long did you spend in filling out the questionnaire?
15 win. 30 min. 1 hr. 1 1/2 nrs. 2 hrs. more than 2 hrs.

1 ? 3 4 5 6

59, If you had any of the feelings listed below as you were filling out the instruments,

lease put a check by that vord or phrase.
p

Airused
Annoyed
Bored
Comrnitted
Confused
Curious
Doubtful
Embarrassed

Frustrated
Frank

WONOCRDRWN - O

60. If you had any of the feelings listed below as you vere filling out the instruments,
please put a check by that work or phrase.

_Hopeful
____Interested
___Mistrustful

iervous
Obligated
Resentful
Stirulated
Tired
Uncertain
Uninvolved

N w O

|

1

5

S 00~ O O B

61. Did you find any of the questions especially difficult, confusing, or ambiguous?

1. Yes
Zz. lo




APPENDIX F

\
|
| TITLE I, CURRICULUM SPECIALISTS' QUESTIONNAIRE

In an effort to secure feedback from all Title I Curriculum Specialists relative
to on-site monitoring of T.tle I piograms, your frank responses to the following
items will aid our efforts in a more valid evaluation of the progress of the
Reading Improvement Team program.

1. How many of your supervised R.I.T. sites have you visited during the first
semester? (Fall, 1973)

2. MName three or more techniques of individualized teaching observed during your
visits that you consider to be innovative approaches to the teaching-learning
process.

(a)
(b)
(c)
(d)
(e)
(£)
(8)

3. How many R.I.T. teachers have requested your assistance this semester?

Number of times
A. Some reasons for these requests?
(1)
(2)
(3)
(4)

4. Do you have adequatc time to provide the kind of assistance required of you?

If not, why not?
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5. How many inservice meetings have you had with your
R.I.T. staff?
Individual R,I.T. teams?
ALL R.I.T's supervised?
6. From your experience what suggestions do you have for improving the R.I.T.
program?
7. What alternative program would you suggest in lieu of the R.I.T. progrum?
8. Are the Title I Inservice Center workshops providing R.I.T. teachers with
practical fdeas for individualizing instruction?
If not, why?
9. Have you noticed any changes in R.I.T. teachers' behavior that might be
attributed to the Inservice Center workshops?
1f not, elaborate.
1f yes, what are they?
.10. Do you think the Title I Inservice Center idea should be extended so that
there would be one such Center in each district? Explain.
11. 1In what ways have you been involved with parents of R.I.T. students?
Elaborate.
12. what information could the R.I.T. Evaluator provide you with that would enhance
your effective supervision of the R.I.T. program?
inision of Evaluation ' . 156 January, 1974
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APPENDIX G

TITLE I

ADVISORY COMMITTEE RECOMMENDATiONS
FOR
1974-75
AND
PRIORITY RANKING OF PROGRAMS

May, 1974




SUMMARY OF TITLE 1 ADVISORY COMMITTEE ACTIVITIES

1973-74
October 23, 1973 12:30 Orientation on duties of PAC
Review of Title I Programs
November 14, 1973 8:30 Bus Tour of Title I Programs
Clinton and Clinton Branch - RIT

R/15
Lincoln High School
Clark Branch No. 2 -~ R/15
Work Study High School

December 4, 1973 1:00 Communication Skills Workshop
Inservice Center

February 6, 1974 12:15 loly Guardian Angel School
Nonpublic Remedial Reading
and Remedial Math

March 6, 1974 12:15 Central City Lutheran School
Nonpublic Remedial Reading (Hoffman)
Evaluation Report

April 3, 1974 12:30 Stowe School
KED Program

May 8, 1974 12:30 Northwest-Soldan Title I Media Center
Ranked Title I Programs and
made recommendations

June 5, 1974 12:30 -Curriculum Services Building _ )
Review of 1974-75 Title I Application

MEMBERS::
Naomi Beaton Rose Murphy
Eula Mae Black Rayomie Parker
Virginia Boyd Marcella ®iper
Mattie Divine Ann Marie Reynolds
Myrtie Johnson Carol Streiff
Lottie Lewis Erlene Washington
Hettie Moore Christian Werstein

Sister Margaret Mullin

FLANNING AND PROGRAM DEVELOPMENT PROGRAM 9;ZRATIONS
5
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TITLE I ADVISORY CCHMITTEE

Results of Priority Ranking
of Title I Programs

May 8, 1974
The score was computed by assigning the following points to the rankings:
1st place = 5 points; 2nd place = 4 points; 3rd place = 3 points; 4th place =
2 points, and 5th place = 1 point.

TOTAL SCORE

Parents Teachers Total Resources JRANK
Public N=2¢6 N=24 N=10
Kindergarten: Extended Day (KED) 14 18 32 1
Reading Improvement Teams (RIT) 9 17 26 2
Rooms of 15 (R/15) 12 10 22 3
Work Study High School 14 7 21 4
Lincoln High School 1 8 19 5
Nonpublic
Remedial Reading 19 18 37 : 1
Remedial Math 17 18 35 2
*Twy forms could not be tallied because markings were unclear.

159
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SUMMARY OF THE TITLE I ADVISORY COMMITTEE RECOMMENDATIONS

FOR_THE STATE DEPARTMENT OF EDUCATION

1. Revise the student eligibility guidelines so that 1st graders with 2 months
or more educational deprivation could qualify for Title I programs; 2nd graders -
4 months or more; 3rd through 12th graders - 6 months or more.

FOR THE ST. LOUIS PUBLIC SCHOOLS

1. Expand the Kindergarten: Extended Day program .in public schools.

2. Include Kindergarten: Extended Day in nonpublic schools.

3. Provide additional supervisory assistance for Title I teachers both public
and nonpubiic.

4. Provide a variety of inservice workshops during the school year similar to
those offered during the summer.

5. Continue and expand Rooms of Fifteen.

6. Develop a remedial math program for Grades 1 - 8.

160
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FOLLOY THROUGH

I. INTRODUCTION AND FINDINGS

Introduction. The priinary purpose of this document is to prcsent the results of
the evaluation of Projoct Follow Through conducted during the 1973-74 school
year. A secondary purpose is to provide a description of the procedures which
were employed to obtain these results. In general, the evaluation procedures
are congruent with those described in the initial evaluation design which is
presented as Appendix A of this report. This design was prepared by the
evaluators with support from and in cooperation with Mrs. Virgie Carroll,
Director of FProject Follow Thréugh; the local Follow Through staff; and the
following administrators:s

John Anderson - District Assistant, Vashon

Warren Benning, Principal, Jefferson

Julius Dix - District Superintendent, Central-Vashon
Glyneece Fustace, Principal, Pruitt

Eula Fiowers, Principal, Carr

Era B. Perkins, Principal, Carver

Charles Shelton, Principal, Banneker

Edmund Squires, Principal, Franklir

James Wooten - Director, Federal Preacams

The 1973-74 evaluation of Follow Through has tried to build upon the foundation
which was laid by the 1971-72 and 1972-73 evaluations which were conducted and
reported by ¥r. James Wooten, who is currently the Director of Federal Programs
for the St. Louis Public School System. Positions of the descriptive information
in this report have been taken from the two previous reports prepared by

Mr. Wooten. Instruments and techniques used in Mr., Wooten's evaluations wele

emp loyed in this evaluation in order to pr~vide longitudinal data. 3

Format of Report. This report has been divided into three major sections. The
first section precsents introductory material and conclusions. The second section
presents a description of Project Folluw Through in the St. Louis Public School
System. The third section presents the data which was collected and briefly
describes the data collection procedures which were employed.

Since this evaluation report is being prepared for a variety of readers who will
be willing .o devote differing amounts of time to the study of the information
being presented, the ovidence and procudures presented in section three have been
keyed to the conclusions presented in the first section. Each conclusion 1S
followed by a refercnce to specific pages in section three. These pages contain
the information used as a basis for the conclusion. This should allow the reader
to pursue areas of interest with a minimum of effort.

Scone of the Fvaluation. Due to the limited resources available to support
cvaludtion activities, the evaluation was confincd to the determination of the
achiovement of the Projcct's objectives as stated in the Project's continuation
prorosal (sec Appendix B). Approximately $4,000 was provided by Projoct Follow
Through for cveluation services. lowever, that amount proved to be insufficient
to support ever this limitod evaluation. Thercofore, «pproximately $3,000 of
poard of Kducation furds wore required to provide the services to complete all
necessary evaluaticn activities.

II-65 162
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The conclusions censist of simple ctatements of the achievement of the Project's
objectives. The deygree of achievement may be ascertained by consulting the
pages indicated in parenthesis after each conclusion.

Conclusions.

1. Both the obsecrved classroom behaviors of teachers
and students were highly congruent with those
behaviors specified by the Responsive Environment
Approach. (See pages 74-75.)

2. On the averagec, Follow Through studcnuts showed a
12% inrcrease in the frequency of the exhibition
of the behaviors which were used as indices of a
"healthy" self concept. (Sce pagés 76-78.)

3. Project Follow Through achieved its objectives
concerning the improvement of basic academic and
learning skills. (See pages 79-83.)

4. Standardized test performance suggests a weakness
in the program at the second grade level. (See page 83.)

5. The following secrvices were provided for Follow
Through students (See pages 86-91):

a. Social
b. Medical
c. Nutritional
d. Dental

Recomrmendations. Froject Follow Through is doing a commendable job of achieving
its objectives with only one exception: The performance of second grade students
on the Netropolitan Achicvement Test is quite poor. Unfortunately the 1973-74
evaluation was not corprchensive enough to identify any reasons f. this poor
perforrance. If this standardized test is considered to be an accurate measure
of the learning which has occurred during the school year, then the Follow Through
second graders arc lecarning far Jess than Follow Through kindergarten, first, and
third grade students. However, if the degree of learning being achieved at the
other grude levels can also be achieved at the second grade level, then Follow
Through will clearly be one of the most successful programs ir the St. Louis
Public School Systcm. Therefore, an effort should be made tou thoroughly analyze
the activities which occur at the sccond grade level. This analysis should
include an assesswent of the adequacy of the Metropolitan Achievement Test as a
measure of the learning which has occurred. Activities at the other grade levels
should not be changed.

IX. DESCRIPTION OF FOLLOW THROUGH

Personrel. Follow Through is a program designed to prevent the loss of educational
benefits obtarned tlrougi Heid Start and sda.dlar prc-scheol proyrams. It provides
continucd special attcntion in ncdical, dental, nutritional, psuychological and
social services, as well as in education. Parent and community involvement 1is also
an inteqgral part of the progrem. The emphasis in Follow Through is on children

II-66
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nent and individualized educational activities.

Follow Through is a nuational program funded Ly the Economic Opportunity Act (EOA)
and ESEA Title I. The national proyram began in 1967. St. Louis' program began

in the 1968-69 school year with 40 kindergarten children. The children were
housed in tio zlassroons located at one school, and the program was staffed by one
director-tecacher, one teacher, two booth attendants, two teacher aides, one social-
medical aide and various volunteers.

The progran was expanded during the 1969-70 school year to 12 classrooms located
at 5 schrols, and s~rved 240.kindergarten and first grade children. The staff
increased to cne director, one project assistant, twelve teachers, six booth
attendants, twelve teacher aides, five social-medical aides, five "two-hour

lunch woriers", one secretary and various volunteers. During the 1970-71 school
year, 22 classrcoms at 5 schools offered the Follow Through program to 395 chil-~
dren, grades kg.-2. The staff was increased to one director, two project assis~
tants, 22 teachers, 6 booth attendants, 22 teacher aides, 5 social-medical aides,
6 "two-hour lunch workers'", 2 secretaries, 1 nurse, 1 parent-coordinator and
various volunteers.

The progrem was further expanded during the 1971-72 school year to 27 classrooms
at 6 schools. Four hundred and eighty~eight children, kg.-3, participated in
the program. The staff iwas increased to one director, three project assistants,
28 teachers, 6 booth attendants, 28 teacher aides, 5 social~-medical aides,

6 "two~hour lunch workers", 2 secretaries, 1 nurse, and 1 parent coordinator.

The staff for the 1972-73 school year consisted of one director, three project
assistants, 25 tcachers, 6 booth assistants, 25 teacher aides, 1 sccial worker,
5 social~medical aides, 10 "two-hour lunch workers", 1 secretary, l nurse, and
1 parent coordinator.

The staff for the 1973-74 school year consisted of one director, three project

. assistants, 22 teachers, 22 teacher aides, 5 booth assistants, 1 social worker,
5 social-medical aides, 1 secretary, 1 nurse and 1 parent coordinator, The pro-
gram served approximately 59 students in 22 classrooms in 6 schools.

Model Description. The Responsive Environment Approach (RCA) has been used by

the St. Louls Follow Through program from the time the program was implemented.
This model 1s bascd on three premises: (1) children learn at different rates,

(2) they learn in differcent ways, and (3) they learn best when they are interested
in what they are doing. The classrcom envirorment is fundamental to this program.
The environrent should offer opportunities for free exploration, self-pacing, and
individualization of student activities. Children should have their choice of
group participation or individual work and should be allowed to stay with an
activity as long as they like.

Activities should be self~rewarding and help children reccgnize their success
and determirnc their own readiness for a given intellectual task.

learning how to learn by developirqg flexiblc sStrategies for dealing with problems.
Teaching methods and instructional alds are geared to an open classroom environ-
i
The REA role of the teachor is that of stimulator and facilitator rather than |
that of an cutboriterian dircctor of learning. Tcachers and teacher aides ‘
structurc the classroom anvironment in such a rmanner that traditional academic |
goals ray be pursued in flexille and self-directed ways. Children are encouraged |
\
\
|
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to think through problems and are offered suppovt when it is needed,

In many traditional Aindergaiten through grade three classrooms, curriculvm
emphasis iIs on psychomotor skills and the cognitive areas of language and con-

- cept formution. These are the areas in which most children in the Follow Through
schocls' attendancc area presumably have been least stimulated by their pre-
school envirorment. While the objectives of Follow Through incorporate the
cognitive areac of language, concept formatior, training in psychomutor ski s,
progress 1is gearcd to the abilities of individual children rathei than to the
traditional expectations for each grade level.

In Follcw Through classxiooms, children are free to choose from a variety of
activities such as working puzzles, "playing hoase", painting, looking at books,
using the Language Master, creating stcvies, p aying with manipulative toys,
listenirg to records or tapes, and rhythmic physical activities such as marching
and duncing. £Small groups may play games independently or under the supervision
of project starff. There are also large group activities such as singing, show
and tell, or listening to a stcry. A child has the option of choosing not to

- participate in large group activities, but cannot disturb the group. The diverse
activities are designed to adjust for different learning styles and abilities of
childrer,

Kindergarten Follow Through classes have a booth attendant to assist the children
as they piay with an electric typewriter located in the learning booth. Usually
ten minutes a day per child is allcwed for this activity. Children have the
option of rot playing with the tupewriter. The sequence of learning booth activ-
itiec Is divided into five hierarchical phases: (1) free exploration, (2) search
and match, (3) discrimination, (4) typing origin:;l words, and (5) classroom re-
lated activities.

The primary objectives of the program are: (1) to implement a classroom environ-
ment based on the three premise: of the Responsive Enviromrent Approach, (2) to
help s° '-nts develop a healthy seif-iauge, (3) to improve basic academic skills
in the . - of longuage, reading, writing, and arithmetical anc reading problem
solving, () to develop situaticnal prublem solving skills, (5) to provide special
medical, dcntal, social and nutritional service, (6) to correct or improve for
indiv”1dual children emotional problems which are counter productive to learning
wnd to reduce *the total number of these problems, (7) to provide inservice train-
ing lfor admini.trative staff, teachers, and teacher aides, and (8) to achieve
active parent and cermunity involvement in the education (formal and informal) of
taeir chiidren.

Instriztion is individualized and activities and materials are provided which
help children recognize thelir success (through built-in feedback systems) and
determine their own readiness for intellectual tasks. A basic assumption of
the Follow Throuyh program 1s that children can effectively teach themselves
and each other in a classroom setting. Follow Through teachers are responsible
for siructuring thoe learning environment and directi.g students to learning re-
sources. In this ccntext, an individual student can be given a large degree of
freedom in choosiany performing, and evaluating intellectual tasks. In Follow
mhrough classrocms children are free to choose from a variety of activities
such «ao vorking puczlcs, wreating storics, listening to tapes, and rhythmic
physical activities such as marching and dancing.
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The Pcading Syste:., Open MHighwovs . Modern School Mathematics, and Mathematics
Involverint Prorroi!l ceries arc used 1n accordance with the philosophy of the
responsive envircermunt approach. In order to implemcnt these programs in the
Follow Through classrcom, inservice teocher training sessions are held to
familiarize teachers with the use of these materials and <uggest how they could
be Iinteyrated intu the responsive environmcnt approach. nservice 1is conducted
by Far Ilest Laboratoryu staif, dictrict curriculum specialists, psychological
services staff, and project assistants,

There are daily oprortunities for children to choose free'exploration, group
participation, or individual work. Follow Through teachers offer their students
the choice of either joining o srecific activity or working independently in a
related activity. In such instunces, students may choose to concentrate on one
part of tho given assignment. When indepcndent work is assumed, it focuses on
the acquirition of the came learning skill being taught in the group activities.
For exarple, while the group is listening to a story about the seascns of the
year, a child might Le making a calendar or drawing pictures that depict seasonal
changes. Children who wish to work independently are allowed to leave the group
with the provision that they will not disturb other children in the classroom.
Because there are sore academic requirements and expectations that are not easily
achieved through self-directed activities, the option to work alone is not pre-
sented for every clacssroom activity. Thus, the children learn both to direct
themselves in independent learning activities and to participate in group instruc-
tion.

Learning activities are structured such that the desire to explore, discover,
seek causuality and increase knowlcdge are reinforced. Introducing a choice of
learning activities can minimize the resistance and frustration of the reluctant
learner. For this reason, the Follow Through teacher must remain sensitive to
student rotivation and flexible in determining the most effective presentation of
learning activities. Follow Through students are encouraged to explore, expand,
and share their interests in group discussions and to deepen them through self-
directed study. .

Teachers and tcacher aides stimula . and facilitate learning rather than authori-
tatively direct it. To expand the student's learning resources beyond teachers
and textbooks, Follow Through tcachers and teacher aides initiate classroom
activities which focus on filrms, field trip specimens, manipulative objects, non-
required books, and the children's own experiences. The students a. e directed
toward serking their own sources of information. An important channel of instruc-
ticn is interaction with peers. Students learn to refer to each othe. for help
in working on a problcim, Jinding inforration, verifying their own perceptions,
and comparing ideas. The recognition of these other learning resources decrease
the reliance un teachers as the sole source of information. The teachers and
teacher aides become sources of guidance rather than classroom directors.

Teachere and teacher aides structure the modified open classroom program SO that
traditiono! dcademic goals are pursued in flexible and self-directed ways. The
Follow Through clas.room precgram integrates district rcquirements, pirental con-
cerns, student nceds, and teachor objectives. The classroom is a medium of com-
munication in which traditional ecademic goals are pursucd In a free and fluid
environmu: £. Activiiies are rol unstructurecu, but are designed to encourage
voluntary rother than corpulscry p.rticipation. Instruction in listening,
speaking, and writing skills is based on spontanecus student expression (for
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example, on a tapc 1ocording). [Lyercises in physical movement are included in
drama, rwovemnent, music, and handwriting instruction. Art classes encouraged
the students to explore varicous media, such as papier mache, metal wire, and
collage techniques. Each child was thereby guided to invest his talents in
his lecarning expericnces.

Teachers and teachker aides encourage students to think through problems and to
understard the whv and how of the solution. Discussions In the Follow Through
classroc.. encourace 1eflective silence as well as oral response. Questions are
posed that requirce cynthesis, analysis, or evaluation - rather than a pat answer.
For exarple, instead of asking '"What crops are raised in Japan?", a Follow Through
tracher right say "T¢ll me all you <now about the Japanece people." As the
teacher develops skill in asking questions, the studesits develop skill in think-
ing through their rcsponses. l'ollow Through teachers also encourage students to
consider alternative solutions to questions posed. Questions such as "What else
could have happened?” and "Can you think of another way to arrange these things?"
catalyze imaginative and novel approaches to a given prcblem.

Students are ecncouruged to acquire and use oral communication skills frequently
and effectively. Follow Through stu”fents are given constant opportunity to ex-~
press thcnselves orally in group discussions and through the use of a tape
recorder. They arc also encouraged to work Iin pairs, discussing problems and
sharing Ideas. Activities Iincluded retelling stories in their own words, express-
ing personul likes and dislikes, describing their environment, and evaluating
situations. The teacher directs group discussions so that each child will have a
chance to e¢xpress hinself. Instruction in oral communication skills is based on
the cffectiveness In these settings,

The Follcw Throvgh program also provides special medical, dental, nutritional

and psycholrgical scvrvices. Elcmentary school children In St, Louls receive a
complete physical examination cvery two years. These examinations are complete
witn Inoculations and irmunizations. In the typical school setting, discovered
physical defeccts are routinely reported to the parent. Follow Through's medical
services program is corsiderably rmore corprchensive. Social-medical aides obtain
appointronts to the clinic or private doctor. In cases where the parcnt does not
or cannot take the child for his appointment, the social-medical aides perforr
this service. These aides also assure that treatment of defective eyes, ears,
skin, and feet Is obtained at minimal cost based on the parent's income.

Dental examinations were given Iollow Through children and preventive and correc-
tive apjo.ntrents were scheduled as needed. Follow Through children whose parents
were urable to keep the appointments were taken to the neighborhood Jefferson-Cass
Clinic by social-medical aides (one aide per school).

Breakfast is available to all eligible children within the district at no cost to
the child. Follow Through children have the option of being served fruit or juice
later in the morning as a beforc recess snack while the milk, cereal and/or
doughrut s served beticcen 8:00 a.m. and 8:15 a.m. At noon, each Follow Through
child is served a Vit-A-Lunch plus a hot mcuat dish and/or vegetable suppleirent,
again at no cost to the child. ©he menu may vary fron sandwichcs to casseroles.
The food iy preparcd et a certral kitchen within the school district, truck-
delivered to gcheols in tri-veurr contaliners, and served by "two-hour lunch
helpers” provicded by Follew Through. Toacher agsistants help when needed. In
schools tiat do rot have a zafeteria, childron cat in thelr Follow Through class-
roomws. khon a schovt cafetrFia 1c available, Follow Through children are perriitted
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to eat eurlier than the other children to avoid problemns created by lunch
differencecs. Since Follow Through kindergartners attend school a full day,
they are also included in the lunch program.

Basic psychological services are provide by a clinic psychologist. Psycholog-
ical serviccs include: (1) psychological screening, (2} classroom observation
and progrun participaetion, (3) follow-up testing and recommendations, and (4)

parent involvement. Psychological screening is achieved by using a teacher rating

rating scale based on observations of each child and the Boehm Test of Basic
Concepts. These tests are used to aid in detecting children in need of psycho-
logical hclp. Classroom observations and participation serve two functions.
First, thc observers cin pay close attention to defined bchaviors such as
hyperactivity, and agyressiveress. This allows identification of children

with marginal emotional problems. Secondly, the observers participate in the
developrent and implementation of prescribed treatments.

Fducational achievement is presumed to be., in part, a fuaction of the natural
contributicns which parents and community mcke to the learning process. For
this reason, an objective of the Follow Through program 1s to get the parents
and cormunity involved in the education of their children. The PAC (Parent
Advisory Cumittee) exists to help close the gop between school and home. The
cormittee is the instrurent by which pargnts and community can share In deci-
sions, planning, and organization of Follow Through activities. It is composed
of parents and other cormunity people. Monthly PAC meetings enable parents and
members of the community to become acquainted with project staff, acquire infor-
mation about the program, and provide input to future project activities. The
schcol benefits by having a buili-in system for disseminating information about
Follow Through activities, thus bringing parent and community perceptions of
what happens in school closer to reality.
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PROGRAM COSTS 1

PERCENT
FUND FUND OF GRAND
TOTALS TOTAL
EOoA (Fund 32) $308,890.87 56.7%
Title Onc (Fund 60
Salaries $37,680.00
Fringe 5,051.42
Health 543.06
Total Fund 60 43,274.48 7.9%
Board of Ed
(Fund 05)
Salaries $167,471.96
Fringe 22,491.48
Health 2,758.40
Total Fund 192,721.84 35.4%
Grand Total $544,887.19 100.0%

Follow Through PER STUDLNT COST3: 1973-74
No. of Students COST PER

FUND COST (Feb.1974) STUDENT
EOA $308,890.87 L 445 $694.13
Title One 43,274.48 % 445 97.25
Board of Ed. 192,721.84 L 445 433.08
Totals 544,887.19 ~445 $1,224.46

1
The costs rerorted above do not include costs incurred by the

program but not charged directly to the program through the
norrmal operaticn of the fudiciary accounting system employed

by the St. Louis Public Scncol System. These costs include

the cost of the time which a principal devotes to the program,
the cost of volunteer time, and the cost of additional classroom
space.
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PERCLNTAGE CHANGE
FROM PREVIOUS YEAR

EOA COST : 1968 - 74

School EOA

Year COST
1968-69 s 32,913
1969-70 181,142
1970-71 317,824
1971-72 373,073
1972-73 291,084
1973-74 308,891

TITLE I COSTS : 1968-74

1968-69 9,000
1969-70 36,102
1970-71 45,665
1971-72 45,930
1972-73 46,601
1973-74 43,274

II-73

450% increase
75% increase
17% increase
22% increase

6% Iincrease

301% increase
26% increase
1% increase
1% increase
7% decrease
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IIT. ASSESSMENT Of ACHIEVENENT OF OBJLCTIVES

1.

Objective

To Implerent a clussrcom environment based on the three premiscs of
the Pesponsive Envircnment Approachs children learn at different
rates; they learn in different ways; and they learn best when they
are interested In whkat they are doing. The Responsive Environment
Approach emphasizes learning how to learn In addition to learning
specific subject content. Identifiable characteristics and specific
objcctives of such a classrcon environment are:

a. Instruction is individvalized and activities and
miterials are provided which help children recognize
their success (through built-in fecdback systems)
and cetermine their won readiness for intellectual
tasks.

b. The Readinco Susters, Oren Hichwaus, !odern School
Matheoratics and Matheratics Ipvolvorent Proyrow
scries arz> used in accordance with the philosophy
of the responsive environment approach.

C. There ase daily opportunities for free exploration.

d. There are daily opportunities for children to choose
between group participation or individual work.

e. Learning activities are structured svch that the
desire to explore, discover, seek causality and
Increase knowledge are reinforced. :

f. Teachers and teacher aides are stimulators and
facilitators of learning rather than authoritarian
directors of learning.

g. Teachers and teacher aides structure the modified open
classroom in such a manncr that traditional academic
goals are pursucd in flexible and self directed ways,

h. Teachers and tecacher aides cncourage students to
think through problems and to understand the why and
how of the solution.

1. Students are encouraged to acquire and use oral com~
munication skills effectively.

Rationale for Assessment

Since the project Lesan in St. Loufs in the 1966-69 school ycar, since

the achicvenment cf category I objcctives are well documented in the two
most rccent evaluation reports, and since the project reta’ns the same

personncl; assessiaat of catcgory I objectives should not receive a
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great decl of empharis. Since 21 of the 22 Follow Through classroom
teachers were also part of the project last year, there is every reason
to belicve that the category 1 objectives will again be achieved in
other areas. Since the resources available for evaluating this project
are limited, expcnditure of these resources in areas other than the
assessrent of catcgory I objectives appears most appropriate.

Criteria

Follow Through clacsrooms are expectaed to provide a particular struc-

ture as o means for achieving the program's goals for pupil learning.

Therefore, the following criterra rublished by the Far west Laboratory
were uscd as a guide in developing observation criteria:

«..The objective of helping children either maintain or develop the
processes and characteristics of good problem~-solvers is long-term.
Neverthelcoss, it 1s so significant chat some effort must be made to
sece if the educational process is likely to encourage or discourage
the kind of behavior we are sceking.

This form of expericnce is generally described by the notions that
guide the way that the classrooms are organized and the teaching
methods that are uced. That is, the child should be ahle to explore

the learning environment, be self-pacing, receive feedback that tells
him the consequerces of his acts, and have opportunities to discover
things about himself and his physical, cultural, and sccial environrent.

In order to describe the organizational structure of learning experi=-
ences in rollow Through observatiors will focus upon a selected sct of
characteristics. The characteristics selected for examination are Ve~
lieved to reflect the extent to which individual learning experiences
were provided in the classrooms.

The two classroom characteristics to be obscerved are the number of
instructional groups in the classroom and the frequency of communica-
tion between the teacher and the individual pupil. i

Since these characteristics were observed in previous evaluations,

only a smull sample of observations will be made. If the data obtained
thiough these sample oklservations is comparable with the data obtained
in previous evaluations, then the Category I Objectives will be con-
sidered to be achicved.

Methodology

The same procedure and same instruments used in previous evaluations

was employcd in this evaluation. Observations were made in all Follow
Tnrough classroors. Chservation periods of 25 minutes each on different
mornings were scheduled for these classrooms. The observation form
requircd the observer to record a classroom profile ecvcry five minutes,
which provided a pessibie total of four observation periods for ¢ach
classroci. All observers wsed « Jozally designed form which was created
specificolly to quantify the classroom churacteristics to be measuraed.
Fach Follow Throvgh classroom was obscrved twice - once in December, 1973,
and once 1in March, 1874.

II_75 Pa
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Result:;

The results of these observations are presented in the tables on che
following pages.

6. Conclusions

The degree of change indicated by these results may be intecpreted as
indicating substantial, positive, beneficial progress. Since progress
is often measured as the degree of change from a starting point without
careful anslysis of that starting point, it is most Important to point
out that the 1972 results woere good. Follow Through classroom observa-
tions indicated that what was good in 1972 has become very much better.,
It has irmproved in an area in which there was not a great deal of room
left for improvement. This is an impressive accomplishment.

Self-Concept.

1. Objective

The objective of Project Follow Through was to improve the self concept
of rollow Through ctildren. .

2. Rationale for Assessment

The Iinitial intent of the evaluator was to employ a simple pre-post
design utilizing a standardized test of self concept. However, after

an cxtensive search of available instruments this approach was abandoned
because cf the inability to locate an instrument with established valid-
ity and reliability coefficients for a similar population. Therefore,
the evaluator decided to use the Classroom Behavior Inventory, which

had been developed but not utilized by Mr. Wooten and the I'ollow Through
staff during the 1972~73 school year. A copy of this instrument and the
instructions for using the instrument are presented in Appendix C.

Since the Follcw Through teachers participated in the development of
this Instrument, it had the advantage of being familiar. A#Although this
instrument had not been used, this evaluator believes the instrument
does possess construct validity.

3. Criteria

The instrument requires the classroom teacher to observe each student
and indicate the frequency of 24 behaviors the child exhibits each month.
The fregquency of these behaviors is assumed to be ar indicator of the
child's self concept. Therefore, a simple increase in the frequency of
these behaviors was sclected as the criteria for improvement in self
concept and achievement of the objective.

4. Methodology

The instruments and instructions were mailed to all Follow Through
teachers i Noverber, 1973, In llay, 1974, the teachers were asked to
refurn the instrurcnts. Dleven returned thoum. FEleven did not. See
Arpendis C for a conplet description of the manner in which the
Iinstrume nt was used.
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Results

A three-step procedure was used to analyze the data. First, the mcan
frequency rating for all 24 behavior.  at the beginning and end of the
year for cach child in ¢ach classroon was determined. Second, the

mean of the means for a.l children in each classroom was determiaed.
Finally, the mean of the classrocm means was determined, The classroom
means and the mean of the classroom means are presented below,

Classroom Classroom Means
Beginning End

1 2.69 4.52

2 3.00 3.58
3 3.08 3.61
4 3.78 3.80

5 2.87 3.08
.6 3.57 3.56
7 3.83 4.22
8 3.07 3.95
9 3.78 4.21

10 3.38 4.07

11 2.61 3.77
Total 35.66 42.37
v 1 + 1

Mean 3.24 3.85 -

Conclusions

A rating of 3.0 was defined as meaning the child exhibits the desired
behavior akout half of the time. A rating of 4.0 was defined as mean-
ing the child exhibits the desired bechavior most of the time. Therefore,
the obtained means indicate that the frequency of the desired behaviors
increased during the 1973-74 school year, Furthermore, according to the
established criteria, Project Follow Through achieved its objective of
improving the self concept of its children.

Achicvenent.,

OLjective

To improve basic academic ard learning skills in the areas of language,
reading, writing, arithmetical and reading problem solving, arithmetic
computation.

Rationale

In both 'he 1971-72 ond 1972-, 3 cvaluations the Stanford Larly Achicvement
Pest and the Metropoliten Achieverunt Test were used to measure lmprovement
in basic learning and academic skills. Because of this precedent and the
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desire to maintain a longitucdinal data base, these tests were once
again employed.

Criteria

The following criteria was established for determining the degree
of achievement of this objective:

Each student's raw score of the test and subtests will
be converted to a percentile ranking which will be used
as the basis for assessing the student's progress. If
the student is progressing at the same rate as his or
her peers, the student's percentile rank should be
approximately the same on both the first and second
test. If the student Is proyressing faster or slower
than his or her pzers, then the student's percentile
ranking should either increase or decrease accordingly.
A student’s peers will standardize the instrument and
derive the percentile rarnkings. Student skills will be
considered to be improved if Follow Through students
cither maintain or increcase their percentile rankings.

Methodology

A pre-post-test design was employed. The Stanford Early Achlevement
Test was administered to all kindergarten students iIn October, 1973,
and May, 1974. The Metropolitan Achlievement Test (MAT) was administer-
ed to first, second and third grade students at the end of the 1972-73
and 1973-74 school vears. Since the MAT was considered Inappropriate
for bcginning first graders, no pretest scores were obtained for first
graders.

Results

GRADE Percent of students whose
percentile rank on the Stanford

Incrcased Remained Decreased
Constant
Kindergarten
N =176 54% 20% 26%

Ir-80 1;7.?




It should be not.ld tﬂdt 70% of the students whose percentile rank decreased
werc 1ir the kindergdarten at Carr Elementary school. Also, €7% of the students
whose percentile ronk ruemaincd constunt were also In this ki.lergarten class.
When the 26 ctudents at Carr are deleted from the analysis, the results are
as follows:

N = 50

Percent Increasing = 80%
Percent Rewalining Constant = 8%
Percent Decreasing = 12%

Percent of students whose percentile
ranking on the reading subtast of the MAT:
GRADE )
Increased Remained Decreased
Constant
Second 54% 18% 28%
N=72
Third 51% 26% 23%
N =93

Percent of students whose percentile
GRADE ranking on the mathematical concepts
subtest of the MAT:

Increased Remalned Decreased
Constant
Second 62% 22% 17%
N =74
Third 70% 9% 21%
N = 41

178

Ir-81

ERIC

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

Since the «.ount of gain in learning expresscd in grade equivalent units was
reportued in the 1971-72 ard 1973-74 evaluations, gains will also be reported
in this decurent. Howcever, the procedures used to compute these galn scores
differs from the prccedures emplcyed in provious vears. In previous evalua-
tions nequtive gain scores were used in the analysis, and average gains were
reported as @ point e€utimates. The 1973-74 gains were computed using a pro-
cedure bascd on a ratioral which was partially developed by Caylor and Stricht
(see Appendix D). Thi. procedure is based on the following assumptions:

1. Siudents practice ba.ic learning skills throughout
the sckhkeol year.

2. Conti.;ual practice of basic ledrning skills does not
result in the deterioraticn of these skills.

If thesc assunptions are accepted for a group of students, then the achievement
or le=arning sk..ls of these students can only remain constant or increase.
Thercvfore, standard.czed test scores which indicate a negutive gain Letween the
pretest and posi-test must be considered to be artificial and attributable to
errvors of me.s. rement. This allows two alternate procedures for computing the
average gain score for ~ group of students.

Fither all st dents with negative gai. scores may be deleted from the analysis
or each indivi "ual negative gain score may be entered into the analysis as a
zero gain <core. (cmputing an average gain score using both procedures allows

a range to bo teported. The gain which was actually achieved will lie somewhere
between the low computed with zero scores and the high computed by deleting 11
students wi.h negative scores.

The procedurecs outlined above were employed to compute gain scores for Fcllow
Through second and third grade students on the reading and the mathematical
concepts subtest of the Metropolitan Achievement Tesc. This procedure was also
us~d to ccmpute gain s~nres for fourth and fifth grade students who were formerly
in the Follow Through prog.am on the reading ond total mathematics scores on the
Iowa Tests of Basic Skills. These scores are reported below. The units of
measvrement are grade equivalents, '

READING MATHEMATICS

GRADE PRE RANGE PRE RANGE )
TEST | OF GAIN TEST OF GAIN
SCURE| SCORES | SCORE SCORES

LOW | HIGH % LOW § HIGH

2nd 1.9 .4
3rd 2.4 .8
4th 3.0 .7
5th 3.9 o5




1n order to previde an indicatior of the performance of Follow Through students
during the last three school Yyears, the grade equivalent gains in reading are
reported Lolow. This Infermation indicates that performance has Improved at

the first, second, and third grade levels. However, the performance of second
graders on theo Metropolitan Achicvement Test has been ¢nite poor. Unfortunately
the 1973-74 cvaluation was not comprehensive enough to identify any reasons for
this poor purformance. If this standardized tect is considered to be an accurate
measure of the learning which has occurred during the sch-ol year, then the
Foliow Thrnugh second graders are learning far les< than Follow Through kinder-
garten, first and third grade students. Therciore, an eff..t should be made to
thoroughly analyze the activities wh.ch occur at tihe second grade level. This
analysis should include an assessrcnt of the adzquacy of the Metropolitan
Achievenent Test as a weasure of the learning which has oc.urred,

Grade Equivalent Gains in Reading

Grade School Year sun N MEAN

T73-74] 72-73 |71-72
1 .9 9 7 2.5 3 .8
2 .5 .4 .2 1.1 3 .4
3 9 5 .6 2.0 3 .7
4 g | 1.5 2.3 2 1.J
5 6 .3 1 .6

The reported gains for first graders in the above table are based on the
assumption that first graders begin the first grade at grade level.

6. Conclvsions

According to the established criteria Project Follow Through is achieving
its objectives concerning improvement of basic academic and learning

skills. However, the data indicates the possibility of a weakness in the
progra at the second grade level. If this weakness is real and not simply
an artifact of the instrumentation, and if this weakness can be corrected,
future Follow Through students can be cxpected to perform at or very »ear
grade level until at least the end of the fifth grade. If this is achieved,
Follow Through will c¢learly be one of the best and possibly the best program
in the St. Louis Public School System.
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Situ-tional Problem Solvine £kills

i Obiective

Project Follow Through's objective was to develop situational problem
solving skills as measured by the student's ability to choose from
scveral alternatives an alternative that offers the best solution to
the problem situation.

2. Rationale for Assessnment

The achievement of this objective was not assessed during the

1973-74 school year. The objective was not assessed because suitable
instruments for measuring situational problem solving skills are not
available, and the resources necessary to construct a suitable instru-
ment were simply not available.

3. Discussion

The direct measurement of situational problem solving skills appears
to re a most difficulc task requiring large amounts of resources.
However, these skills may be directly measured if a change in these
skills is associated with changes ir other constructs which can Le
directly assecsed. Before expending the resource necessary to
directly measure situational problem solving skills, a search of the
literature should be made to identify the relationships between this
and other constructs. If suitably proxy reasures can be identified,
they should be utilized.

Services

1. Objectives

a. To provide spec.al social, nutritional, medical and dental
services to Follow Through children.

1. To provide students complete physical examinations
and make results known to parents.

2. To provide dental examinations and corrective services.

3. To provide the amount and kind of food which meets
minimum daily nutritional standards. :

4. To provide social services in the areas of attendance,
truancy, relocating parents, and securing clothing for
children. Achievemerit of these objectives will be
determined by the need for such servicrns and the extent
to whicn these needs are met.

b. To correct or improve for individual childrcn the emotional problcems
which are « unterproductive to learni»ng aad to reduce the total number
of these problems. Problems will be corrected through observer-
teacher~student interaction in the classroom, through teacher-
psychologist meetings, through parent-psychologist mectings, through
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student-payclologist mectings and, in severe cases, through insti-
tutions. Teachers refer children with emotional problcms to Psycholog-
ical Services and Psychological Services is responsible for prescrib-
ing and inplementing correctional procedures within the limits imposed
by the size of the staff. )

c. To provido inservice training for administrative staff, teacher and
teacher aides.

1. Far West Laboratory will provide for administrative staff
additional training implementing the Responsive Environment
Approach, and will prepare them to conduct inservice train-
ing for Follow Through teacihers and aides,

2. Far West Laboratory and consultants will train project
assistants and teachers in techniques which will enable
teachers to adhere to the R.E.A. philosophy while using
the Reading Systens and Modern School Mathematics scries.

3. Curriculum specialists and publishing consultants will
provide additional inservice training in Reading Systems
for project assistants who will in turn provide inservice
training for teachers and teacher aides.

4, Project assistants will provide inservice training for
teachers and teacher aides in communication skills and
methodology to tecam teaching,

5. Project assistants will provide inservice training for
teacher aides in teaching techniques, construction of
educational materials and games, and in performing in-
structional ané supportive roles which implement the
Responsive Environment Approach.

6. Psychological Services will provide for teachers inservice
training in methods of identifying children with emotional
problems and in the use of Psychological Services' resouices.

7. A variety of courscs will be offered at local colleges «nd
universities for parents who have not completed high scuool.

8. The Parent Advisory Council will hcld informal weekly
activity meetings for parents whnre concerns of the
Follow Through p:sogram are discussed.

9. The Parent Advisory Council will hold formal monthly
meetings for parents and conmunity members where concerns
of thec Follow Through program are discussed.

10. Hold a minimum of three overall PAC meetings per semester
where voncerns of Follow Through are discussed.

17, Parents will be instructed in the use of the toy library.

I1-85
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12. Conduct a Summer Werkshop vhere parents: . -

a. Learn effective commnications and the role
of values, systems, judgments, and attitudes
In the cormunication process.

b. Learn to handle family problems.
c. Develop thelir extrovergive skills.
Rationale for Assessment

The objectives for these categories recguire project Follow Through
staff mewbers to provide ccrtain specified services. Only the amount
of services provided requires assessment. Determination of the quali-
tative aspects of these services in an objective, defensible manner
would not ¢nly ke quite difficult but apparently gquite unnecessary to
satisfy federal and state regquirements. Therefore, this evaluation
will follow the procedure established by the 1971-72 evaluation.

Only the amount of services provided will be determined and reported.

Results
a. Social, Nutritional, Medical and Dental Services

Because the soclal environment of the Follow Through children

may deter their learning, the Follow Through program is sensitive

to social,cmotional, and physical needs that the child brings with
him to the ciassroom. Specia’ services are avallable to alleviate
these problems whenever poss: .le.

Onec function of the social services Is to monitor school attendance
to help assure every school aye child of educational opportunities.
Students with prolonged absences or those who withdrew from school
are referred to the social worker for investigation. During 1973-74,
six children were reported for absenteeism; In each case, the social
worker contacted the home to determine the reason for non-attendance.
This information was then conveyed to the school teacher. An addi-
tionzl 21 children withdrew during the year. Most of the with-
drawals were due to urban renewal family relocations. The overall
attendance record for children eniolled in the Follow Through program
was very good and was better than the attendance record of non-
Follow Through children at the same schools.

Social services also try to amend physical, medical, and health
problems of Follow Through children. This year, referrals were made

to the social worker concerning such physical needs as —isuval problems,
a Kidney infection, a burn, and hyperkinetic lehavior, Also, clothing
was obtained for two Follow Through children.

In caring for medical needs, 450 Follow Through svudents received
medical heelth examinations. These included general examinations,
Irmunizations and audiometer tests (given to 242 Follow Through
students). Dental cxardnations were held at the Jefferson-Cass Clinic
for 425 Follow Through students and glasses were obtained for one
Follow Through student.
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Psychological Scrvices?

The basic psychelogical services are provided by Robert I, Williams,
Fh.D., a Clinical Psychologist and Professor of Psychology at )
Kaohington University. In addition, a fourthk year graduate student
in clinical peychology freonm Fashington University, Mr, Harold Teasley
and Mrs. Doris Wilkins, Project Ccordinator for Dr, Williams served
as additional staff for the 1973-74 school year.

Bric¥ly, psyclological services covered a range of activities includ-
ing (1) psychkolcyical screening, (2) interviews, (3) classroom obser-
vations, (4) program participation, (5) follow-up, (6) testing and
reconcaendations, (7) parent involvement, and (8) inservice workshops
for parents and teachers.

Psychological screening is cchieved by using the Boehm Test of Basic
Concepts, observitions, Themes Concerning Blacks, a thematic apper-
coption test developed by Dr, Williams and several of the conventional
tests such as the WISC, the I’PPSI, figure drawings, etc. These tests
and interviews arc used in detecting children who are in need of

'psychological help.

During the 1973-74 school year, 13 referrals for individual psycho-
logical screening were received. Twelve of these children were seen
after parental consent was obtained, the 13th child was not secen
because the parent did not grant permission. The parents oI these
children were secen on an average of one time, as well as the teachers.
Conferences were held in order to provide feedback to the teachers.

The range of problems was broad but typically the children did not
suffer serious personality disorders but representod situational or
transitional childhood proktlems as w:ll as inter-personal difficulties
occurring within the school and home context., Pect of this was related
to some discontiruity between the experiences within the home and
experivnces within the school. This information was fed back to
teachers and staff. In one or two cases, however, there were some
serious physical organic problems, and paren“s wcre recommended to take
the child to their physicians. - Feedback was provided in all instances
to parents and teachers. Psychological reports are on file within the
Follow Through office as well as teachers receiving copies of the final
psychological report.

During the year an intensive effort was made *o rcach teachers and
parents threough workshops. A total of ten full-day and fourteen
half-day workshcps were held, for a total of 24 workshops throughout
the year.

The initial workshops began in August, 1973 as part of the preschool
inservice training. During the month of July and the first part of
August, scveral contacts were madce with the Follow Through Dircctor
and Program Assistants to develop the workshops for the preschool
inservice workshoys.

1 Ly
“This section was preparc¢d by Dr, Robert L. Williams.
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Duriny the period Auguct 13th through August 17th, five all-day
workshops were heold with parents and teachers as tollows,

Firgt Day - During the first day an overview of the week~-long pro-
cecdirys was given, and goals and directions for the coming year were
discussed. This wvas followed by questions and sugagestions from the
Follow Through staff. The discussion dealt primarily with review of
the prcgress of the previous year in comparison with this year's gcals.
Part of this was focused on positive uzspects of Black children rather
than e¢xclusively on weaknesscs. Many of the children are emotionally
strong und healthy. Teachers and parents were encouraged to build on
the strengths of the children rather trhan focusing entirely on weak-
nesses.

Second Lay - On the second day, two fflms were shown for discussion,
The first film was entitled,"In the Eye of the Beholder", and the
second one, "In the Eye of the Storm"”., Discussions followed the show-
ing of the films and attempts were mwade to relate each of these films
to, actual classroor situations.

Third Day = The third day session was conducted by Dr. Horace Mitchell,
Assistunt Professor of Education and Black Studies, Washington University.
Dr. Mitchell did an indepth follow-up of the Parcnt-Tecacher Effoctive-
ness Training. He usced time tc give concrecte examples and suggestions

of interparsonnel relationship; communication skills; how the

teachers and staff are accepting behavior of children; how they

mizht hardle the situation when problems exist; and how to determlne
whether a problem exists.

Fourth arnd Fifth D.us - The last two-day sessions were conducted by
Mrs. Barbara Roquewcore, M.A., of Washington, D.E. Board of Educction.,
Mrs. Roquemor~ was brought in by Dr. Williams to previde sessions on
Diagnosctic Prescriptive Teachina. The first day, Mrs, Roguciore gave
suggestions for diagnosing lecarning disabilities., In addition,

Mre. Roquerore previded handouts explaining learning areas and the
teachingy aids. On the last dau of the workshop, Mrs. Roquemore pro-
vided instruction sheets and assisted the Follow Through staff and
teachers in making various teaching aids.

Another workshop was hkeld on October 19, For this workshop, Dr. Thomas
Gunnings, Professor of Psychologyu of Michigan State University,
Lansing, Michigan, was invited in by Dr. Williams to conduct the work-
. shop on Sustemic Counseling. Dr, Gunnings started the session by

- discussing the inate ability of children to learn and stated tha’
learning must be fun ard challenging. He encouraged teachers to
motivate and inspire children hy making the task of learning interesting.
He dcrmonstrated several matheratical games that could be used to stimu-
late thoujht and discussion emong children. Part of Dr. Gunnings'
discussicn centered on tcaching chil iren the process of taking tests,
the proccss of logical elimination, ind recognition of test patterns, ete.

puring Decornber, four workshops were hceld. These workshops coverced
topics submiticd in advance by follow Througi teachers. Some ol the
are.e covered were: Dehavier Fodification, Interpcruonnel relationships,
teacker/ckilcé relationships, stulbborn children, und lcarning dicabilities.
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buriny the workshups, parents and teacher: discussed ways of deal.rg
with these particular problems with the psychologist.

During Junuary, a number of workshops were held at different schools
within the Follow Through district. A decision was made to discuss
learning Jizabilitics with teachers and parents, A book by Kirk,
entitled "Faycholinguistic Learning Disabilities Diagnosis and
Remediation”, was assigned the teachers.

During tho month of February, several workshops were held that
discusscd the language of children. Some exarmples utilizing the
process of Associative Bridying the classroom were given. In addition,
an audiot.pe on Strlistic Features of Black English, py Mr. Ernie Smith,
was played. Open discussion followed the playing of the tape. Sevcral
parents who attended felt that the sessions were quite valuable,

buring the month of March, several additional workshops were held

around the reuading assignment on Psycholinguistic Learning Disabilities.
Discussion covered the follewing topics: Concept of Learning Disability,
understunding of concept, and the purpose of testing. During the work-
shops, small groups were formed and children with specific learning
problens w.re discussed. Part of the workshop was used to demonstrate
the Illinois Test of Psucholinguistic Abilities.

buring April, several workshops were held at Follow Through schools
with heavy cmphasis on designating April and May as Follow Through
Parents Month. One evening meeting was held so that working parents
could attend. An all-out effort was made by the staff to welcome and
involve parents in a number of activities. Parents were invited to
attend the workshops.

An average of .8 parents attended e ch workshop. These workshops
centered arcund discussion of a brok by Phyllis Poss, entitled

"phe Black Child", as well as discussion of the hyperactive or hyper-
kinetic child, and other child rearing questions :taised by parentr.
Dr. Helen MNash, a pediatrician, was invited to conduct the workshop
on hyperactivity and hyperkinesis. Some of the examples of the work-
shop on "The Black Child" included: facing the fac* that they have a
black skin; parents' feeling about skin color, hair texture; how
children discuss race; how parcats discuss rac sith their children;
transference of raciar fLeelings, and so on.

With the hyperkinetic child, attention was focused on the differcnce
between hyporactivity and huperkinesis, normal activity, ways of
handling the hyperactive child, and help for the hyperkinetic child.

Tn addition to the workshops, a larg: aumber of advisory mectings
wvore held with staff of Follow Through and the Direcctor regarding
adrinistrative and organization issuces. These mweetings were set up
to orgunizc systematically and improve Follow Through services for
the year. Thus, psychological sorvices covered a broad range of

activities for the '73-'74 year,
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c. Parental Involvcment

|

The Parent Advisory Committec (PAC) t. the Follow Through program
was establisked to help close the g9ap between school and hore.
Parental activitics were initiated to develop school-community
linkage; to irprove the hore climate by offering education, caltural,
and eirployment rossibilities to parentsy and to fuacilitate classroom
learning by cngaging parents as volunteer helpers in the schools.
Five PAC meetings were held and approximately fifteen Center PAC
meetings were held.

The PAC at cach school periodically met at each school to inform
parents of project activities and to provide a channel for their
input into the program. Five general meetings were also held and
were cttended by representatives from the local groups. These
mectings were sometimes held within the context of a social function,
e.g., a Parent Showcase which was a sessi.n demonstrating Follow
Throuyh parent activities; a Jefferson Community crafts and home-
making ideas workshop; and a "Follow Through PAC End of the Yecar
Activity". Approximately 85 parents attended all the meetings.

Parents were dalso invoived in the Follow Through program through
special activities. During the course of the year, 13 parent
volur.teers invested a total of 104 hours in the following activities:

Sixteen training sessions were held to familiarize
128 parents with the materials and activities at the
toy library. The library contained a variety of toys
and games designed co implement the Follow Through
rogram. These materials could be takep into the
home for parents to use with their chilaren.

Parent Fffectiveness Training (P.E.T.)

Approximately 40 parents participatced in four 3 hour
training program sessions which focused on parent-
child communication skills. These sessions offered
parents suggestions on learning alternatives to
traditional methods of child guidance.

Employment Opprortunity Center

The Center was a service to parents which provided
information on employmecr! opportunities. This service
was established to mioilivate parents to participate in
Follow Through activities and to relieve economic
pressures ‘n the home resulting from unemploynient.
Regular bulletins from the Center were sent to a
parent coordinator who shared them with Follow Threugh
parcnt groups.

Parcnt Summer PDrogram

hpproximatciy Q0 parents took part in a wide range of
sumirer activities sponsored by the Follow Through pro-
gram. Activities included softball games, crafts,

I1~20 . s,
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cookiny, sewiny, typing classes, and tutor sessions in
math anl readiny. Home maragement sessions and lecarning

center activities were also held. Stipends were paid
to the participating parents.

d. Parent Career Training

Carecr developmont opportunities were offered parents of
Follow Through children thrcugh the Supplementary Training
Associate Program, This is the 4th year in which this
phasce »f the Follois Through program has operated,

Snupples cntare Proinirg Asscciates (STA Program)

The 5.3\ prograr ;rovided opportunities.ror working Follow
Throush parents t» advance cducationally through college
cour ;¢ werk., Sevinteen parents were enrolled in this
phase of the prograrm, Courses elected by parents included
"The S¢ .ol in Conkcrmporary Society", "American Civilization",
"pPracticum in Field and Lab Rescarch", and other courses
applicalle to the degree requircments at the University of
Missouri - St. Louis. The parents generally maintained a
good cluss attzndance reccord and achieved passing grades
for their coursework.

188
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APPENDIX A

EVALUATION DESIGN
FOR
PROJECT FOLLOW THROUGH

Preliminary Draft

Prepared by:
Donald D. Rogers
Division of Evaluation

St. Louis Public Schools
October 4, 1973
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Follow Through: fLvaluation Design

Decision Level: Federal and State

Data to be collected (all schools): Source of Data
1. Number of students in program broken
down by grades within each school...........covvvin Project Director
2. Number and type of staff involved
in projcct broken down by schools.....ovvviviiniies, Project Director
3. Cost of program broken down by
] 21010 1 53 Project Director or
System” Accounting
Records
4, School Profile..ieeiieeiieeriiinererersrsnsnsnnsannnns Project Director

Estimated Evaluation Staff Time Required: 2.0 man days

Congruence Information

Introduction

The purpose of a congruence evaluation is to assess the achievement of the objectives
which have been stated in the formal proposal submitted to ihe funding agency. The
_objectives for Project Follow Through have been placed in eight categories in the
formal proposal. Hather than discuss each objective individually, the assessment

of all objectives in a catcgory will be discussed simultaneously when appropriate.

Objective: Cetegory I

To implement a classroom environment based on the three premises of the Responsive
Environment Approach: children learn at different rates; they learn in different
ways; and they learn best when they are interested in what they are doing. The
Responsive Cnvironment Approach emphasizes learning how to learn in addition to
learning specific subject content. Identifiable characteristics and specific
objectives of such a classroom environment are:

(a) Instruction is individualized and ac.ivities and materials are
provided which help children recognize their success (through
builz-in feedbuck systems) and determine *heir own readiness
for intellectual tasks.

The Resding Svstem:, Cpen Hichways, Hodern School Mathematics and

Matiematics involveschit Frogran series arc used in accordance with

the philosophy of ire responsive envirorment approach.
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(c) There are daily opportunities for free exploration,

(d) There are daily opportunities for children to choose between group
participation or individual work.

(e) Learning activities are structured such that the desire to explore,
discover, seek causality and increase knowiedge are reinforced.

(f) Teachers and teacher aides are stimulators and facilitators of
learning rather than authoritarian directors of learning.

(9) Teachers and teacher aides structure the modified open classroom
in such a manner that traditional academic goals are pursued in
flexible and self directed ways.

(h) Teachers and teacher aides encourage students to think through
problems and to understand the why and how of the solution.

(1) Students are encouraged to acquire and use oral communication
skills effectively.

Rationale for Assessment:
Category I Objectives

Since the project began in St. Louis in the 1968-69 school year, since the
achievement of category I chjectives are well documented in the two most recent
evaluation reports, and since the project retains the same personnel; assessment
of category 1 objectives should nct receive a great deal of emphasis. Since 21
of the 22 Tollow Through classroom <ieachers were also part of the project last
year, there is every rcason to believe that the category I objectives will again
be achieved in other areas. Since the resources available for evaluating this
project are limited, expenditure of these resources in areas other than the
assessment of zategory I objectives appears most appropriate.

Decision: Are the learning experiencas which are occurring in Follow Through

classrooms consistent with those experiences described by the
category I objectives?

Criteria: Fol.ow Through classrooms are expected to provide a particular

structure as a means for achieving the program's goals for pupil
learning. * Therefore, the following criteria published by the Far .
West Laboratory were used as a guide in developing observation criteria:

. the objective of helping children either maintain or develop
the processes and characteristics of good problem-solvers is long-
term. Nevertheless, it is so significant that some effort must be
made to see if the educational process is likely to encsurage or
discourage the kind of behavior we are seeking.

This form of experience is generally described by the notions that

guide tiie way that the classrooms are organized and the teaching
methods that are used. That is, the child should be able to explere
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the learning environment, he seli-pacing, receive feedback that
tells him the consequences of his acts, and have opportunities to
discover things ectout himself and his physical, cultural, and social
environment. !

In order to describe the organizational structure of learning experi-
ences in Follow Through observations will focus upon a selected set

of characteristics. The characteristics selected for examination are
believed to reflect the extent to which individual learning experiences
were provided in the classrooms. :

The three classroom characteristics to be observed are: (1) the number
of instructional groups in the classroom, (2) the number of different
types of curriculum materials used in the classroom, and (3) the fre-
quency of communication between the teacher and the individual pupil.

Since these characteristics were observed in previous evaluations,

only a small scmple of observations will be made. If the data obtained
through these sample observations correlates significantly (p>.05)
with the data obtained in previous evaluations, then the Category I
Objectives will be considered to be achieved.

Methodology: The same procedure and same instruments used in previous evaluations
will be employed this evaluation.

Observations will be made in Follow Through classrooms. Observation
pericds of 25 minutes each on different mornings will be scheduled
for these classrooms. The observation form will require the observer
to record a classroom profile every five minutes, which provided a
possible total of ten observation periods for each classroom. All
observers used a locally desicned form which was created specifically
to quantify the three classroom characteristics to be measured.

A stratified sampling technique will be used to determine which class-
rooms will be observed. The sampling distribution has been structured
to conform as closely as possible to the distribution of Fellow
Through classrooms (See Tabies 1 and 2). A total of 20-25 minutes
observations will be made.

imetable: Classroom observations will be made during the week beginning
Monday, November 12, 1973. The data will be analyzed and reported to
the Project Director by Friday, November 23, 1973. In the event
Category I Objectives are not being achieved, the necessary action
may be taken to correct any problems.

Time Recuirements:

Estimated Evaluation Staff Time Required: 5.0 man days

1Barry P. Carnes, Glen P. Nimnicht, et al., Objectives of the Responsive
Head Start and Follcw Throuun Program, Far West Laboratory for tducational Research
and Development (Cerkeley: Ly the authors, 1971), pp. 15-16.
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TABLE 1

Distribution of Project Follow Through Classrooms Broken Down by Grades and

Schools and Expressed as a Percentage of Total Follow Through Classrooms.

:
GRADES 9
I “ A
SCHOOLS K 1 2 3 L
__Caﬁt 4.5 4,01 4.5 118.0
Carver ; 4.5 4.5
Dunbar 4.5 | 4.5 9.0 ||
Jefferson 4.51 9.0 9.0 9.0 131.5
Franklin 45| 4.5 | 4.5 4.5 [18.0
Pruitt 4.5 4.5 | 4.51 4.5 8.0
Total 18.0 {27.0 | 31.5 {22.5 {99.0

Note: Total percentage less than 100% due to rounding.

1943
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TJABLE 2

Distribution of Project Follow Through Classrocn Observations Broken Down by School

and Grade Level and Expressed as a Percentage of Total Classroom Observations.

| §
CRADES T

A

SCHCOLS . K 1 2 3 L
Carr 5 10 5 20
Carver 5 5
Dunbar 5 5 10
Jefferson 5 5 5 10 25
Franklin 5 5 5 5 20
Pruitt 5 5 5 5 20

Total 20 25 30 25 100

I7-98




To improve

Decision:

Criteria:

Instrument:

Procedure:

Timetable:

Objective: Category II

the self concept of Project Follow Through children.

Has the self concept of Follow Through children improved?

If children who begin the year with a “"good" self concept still have

a "good" self concept at the end of the year and if children who begin
the year with a "bad" self concept possess a "good" self concept at

the end of the school year, then the self concept of the Follow Through
children will be considered to be improved.

A child will Se considered to possess @ "good" self concept if that
child's score on a standardized instrument designed to measure self
concept is above the criterion score for a "good" self concept which
has been determined by the developer of the instrument. A child will
be considered to possess a "bad" self concept if his score is below
the criterion score.

California Test of Personality: The 1953 Revision

A test-retest design will be utilized. The initial testing will be
performed as early in the school year as possible. The instruments
will be scored immediately, and the results reported to the project's
staff and classroom teachers as soon as possible.

Initial testing: Completed by October 26, 1973 7 ?f
Results Reported: ‘0 later than November 9, 1973
Second Testing: May 6 - 10, 1974

Results Reported: May 13 - 17, 1974 .

Time Requirements:

Estimated Evaluation Staff Time Required: 6.0 man days

To improve

Objective: Category III

basic academic and learning skills in the areas of language, reading,

writing, arithmetical and reading problem soiving, and arithmetic computation.

Decision:

Criteria:

Have Follow Through children improved their basic academic ard
learning skills?

Each student's skill in the basic areas will be assessed through the
use of a standardized test. This test will be administered twice -

at the beginning and end of the school year. Each studqnt's rav score
on the test and subtests will be converted <0 a percentiie ranking
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which vwill bo used as the basis for assessing the student's progress.
If the studcnt is progressing at the same rate as his or her peers,

the student's pcrcentile rank shouid be approximately the same on

both tne first and second test. If the student is progressing faster
or slower than his or her peers, then the student's percentile ranking
should either increase or decrease accordingly. A student's peers will
be defined as the group of students which the test constructor used to
standardize the instrusent and derive the percentile rankings. Student
skills will be considered to be improved if Follow Through students
either maintain or dincrease their percentile rankings.

Instrument:  Stanford Early Achievement Test  (K)
Metropolitan Achieveiment Test (1-3)

Procedure: A test-retest design will be employed.’
Timetable:
Administer Pretest: May, 1973 (1-3), October, 1973 (K)
Administer Post-test: May, 1974
Analyze Cata: June, 1974
Report Results: June, 1974

Time Regquirerents:

Estimated Evaluation Staff Time Required: 10 man days

Objective: Category IV

To develop situational problem solving skills as measured by the student's ability
to choose from several alternatives an aiternative that offers the "best solution
to the problem situation". "“Best" will be subjectively determined by the teacher
within each individual context.

Decision: Have students developed situational problem solving skills?

Criteria: An instrument will be locally developed for each grade level. A
student will be considered to possess situational problem solving
skiils if the student receives a score of 80% or better on this
instrument.

Procedure:
1. Follow Through staff members will delineate a series of problems
children at each level can reasonably be expected to solve.
2. A test instrument based on these problems will be designed.

3. The instrument will be administered to cnildren at all grade
levels.
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8.

4. Responses will be analyzed to determine reasons for inappropriate
responses,

5. Items which are passed by third graders but failed by second
graders at the beginning of the school year will be used to form
the test tc be administered to second graders at the end of the school
year. This procedure will be used for all grade levels.

6. Equivalent forms will be developed for use as diagnostic instruments
during the school year.

Tiretable:
Delineation of Problems: October 26, 1973
Preparation of Instrument: Octoser 26 thru November 9, 1973
Administration of Instrument: Novemher 12 thru November 16, 1973
Analysis of Instrument: November 19 thru November 23, 1973
Development of Parallel Forms: December, 1973
Administer Post-tests: May, 1973

Time Regquirements:

Estimated Evaluation Staff Time Required: 20 man days

Objective: Category V

To provide special social, nutritional, medical and dental services to Follow
Through children.

(A)  To provide students complete physical examinations and make results
known to parents.

(B) To provide dental examinations and corrective services.

(C) To provide the amount and kind of food which meets minimum daily
nutritional standards. :

(D) To provide social services in the areas of attendance, truancy. relocating
parents, and sccuring clothing for children. Achicvement of these objectives
will be determined by the need for such services and the extent to which
these needs are met.

Objective: Category VI

To correct or improve for individual children the emotional problems which are
counterproductive to learning and to reduce the total number of these problems.
Proticns will be corrected through ebserver-teacher-student interaction in the
classroom, through teacher-psychologist meetings, through parent-psychologist
meetings, through studcnt-psychologist meetings and, in severe cases, through
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institutions. Teachers refer children with emotiornal problens to Psychological
Services «nd Peycholu ical Services is responsible for prescribing and iplement-
ing correctional procudures within the 1imits imposed by the size of the stoff.

Achievement of this objcctive will be determined by recuction in the number of
children with emotional problems and reductions in severity of emotional problems.

Objective: Category VII

To provide inservice training for administrative staff, teacher and teacher aides.

(A)  Far \ecst Laboratory will provide for administrative staff additional train-
ing irplementing the Responsive Envirorment Approach and will prepare i%enm
to conduct inservice training for Follow Through teachers and aides.

(B) Far VWest Laboratory and consultants will train project assistants and
teachers in techniques which will enable teachers to adherc to the
k.E.A. philosophy while using the Reading Systems and Modern School
Matheratics series.

(C)  Curriculum specialists and publishing consultants will provide additional
inservice training in Reading Systems for project assistants who will in-
turn provide inservice training for teachers and teacher aides.

(D) Project assistants will provide inservice training for teachers and
teacher aides in communication skills and methodology of team teaching.

(E) Project assistants will provide inservice training for teacher aides in
teaching techniques, construction of educational materials and games,
and in performing instructional and supportive roles which implement the
Responsive Envircnment Approach.

(F)  Psychological Services will provide for teachers inservice training in
methods of identifying children with emotional problems and in the use
of Psychological Services' resources.

Objectives: Category VIII

To achieve active parent and community involveuwent in the education (formal and
informal) of their children.

(A)  The Parent Advisory Council will improve community understanding of
program objectives, procedures, and accomplishments through periodic
dissemination of information and personal contact with parents.

(3)  The program wi'l provide parents opportunities to share in decisions
which effect the education of their chiltdren.

(C) Parents will be employed as tcacher aides.

IT1~102
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10,

(D) A variety of courses will be offered at local colleges and universities
for parents vho have not completed high schooi.

(E)  The Parent Aaviscry Council will hold informal weekly activity meetings
for parents where concerns of the Follow Through program are discussed.

(F)  The Parent Advisory Council will hold formal monthly meetings for parents
and comnunity members where concerns of the Follow Through program are
discussed.

(G) Hold a minimum of threc overall PAC meetings per semester where concerns
of Follow Through are discussed.

(H) Parents will be instructed in the use of the toy library.
(I) Conduct a Summer Workshop where parents:
(a) Learn effective communications and the role of values,

systens, judgments, and attitudes in the communication
process.

(b) Learn to handle family problems.

(c) Develop their extroversive skills.

Rationale for Assessment:
Category V, VI, VII and VIII Objectives

The objectives for these categories require Project Follow staff members to

provide certain specified services. Only the amount of services provided

requires assessment. Determination of the qualitotive aspects of these services

in an olbjective, defensible 1:.zanner would not only be quite difficult but apparently
quite unnecessary to satisfy federal and state requircments. Therefore, Lhis
evaluation will follow the procedure established by the 1971-72 evaluation. Only
the amount of services provided will be determined and reported.

Procedurce: Whenever a service specified by an objective in Category V, VI, VII
or ViIi is provided, an appropriate record will be wmade by a member of the

Follow Through staff. A copy of this record will te forwarded to the evaluator.
This information wild then be categorized, tabularized, and stored. At the end

of the project year, the data will be presented in the evaluation report.
Timetable: Activity will occur continuously during the project year.

Time Requirements:

Estimated Evaluation Staff Time Required: 5.0 man days
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Summary of Time Requirements:

Federal and Stale Decision Level

Man Days
Data Collection . . . . . .« .+ . .. B ¢
Congruernce
Cbjectives
Category 1 5.0
Catecory II 6.0
Category III 10.0
Category IV 20.0
Category V, VI, VII, VIII 5.0
Total Congruence . . . . . . .. e ... 46,0
Total v v v v e e e e e e e e e e e e e .. . . 48.0

Decision Level: Board and District

Since the objectives of Project Follow Through are different from other programs
currently operational in the St. Louis Public School system, direct comparison
with ancther program will be most meaningful if the degree of achievement of
both progrars' objectives is determined for all students in both programs. Since
the prirary purpose of Follow Through is to improve student performance in later
gradcs, this factor would also require consideration in any comparison. Since
Follow Through emphasizes the development of problem solving skills and a positive
self concept, differences between Follow Through and other programs should be
related to these factors. Therefore, a comparison between Follow Through and

. other programs could be designed to answer the following questions:

1. Do Follow Through students perform better than other students in later
grades in terms of: .
(a) gains measured by standardized achievement tests?
(b) classroom behavior as evaluated by their teachers?
(c) achievement in subject matler areas measured by teacher-made tests?

Is the performance of Follow Through students in later grades related to:

(a) the curriculum used in laver grades?

(b) the attitude of the student's teacher?

(c) student's self concept?

(d) student's problem solving abilities?

(e) vertal and rath skills acquired while in Follow Through? (negative correlation)

1f the factors most related to improved performance in later grades can be identified,
then the following questions become highly relevant:

3. Which program elements contritiie most to the developnent of those factors
which are most highly related to improved performance in later grades?
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12,
4. Do these elements function independently?
5. What has been the cost cf providing these program elements?

6. What is the apparent relationship between the results achieved and the
resources being consumed?

7. What is the behavior of costs as the number of students experiencing these
program elerents increase? Decrease? (This should include the cost of
materials and training personnel.)

8. Are there alternate methods of achieving the same results?

Whether or not the factors most highly related to improved performance in later

grades can be identified, the following questions still appear worthy of
consideration:

9. Hnich program elerents make the largest contribution to the development of:
(a) self concept?
(b) problem solving ability?

10. Have schools been humogeneous in respect to the results they have achieved
with these program elcments?

11. Khat has been the cost of providing these program elements?

12. What would be the cost implementing these elements in other programs?

Decision Level: Project Director

A primary goal of Project Follow Through is to obtain -community acceptance,
support and involvenent. Through the efforts of the Parent Coordinator and
other staff members, the Project Director is able to assess the degree of
community support and involvement currently being attained. Although resources
are being used to directly stimulate the desired community participation, these
resources are limited. Therefore, indirect communication with the community
through availeble mass media appcars to be both an appropriate and desirable
means for increasing hoth support and involvement. However, in order to use
the availabtle media effectively, the Project Director will require answers to
the following questions:

1. Which media are available?
(a) Print
(1) HNewspapers
(2) Magazines
(3) MNewsletters

Electronic
(1) Radio Stations
(2) Telecvision Staticns

<G

II-105




13.

How well can the torcet audiences be defined?

a) What type of ¢ narzphic data is most desirable?
(b) Vhat type of irfciration is available?

(c) What sources of information wmay be easily tapped?

Which media do members of the target audience use most often?

What specific inforwation should be communicated to which audiences?
Which media are most receptive to disseminating the desired information?
In what format should the information be submitted to the media?

(a) Audiotape

(b) Print

(c) Print and slides
(d) Print and photographs

<03
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. APPENDIX B

OBJECTIVES OF THL ST. LOUIS FOLLOW THROUGH PROGRAM

To implurwent a cl...sroom cuvitonment based on the three premises of the

Responsive Environment Approach : children learn at different rates; they

learn in different ways; and they learn best when they are interested in

what Liey are doiny. The Responsive Environment Approach emphasizes

learning how to lcarn in addition to learni..g specific subject content.

Identifiable characteristics and specific objectives of such a classroom

environnent are:

A.

s .

F.

H.

Instruction is individualized and activities and materials are
pbrovided which help childrcn recognize their success (through
built-in feedback systens) and determine their .wn readiness
for intellectual tasks.

Thoe Reading Sustans, Open Highways, Modern School Mathematics and

Matheomatices Involvement Program series are used in accordance with

the philosophy of the responsive environment approach.

There are daily opgortunities for frece explorétiox.

There are daily opportunities for children to choose between group
participation or individual work.

Learning activities arc structured such that the Jesire to explore,
discover, seek causality and increase knowledge are reinforced.
Teachers and teacher aides are stimulators and facjilitators of
learning rather than authoritarian directors of learning.

Teachers and teacher aides stiucture the modified open classrcom
Iin such a manner that traditional academic goals are pursued in
flexible and 5o1f directd ways.

Teachers and teacher aides encourage students to think through
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problems and to understand the why and how of the solution.

I. Students are encouraged co acquire and use oral communication

IT. Self concept.
IIT. To Improve basic academic and learning skills 1ii areas of lang-
uage, reading, writing, arithmetical and reading problem solving, and
arithmetic computation as measured by s.tandardized achievement tests,

survey Instruments, and teacher made tests.

Iv. To develop situational problem solving skills as measured by the
student's ability to choose from several alternatives an alternative
that offers the "best solution to the problem situation”. "Best" will
be subjectively determined by the tcacher within each individual con-~

text.

v. To provide special social, nutritional, medical and dental services

to Followv Through children.

A. To provide students complete physical ex;minations and make
resul ts known to parents.

B. To provide dental examinations and corrective services.

C. To provide the amount and kind of food which meets minimum
daily nutritional standards.

D. To provide social services in the areas of attendance, truancy,
relocating parents, and securing clothing for children. Achieve-
ment of these objectives will be determined by the need for such

services and the extent to which these needs arc met.

vI. To correct or irprove for individual children the erotional probloms
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which are counterprcluctive to lcarning and to reduce the total nunber

of these problems. Problems will be corrected through observer-tcacher-
student intecraction in the classroom, through teacher-psychologist neet-
ings, through parent-psychologist meetings, through student-psychologist
mretings and, 1in severe cases, through institutions. Teachers refer

children with emotional problems to Psychological Services and Psycho-
logical Services is responsible for prescribing and implementing
correctional procedurcs within the limits imposed by the size of the
staff. Achievement of this objective will .e determined by reduction in

the number of children with emotional problems and reductions in severity

of cmotional problems.

To provide inservice training for administrative staff, teacher and
teacher aides.
A. Far West Laboratory will provide for administrative staff additional
training implementing the Responsive Environment Approach and will
preparc them to conduct inservice training for Follow Through
teachers and aides.
Far West Laboratory and consultants will train project assistants
and tcachers 1in techniques which will enable teachers to adhere to

the R.E.A. philosophy while using the Reading Systems and Modern

School Mathematics series.

Curriculum specialists and publishing consultants will provide
aaditional Inservice training in Reading Systems for project
assistants who will in-turn provide inservice training for teachers
and teachor aides.

D. Project ussistants will provide inservice training for teachers and
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teacher aides in communication skills and methodologu of team teach~
Ing.

Project assistants will provide inservice training for teacher aides
in teaching techniques, construction of educational materials and
games, and in perform;ng instructional and supportive roles which
implement the Responsive Lnvironment Approach.

rsychological Scervices will provide for teachers inservice training
in methods of identifying children with ermotional problems and in

the use of Psychologica.. Services' resources.

VIII. To achieve active parent and community involvemant in the education

(formal and informal) of their children.

A.

E.

O

ERIC
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The Parent Advisory council will improve community understaiding

of program objectives, procedures, and accomplishments through
periodic dissemination of information and personal contact with
parents.

The program will provide parents opportunities to shave in decisions
which effect the education of their children.

Parents will be employed as teacher aides.

A variety of courses will be offered at local colleges and univer-
sities for parents who have not completed high school.

The Parent Advisory council will hold informal weekly activity meet-
ings for parents where concerns of the Follow Through program are
discussed.-

The Parent Advisory council will hold formal monthly mectings for

parents and community merbers where concerns of the Follow Through

<
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program are d:scussed.

liold a minimm of throo overall PAC meetings per semester where

concerns of Follow Throigh are discussed.

Parents will bhe instructed in the use of the toy library.

Conduct a Surwer Workshop where parents:

l. Learn offective cornmunications and the role of values, systems,
Jjudgements, and attitude in the communication process.

2. Learn to handle family problems.

3. Develop their extrovarsive skills.
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This Ciassroom Behavior Inventory belongs to:

Teacher's name:

School:

School Address:

Grade:
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INTRODUCTION

The bulk of the effort in the development of the Classroom Behavior Inventory

was made during the 1972-73 school year by the members of the St. Louis
Project Follow Through staff (administrative and teaching staff). This
Inventory was designed to provide Follow Through teachers with a systematic
procedure for identifying, recording, and evaluating changes in pupil behavior.
A secondary purpose of the Inventory is to obtain -the information necessary to
establish Project Follow Through's effectiveness in achieving desired changes
in pupil behavior. During the process of developing this Inventory, Follow
Through teachkers and administrators met with James Wooten, the Project's
evaluator, in order to isolate those behaviors which were most important

and warranted the highest degree of attention. The development of the
Inventory was completed during Spring, 1973, placed in final form during

October, 1973, and will be used during the 1973-74 school year.




USING THE CLASSROOM BEHAVIOR INVENTORY

1. An inventory page is provided for each student.

2. The far left column lists the behaviors which are to be rated.
3. Each student is to be rated once each month on all behaviors.
4. A student shou]dxbe rated at approximately the same time each

month. This will keep the interval between ratings fairly constant.

5. A five point rating scale is to be used to rate the frequency of

each behavior.

Points Frequency
B e Almost always
b cooiinnn. Most of the time
K J About half the time
2 i Not very often
| I Almost never

6. Each child is to be rated as an individual. The ratings do not
require one child to be compared with anather child. Such
comparisons are not appropriate for this type of rating.

6. The inventory will allow the specific areas requiring attention
to be determined for each child. Once these areas have been
determined, the teacher may plan and implement procedures designed

to meet the needs of each child.

7. Periodically and/or at the request of the teacher, Follow Through

staff members will review the Inventory to deterine common areas of

concern or to provide individual teachers with assistance.

213
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FINAL  RATING

At the end of the school year, each teacher will be asked to make
a final rating of each child. This rating is to be based on the
teacher's professional judgement of the degree and type of changes
the child has made during the school year. This judgement will be
based or the teacher's interpretation of the information recorded

on the Classroom Behavior Inventory during the school year.

The behaviors listed in the Inventory are considered to pe desirable
behaviors. One of the goals of Project Follow Through i; to increase
the frequency of these behaviors. The final rating, therefore, should
ref]éct a change in frequency of desirable behaviors. However, some
children will begin the year with a high frequency of desirable behavior
and will not change. Others will start Tow and end up with a high

frequency. These factors must also be considered. Therefore, the

following rating scale has been devised:

Frequency of Desirable Behayiors Final Rating
Beginning End
High ....oo0viien High ..., 1
High ............ Medium ......coovvvuennn. 2
High .. .....ooo0te Low ot 3 -
Medium ............ High ... ..cicivivinen. 4
Medium ............ Medium .....ocovvvivnnen, 5
Medium +...ovvnenen Low  ..ooiineen | 6
f Low oveeiiinnes High ... iiieiiunnn 7;.. 7
Law ..., Ceeeaen Medium .........covvvnen, 8
Low  oevveennen, Low Ceeeeiii e 9
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IMPORTANT NOTE

It is quite reasonable to expect that every child will not
change during the sch;ol year. Particularly in the later
grades, many children can be expected to begin the year

with most or all of the desirable " 2haviors. These children

may not change during the year. This is to be expected.

Caution. Do not be overly critical at the beginning of

the year and rate a child artificially low.

<15
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The final ratings will be reported in the evaluation report which
is submitted to the federal government. The number of children
receiving each rating will be reported. Although this information
will not be as precise as a report of the information in each
child'spersonal inventory, the final rating should provide an
adequate indication of the effectiveness of the project. Although
insufficient resources are available to a]iow a detailed analysis
of each child's inventory, this information will be retained in the

event sufficient resource become available in the future.

The final rating is to be placed in the box in the top, right

corner of each child's inventory. The entire booklet will be

collected at the end of the school year.




Pleasec keep a record of the dates on which the ratings are made:

Month ate

Oct. eiiiiiiiaens

NOV.,  vviviievarons

DeC.  tiiiiiriiiannn

Jan., e eiecicnons

| = + Y

Mar.  ciiieeeicnnen

APr.  cieeiiiiiines

May  ciivvisiaanen

End ..ieiiiienans
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STUDENT'S NAME:

{First Name)

Dec.

dJan.

—

Feb. !Mar.

T
§

Apr.

May

T

e R -

Gives directions - cormwunicates
verbaliv rather thar with sians

m
pun §
[o8

|

Initictis ¢nd leuds activitics

works &L or ncar his asballity, is
neving toward further develeprent of
his petentials, acceprs his licitations

Uses upare time constructively,
rnakes food use cf tize

Pursues avceas of interest
{ndepecdent ly

Shares ceadanic ideas willingly

Uses available resources on his
1own, Lurra and otherwise

Takes crecat for accorplishoents
without dienlaving arronsnce

Takes turn willingly in group
activities

4Willingly obeys school and class~
Troon rules and regulations

Willinply abides by rules of a
gaze or an activity

teiearorglh e

q1s sclf-starting with minioum
or ro t